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The present document has been prepared within the framework of the authority and
competencies of the Cyprus Agency of Quality Assurance and Accreditation in Higher
Education, according to the provisions of the “Quality Assurance and Accreditation of
Higher Education and the Establishment and Operation of an Agency on Related Matters
Laws” of 2015 to 2021 [L.136(1)/2015 — L.132(I)/2021].
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A. Introduction
This part includes basic information regarding the onsite visit.

The External Evaluation Committee (EEC) instituted by the Cyprus Quality Assurance Agency (CYQAA) carried out an
in-situ visit to the University of Limassol on 8th May 2025. The report by the EEC is in conformity with the rules,
regulations and standards and stipulations of CYQAA.

Preparing for the in-situ visit, the EEC studied all the provided document submitted by the UoL.

The EEC adopted the following definition of:

e  Fully compliant: the programme of study complies with the prescribed requirements.

e Partially compliant: Whilst assessing the compliance of the proposed programme of study with the
prescribed requirements, some shortcomings and deficiencies have been identified. The EEC sees that issues
can be eliminated by actions taken by the University and require to be addressed in the short to medium
term. However, the EEC sees that the programme could be launched prior to their implementation.

e Non-compliant: whilst assessing the compliance of the programme study with the prescribed requirements,
significant deficiencies have been identified which require significant remedial actions before the
programme can be allowed to commence.
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. Guidelines on content and structure of the report

The external evaluation report follows the structure of assessment areas.

At the beginning of each assessment area there is a box presenting:
(a) sub-areas
(b) standards which are relevant to the European Standards and Guidelines (ESG)
(c) some questions that EEC may find useful.

The questions aim at facilitating the understanding of each assessment area and at
illustrating the range of topics covered by the standards.

Under each assessment area, it is important to provide information regarding the compliance
with the requirements of each sub-area. In particular, the following must be included:

Findings
A short description of the situation in the Higher Education Institution (HEI), based on
elements from the application for external evaluation and on findings from the onsite visit.

Strengths
A list of strengths, e.g. examples of good practices, achievements, innovative solutions etc.

Areas of improvement and recommendations

A list of problem areas to be dealt with, followed by or linked to the recommendations of how
to improve the situation.

The EEC should state the compliance for each sub-area (Non-compliant, Partially compliant,
Compliant), which must be in agreement with everything stated in the report. It is pointed out
that, in the case of standards that cannot be applied due to the status of the HEI and/or of
the programme of study, N/A (= Not Applicable) should be noted.

The EEC should state the conclusions and final remarks regarding the programme of study
as a whole.

The report may also address other issues which the EEC finds relevant.
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1. Study programme and study programme’s design and development
(ESG1.1,1.2,1.7,1.8,1.9

Sub-areas

1.1 Policy for quality assurance

1.2 Design, approval, on-going monitoring and review
1.3 Public information

1.4 Information management

@)
@)

o

@)
@)

o

o

@)
@)

(@]

o O O O

1.2 Design,

Standards
e The programme of study:

1.1 Policy for quality assurance

Standards
e Policy for quality assurance of the programme of study:

has a formal status and is publicly available

supports the organisation of the quality assurance system through appropriate
structures, regulations and processes

supports teaching, administrative staff and students to take on their
responsibilities in quality assurance

ensures academic integrity and freedom and is vigilant against academic fraud
guards against intolerance of any kind or discrimination against the students
or staff

supports the involvement of external stakeholders

approval, on-going monitoring and review

is designed with overall programme objectives that are in line with the
institutional strategy and have explicit intended learning outcomes

is designed by involving students and other stakeholders

benefits from external expertise

reflects the four purposes of higher education of the Council of Europe
(preparation for sustainable employment, personal development, preparation
for life as active citizens in democratic societies, the development and
maintenance, through teaching, learning and research, of a broad, advanced
knowledge base)

is designed so that it enables smooth student progression

is designed so that the exams’ and assignments’ content corresponds to the
level of the programme and the number of ECTS

defines the expected student workload in ECTS

includes well-structured placement opportunities where appropriate

is subject to a formal institutional approval process

results in a qualification that is clearly specified and communicated, and refers
to the correct level of the National Qualifications Framework for Higher
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O

Education and, consequently, to the Framework for Qualifications of the
European Higher Education Area

is regularly monitored in the light of the latest research in the given discipline,
thus ensuring that the programme is up-to-date

is periodically reviewed so that it takes into account the changing needs of
society, the students’ workload, progression and completion, the effectiveness
of procedures for assessment of students, student expectations, needs and
satisfaction in relation to the programme

is reviewed and revised regularly involving students and other stakeholders

1.3 Public information

Standards

Regarding the programme of study, clear, accurate, up-to date and readily accessible
information is published about:

o

O O O O O O

selection criteria

intended learning outcomes

qualification awarded

teaching, learning and assessment procedures
pass rates

learning opportunities available to the students
graduate employment information

1.4 Information management

Standards
Information for the effective management of the programme of study is collected,
monitored and analysed:

o

0O O O O O

key performance indicators

profile of the student population

student progression, success and drop-out rates
students’ satisfaction with their programmes
learning resources and student support available
career paths of graduates

Students and staff are involved in providing and analysing information and planning
follow-up activities.
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You may also consider the following questions:

e What is the procedure for quality assurance of the programme and who is involved?

e Who is involved in the study programme’s design and development (launching,
changing, internal evaluation) and what is taken into account (strategies, the needs
of society, etc.)?

e How/to what extent are students themselves involved in the development of the
content of their studies?

e Please evaluate a) whether the study programme remains current and consistent
with developments in society (labour market, digital technologies, etc.), and b)
whether the content and objectives of the study programme are in accordance with
each other?

e Do the content and the delivery of the programme correspond to the European
Qualifications Framework (EQF)?

e How is coherence of the study programme ensured, i.e., logical sequence and
coherence of courses? How are substantial overlaps between courses avoided?
How is it ensured that the teaching staff is aware of the content and outputs of their
colleagues’ work within the same study programme?

e How does the study programme support development of the learners’ general
competencies (including digital literacy, foreign language skills, entrepreneurship,
communication and teamwork skills)?

e What are the scope and objectives of the foundation courses in the study programme
(where appropriate)? What are the pass rates?

e How long does it take a student on average to graduate? Is the graduation rate for
the study programme analogous to other European programmes with similar
content? What is the pass rate per course/semester?

e How is it ensured that the actual student workload is in accordance with the
workload expressed by ECTS?

e What are the opportunities for international students to participate in the study
programme (courses/modules taught in a foreign language)?

e |Isinformation related to the programme of study publicly available?

e How is the HEI evaluating the success of its graduates in the labor market? What
is the feedback from graduates of the study programme on their employment
and/or continuation of studies?

e Have the results of student feedback been analysed and taken into account, and
how (e.g., when planning in-service training for the teaching staff)?

e What are the reasons for dropping out (voluntary withdrawal)? What has been
done to reduce the number of such students?
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Findings
A short description of the situation in the Higher Education Institution (HEI), based on elements from
the application for external evaluation and on findings from the onsite visit.

The MSc Real Estate is a new programme which is planned to start in the autumn of 2025.The programme is housed
within the well-established CIIM Business School, which was established in 1990.

The programmed involves the completion of 11 courses and the achievement of 90 ECTS. There are two
concentrations: a) Real Estate Valuation and b) Real Estate Agency and Management. Completion can be achieved in
14 months studying full time or 24 months part time.

The marketing research carried out by the University, which included detailed consultation with industry, suggests
that there is demand for this programme from students both within Cyprus as well as other international markets.

The programme aims to prepare students for a professional career in the real estate profession in Cyprus, Greece
and in other global markets.

The EEC commends the programme management for the well-structured curriculum which places emphasis on both
theory and practice, thus preparing students for their future career. There is a logical sequence and coherence to the
course content. The learning objectives are appropriate and are of a comparable international standard, which is
reassuring should graduate students wish to work abroad.

The Real Estate faculty were enthusiastic and appeared very committed to the programme, with a strong
commitment made by the Rector and leadership team to pursue high standards in teaching and research. The
inclusion of adjunct faculty from industry to teach on the more applied courses ensures practical relevance.

Strengths
A list of strengths, e.g. examples of good practices, achievements, innovative solutions etc.

There are a number of strengths to the programme:

- Highly motivated teaching faculty

- Well thought through balance in the curriculum between theory and practice

- Good engagement with external stakeholders and appropriate use of adjunct faculty from industry
- Strong market context embedded within the teaching material

- Varied assessments and good use of case studies

- Evidence in the reading lists of research-led teaching

Areas of improvement and recommendations
A list of problem areas to be dealt with, followed by or linked to the recommendations of how to
improve the situation.

The response to our questions on quality assurance appeared somewhat vague and unconvincing. While the EEC has
no doubt that the University has quality assurance policies, it was far from certain how these policies are
implemented and what procedures were adopted by whom and by when. This needs clarification and is the reason
for the EEC rating the first sub-area as partially compliant.

Although there are responsibilities and units responsible for aspects of QA policy, we could not find documentation
of a clear process, which would align with the ENQA policies.
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Furthermore, the external stakeholders suggested that further content on building control and planning should be
considered at a future review of the content. Also, they offered to be involved in the review and future development
of the programme, which we think would be helpful.

We understand the ambition for the Programme is to apply for RICS Accreditation. We would encourage such an
application to be made.

Please select what is appropriate for each of the following sub-areas:

Non-compliant/
Sub-area Partially Compliant/Compliant
1.1 | Policy for quality assurance Partially compliant
1.2 | Design, approval, on-going monitoring and review Compliant
1.3 | Public information Compliant
1.4 | Information management Compliant
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2. Student - centred learning, teaching and assessment (ESG 1.3)

Sub-areas

2.1 Process of teaching and learning and student-centred
teaching methodology

2.2 Practical training

2.3 Student assessment

2.4 Study guides structure, content and interactive
activities

2.1 Process of teaching and learning and student-centred teaching methodology
Standards

The e-learning methodology is appropriate for the particular programme of study.
Expected teleconferences for presentations, discussion and question-answer sessions,
and guidance are set.
A specific plan is developed to safeguard and assess the interaction:

o among students

o between students and teaching staff

o between students and study guides/material of study
Training, guidance and support are provided to the students focusing on interaction and
the specificities of e-learning.
The process of teaching and learning supports students’individual and social development.
The process of teaching and learning is flexible, considers different modes of e-learning
delivery, where appropriate, uses a variety of pedagogical methods and facilitates the
achievement of planned learning outcomes.
Students are encouraged to take an active role in creating the e-learning process.
The implementation of student-centered learning and teaching encourages a sense of
autonomy in the learner, while ensuring adequate guidance and support from the teacher.
Teaching methods, tools and material used in teaching are modern, effective, support the
use of modern educational technologies and are regularly updated.
Mutual respect within the learner-teacher relationship is promoted.
The implementation of student-centred learning and teaching respects and attends to the
diversity of students and their needs, enabling flexible learning paths.
Appropriate procedures for dealing with students’ complaints regarding the process of
teaching and learning are set.
For distance learning programs, the number of students in both undergraduate and
Master’s level postgraduate programs does not exceed 30 students per class.

2.2 Practical training
Standards

Practical and theoretical studies are interconnected.
The organisation and the content of practical training, if applicable, support achievement
of planned learning outcomes and meet the needs of the stakeholders.

10
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2.3 Student assessment

Standards

e A complete assessment framework is designed, focusing on e-learning methodology,
including clearly defined evaluation criteria for student assignments and the final
examination.

e Assessment is consistent, fairly applied to all students and carried out in accordance with
the stated procedures.

e Assessment is appropriate, transparent, objective and supports the development of the
learner.

e The criteria for the method of assessment, as well as criteria for marking, are published in
advance.

e Assessment allows students to demonstrate the extent to which the intended learning
outcomes have been achieved. Students are given feedback, which, if necessary, is linked
to advice on the e-learning process.

e Assessment, where possible, is carried out by more than one examiner.

A formal procedure for student appeals is in place.

e Assessors are familiar with existing testing and examination methods and receive support
in developing their own skills in this field.

e The regulations for assessment take into account mitigating circumstances.

2.4 Study guides structure, content and interactive activities
Standards
e A study guide for each course, fully aligned with e-learning philosophy and methodology
and the need for student interaction with the material is developed. The study guide should
include, for each course week / module, the following:
o Clearly defined objectives and expected learning outcomes of the programme, of
the modules and activities in an organised and coherent manner
o Presentation of course material, and students’ activities on a weekly basis, in a
variety of ways and means (e.g. printed material, electronic material,
teleconferencing, multimedia)
Weekly schedule of interactive activities and exercises (i.e. simulations,
problem solving, scenarios, argumentation)
Clear instructions for creating posts, discussion, and feedback
Self-assessment exercises and self-correction guide
Bibliographic references and suggestions for further study
Number of assignments/papers and their topics, along with instructions and
additional study material
o Synopsis
e Study guides, material and activities are appropriate for the level of the programme
according to the EQF.

O

o O O O

You may also consider the following questions:

e Is the nature of the programme compatible with e-learning delivery?

11
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e How do the programme, the material, the facilities, and the guidelines safeguard the
interaction between students, students and teaching staff, students and the material?

e How many students upload their work and discuss it in the platform during the semester?
How is it monitored that the teaching staff base their teaching and assessment methods on
objectives and intended learning outcomes? Provide samples of examination papers (if
available).

e How are students’ different abilities, learning needs and learning opportunities taken into
consideration when conducting educational activities?

e How is the development of students’ general competencies (including digital skills)
supported in educational activities?

e How is it ensured that innovative teaching methods, learning environments and learning
aids that support learning are diverse and used in educational activities?

e |[s the teaching staff using new technology in order to make the teaching process more
effective?

How is it ensured that theory and practice are interconnected in teaching and learning?
How is practical training organised (finding practical training positions, guidelines for
practical training, supervision, reporting, feedback, etc.)? What role does practical training
have in achieving the objectives of the study programme? What is student feedback on the
content and arrangement of practical training?

e Are students actively involved in research? How is student involvement in research

set up?

e How is supervision of student research papers (seminar papers, projects, theses, etc.)
organised?

e Do students’ assessments correspond to the European Qualifications Framework
(EQF)?

e How are the assessment methods chosen and to what extent do students get supportive
feedback on their academic progress during their studies?

e How is the objectivity and relevance of student assessment ensured (assessment of the
degree of achievement of the intended learning outcomes)?

Findings
A short description of the situation in the Higher Education Institution (HEI), based on elements from
the application for external evaluation and on findings from the onsite visit.

The EEC finds that the process of teaching and learning is clearly designed to support students’ individual and social
development. Attention has been paid to applying various, appropriate modes of delivery and suitable pedagogical

methods to achieve planned learning outcomes. This includes the use of modern educational technologies. Detailed
schedules in course materials are included to ensure transparency in time allocation, and it is clear what is expected
of students. We were provided with a list of books which the library has ordered, and which will be available in time
for the first cohort of students.

Practical and theoretical studies are interconnected, with several courses being taught by Special Teaching Faculty
with extensive industry experience to provide students with real-world insight. Once the course has had its first
iteration, it will be possible to confirm aspects such as the consistent application of assessment criteria to all students,
but the material that has been developed for the Programme indicates that this has been considered adequately.
Likewise, the extent to which assessments allow students to demonstrate the achievement of intended learning
outcomes and the quality of feedback to students to enable them to improve.

12
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During the visit, we were reassured by discussions with administrative and student support staff that procedures are
in place to provide prompt assistance to students with their technical queries. We also saw evidence of tools used to
develop students’ general competence with digital skills, as well as with aspects such as the ethical use of generative
Al.

Theory and practice are interconnected in teaching and learning by the extensive involvement of industry
professionals and STF staff with expertise in their area of the Programme. Students also research and write a thesis,
the topic for which can be a practical one, involving collaboration with the real estate industry. This provides an
opportunity for active involvement in research. The external stakeholders and industry experts who participated in
the site visit had significant input into the development of the Programme and are keen to have ongoing involvement,
including delivering short guest lectures, providing opportunities for research and for careers guidance. The Real Estate
Agency and Management concentration of the Programme provides courses that are not widely taught elsewhere;
this meets genuine industry demand.

Assessment methods combine participation marks, quizzes and tests, group and individual assignments, and exams.
The variety of methods provides opportunities for students to excel and to demonstrate competence in activities that
are relevant to their future careers. At least 50% of the marks for each course derive from individual (as opposed to
group) work.

This programme mainly consists of self-paced learning which is supported by materials provided by the University.
Every two weeks students will be able to interact with teachers in a Q&A session. They will engage in weekly interactive
assignments during the 16 weeks of a semester.

We were reassured that procedures are in place to cater for extenuating circumstances, such as illness, with
opportunities for delayed assessment, the possibility to re-sit a failed or missed exam, or to take the module the
following year. The 14/24-month arrangement has such built-in flexibility.

The course outlines provide information about course content, reading lists, learning objectives, and assessment
methods. These seem well thought out and appropriate. The study guide for each course appears to be fully aligned
with e-learning philosophy and methodology. There are clearly defined objectives and expected learning outcomes of
the programme, of the modules and activities, and these are presented in an organised and coherent manner.

The nature of the programme is compatible with e-learning delivery. Staff have had appropriate training in creating e-
learning materials and distance learning delivery. Based upon other Programmes that teaching staff deliver, they are
adept at using new technology to make the teaching process more effective. Oversight from the e-learning delivery
unit ensures that the learning process is smooth from the perspective of students.

Strengths
A list of strengths, e.g. examples of good practices, achievements, innovative solutions etc.

e Courses within the Real Estate Agency and Management concentration, such as Real Estate Marketing and
Sales, are not widely taught elsewhere and meet genuine industry demand.

e Practical and theoretical studies are interconnected, with several courses being taught by Special Teaching
Faculty who have extensive industry experience to provide students with real-world insight.

e Procedures are in place to provide prompt assistance to students with their technical queries. Alumni from
other programmes who participated in our site visit reiterated the effectiveness of such support.

e External stakeholders and industry experts had significant input into the development of the Programme and
are keen to have ongoing involvement, providing opportunities for research and for career guidance.

e Qversight from the distance learning delivery unit ensures that teaching staff are given sufficient training in
preparing materials and ensuring students’ effective learning.

13
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Areas of improvement and recommendations
A list of problem areas to be dealt with, followed by or linked to the recommendations of how to
improve the situation.

The courses in the programme are planned and described in great detail. During the site visit, the committee had the
impression that the plans related to Master’s Theses were not yet as mature. Firstly, the research methods taught to
the students are mainly quantitative, but it appeared that the programme expects that a fair number of students to
be employing qualitative methods in their theses. The programme should consider how qualitative research
methods can be taught in sufficient depth to complement the quantitative research and statistical analysis methods
that students learn. The course should also address matters related to compliance with GDPR regulation. Secondly,
the University should pay attention to the availability of data for thesis purposes. With the planned student intake,
there will be 40 - 50 Master’s theses completed every year. By ensuring access, the faculty would be supporting the
initiation stage of thesis projects. Some of the relevant databases (CoStar, RCA, Capital IQ) are very expensive, but
some can be obtained for thesis purposes at moderate or no cost. Thirdly, the division of thesis supervision workload
did not appear sufficiently considered or sustainable. With 40 - 50 theses to be supervised per year, the workload for
each member of faculty staff would be high.

It is important that the Programmes are reviewed regularly to ensure they remain relevant to the needs of students
and industry. Cutting-edge issues, such as Automated Valuation Models and Proptech/Al should be introduced when
they are more widely used in Cyprus.

With the 24-month version of the Programme, in theory there is flexibility as to the order in which courses are taken.
Currently, the only pre-requisite is that Principles in Real Estate Valuation must be taken before more advanced
valuation courses. Modules need to be taken in order of logical progression, so it is important to consider whether
other core courses should be deemed pre-requites, e.g. Real Estate Economics and Market Analysis should perhaps
be taken before some of the elective modules.

The programme mainly teaches about local (Cypriot/Greek) real estate markets/regulations/practices because a
major justification for the development and accreditation of this programme is market demand in Cyprus. However,
as the student body expands to become more international, students should have the opportunity to carry out their
assignments with reference to case studies or comparisons with their own national practices.

Please select what is appropriate for each of the following sub-areas:

Non-compliant/
Sub-area Partially Compliant/Compliant
51 Process of tee_lching and learning and student- Compliant
centred teaching methodology
2.2 | Practical training Compliant
2.3 | Student assessment Compliant
54 Stu_d_y_guides structure, content and interactive Compliant
' activities
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3. Teaching staff (ESG 1.5)

Sub-areas

3.1 Teaching staff recruitment and development
3.2 Teaching staff number and status
3.3 Synergies of teaching and research

3.1 Teaching staff recruitment and development
Standards

Institutions ensure the competence of their teaching staff.

Fair, transparent and clear processes for the recruitment and development of the
teaching staff are set up.

Teaching staff qualifications are adequate to achieve the objectives and planned
learning outcomes of the study programme, and to ensure quality and sustainability
of the teaching and learning.

The teaching staff is regularly engaged in professional and teaching-skills training
and development.

Training, guidance and support are provided to the teaching staff focusing on
interaction and the specificities of e-learning.

Promotion of the teaching staff takes into account the quality of their teaching, their
research activity, the development of their teaching skills and their mobility.
Innovation in teaching methods and the use of new technologies is encouraged.
Conditions of employment that recognise the importance of teaching are followed.
Recognised visiting teaching staff participates in teaching the study programme.

3.2 Teaching staff number and status
Standards

The number of the teaching staff is adequate to support the programme of study.
The teaching staff status (rank, full/part time) is appropriate to offer a quality
programme of study.

Visiting staff number does not exceed the number of the permanent staff.

3.3 Synergies of teaching and research
Standards

The teaching staff collaborate in the fields of teaching and research within the HEI
and with partners outside (practitioners in their fields, employers, and staff members
at other HEIs in Cyprus or abroad).

Scholarly activity to strengthen the link between education and research is
encouraged.

The teaching staff publications are within the discipline.

15



A ®OPEAZ AIAZGAAIZHE KAl NIZTOMOIHIHE THE NOIOTHTAZ THE ANQTEPHE EKMAIAEYSHE
CYQAA  CYPRUS AGENCY OF QUALITY ASSURANCE AND ACCREDITATION IN HIGHER EDUCATION

egarz eNnaag-

e Teaching staff studies and publications are closely related to the programme’s
courses.

e The allocation of teaching hours compared to the time for research activity is
appropriate.

You may also consider the following questions:

Is the teaching staff qualified to teach in the e-learning programme of study?

How are the members of the teaching staff supported with regard to the development
of their teaching skills? How is feedback given to members of the teaching staff
regarding their teaching results and teaching skills?

e How is the teaching performance assessed? How does their teaching performance
affect their remuneration, evaluation and/or selection?

Is teaching connected with research?

e Does the HEI involve visiting teaching staff from other HEIs in Cyprus and abroad?
What is the number, workload, qualifications and status of the teaching staff (rank,
full/part timers)?

e |[s student evaluation conducted on the teaching staff? If yes, have the results of
student feedback been analysed and taken into account, and how (e.g., when
planning in-service training for the teaching staff)?

Findings
A short description of the situation in the Higher Education Institution (HEI), based on elements from
the application for external evaluation and on findings from the onsite visit.

The University has set requirements and policies to ensure the competence of their teaching staff. These include
processes for recruitment and advancement, as well as teacher training.

As the programme is opening a new research and teaching area at the University, the number of academics in the
field of real estate is small. There are two full time academics, whose expertise relates directly to real estate. In
addition, the programme benefits from the already existing expertise of the professors of marketing, economics and
construction. The academic inputs are enriched by practitioners who teach some of the courses. The University has
set a target of 70/30 for the ratio of in-house teaching resources to external ones. The EEC sees this as a good policy
to ensure the academic quality of the programme.

The number of teaching staff is adequate for the launch of the programme. However, the EEC urges the University to
follow the growth of student numbers closely and prepare for new recruitment.

The EEC would like to encourage prioritizing research output directly related to real estate by the teaching staff.
During the site visit, the teaching staff described their research agenda. The academics working in the field of real
estate described their ongoing research and the colleagues from supporting fields (economics, marketing,
construction) signalled a desire to extend their research scope to real estate.

Due to the small number of teaching staff, the stage in their academic career, and the relatively high administrative
and teaching workload assigned to them at the launch of the programme, the EEC urges the University to pay
attention to respecting the research time allocation of the faculty. The EEC evaluates that the members of teaching
staff are capable of high-quality research. The research outputs of faculty should be further examined and evaluated
when the programme is reassessed in five years’ time.
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Strengths
A list of strengths, e.g. examples of good practices, achievements, innovative solutions etc.

e The programme is built on a balanced combination of in-house teaching staff and external teaching staff.
The expertise of the teaching staff complements each other nicely.

e The University has a policy to encourage and provide preconditions for research.

e The permanent staff is experienced in teaching.

Areas of improvement and recommendations
A list of problem areas to be dealt with, followed by or linked to the recommendations of how to
improve the situation.

The personnel resources assigned to the programme are sufficient but tight. It is advisable for the University to
prepare a plan to ensure that the growth of the programme and staffing of the program stay in balance.

The small number of staff members also raises concerns about the resilience of the unit in cases of sudden personnel
changes (e.g., illness). For the launching stage of the programme, during which the number of staff is understandably
low, the EEC encourages the University to prepare contingency strategies, such as identifying potential substitute
teaching staff.

The distribution of the workload related to thesis supervision requires more attention from the University. Currently,
there are two permanent faculty members with real estate expertise, and three professors who are linked to the
programme. As the professors from adjoining fields of marketing, economics and construction also supervise theses
in other programmes, there is a clear risk that the professors in real estate are expected to supervise very many
theses annually. The EEC notes that it is imperative for the academic quality of the programme that the supervision
of theses is conducted by the permanent faculty.

As this is a new research area in the University, the academic track records of permanent faculty are not yet at the
level expected. The University has a policy to encourage research activity, and the committee recommends the
management of the school supports research activities and progress in the disciplinary area of real estate.

The University is in the process of building up the necessary infrastructure to support high-quality research. The
department is expanding its access to online journals. Apparently, the staff and students can access Land Registry
data for research purposes. The approach to research data infrastructure appears still somewhat undeveloped, and
the EEC recommends the University prepares a more detailed evaluation of necessary data infrastructure (e.g.,
CoStar, other commercial data bases) and strategy for their acquisition. This would support the research
opportunities of the staff and also support the Master’s theses.

We have rated sub-area 3.3 as partially compliant. In order to be fully compliant, we would expect more research
output directly related to real estate by the teaching staff. This would also enhance the reputation of the University.
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Please select what is appropriate for each of the following sub-areas:

Non-compliant/

Sub-area Partially Compliant/Compliant
3.1 | Teaching staff recruitment and development Compliant
3.2 | Teaching staff number and status Compliant

3.3 | Synergies of teaching and research

Partially compliant
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4. Student admission, progression, recognition and certification (ESG 1.4)

Sub-areas

4.1 Student admission, processes and criteria
4.2 Student progression
4.3 Student recognition
4.4 Student certification

b
L

4.1 Student admission, processes and criteria
Standards

e Pre-defined and published regulations regarding student admission are in place.
e Access policies, admission processes and criteria are implemented consistently
and in a transparent manner.

4.2 Student progression
Standards

¢ Pre-defined and published regulations regarding student progression are in place.

e Processes and tools to collect, monitor and act on information on student
progression, are in place.

4.3 Student recognition
Standards

e Pre-defined and published regulations regarding student recognition are in place.
e Fair recognition of higher education qualifications, periods of study and prior
learning, including the recognition of non-formal and informal learning, are
essential components for ensuring the students’ progress in their studies, while
promoting mobility.
e Appropriate recognition procedures are in place that rely on:
o institutional practice for recognition being in line with the principles of the
Lisbon Recognition Convention
o cooperation with other institutions, quality assurance agencies and the
national ENIC/NARIC centre with a view to ensuring coherent recognition
across the country

4.4 Student certification

Standards

e Pre-defined and published regulations regarding student certification are in place.
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e Students receive certification explaining the qualification gained, including
achieved learning outcomes and the context, level, content and status of the
studies that were pursued and successfully completed.

You may also consider the following questions:

e Are the admission requirements for the study programme appropriate? How is the
students’ prior preparation/education assessed (including the level of international
students, for example)?

e How is the procedure of recognition for prior learning and work experience
ensured, including recognition of study results acquired at foreign higher education
institutions?

e Is the certification of the HEI accompanied by a diploma supplement, which is in
line with European and international standards?

Findings
A short description of the situation in the Higher Education Institution (HEI), based on elements from
the application for external evaluation and on findings from the onsite visit.

The University has clearly and transparently documented its regulations concerning student admission and
progression. Comprehensive access policies, as well as detailed admission procedures and criteria, are publicly
available, ensuring clarity and fairness throughout the application process.

During the on-site visit, the administrative staff demonstrated a strong commitment to delivering excellent service.
Their approach is distinctly student-centered, ensuring that students receive robust support at every stage of their
academic journey at the University.

Some of the EEC’s insights are informed by evidence provided by students enrolled in other programmes at the
University. Based on this evidence, we are confident that the University has already implemented - or is fully capable
of implementing - the necessary procedures regarding admission, student progression, and the recognition of prior
learning.

Given that this is a newly established programme, the EEC did not have the opportunity to review a diploma
supplement or degree certificate at this stage.

Strengths
A list of strengths, e.g. examples of good practices, achievements, innovative solutions etc.

The programme will benefit from the established regulatory frameworks and best practices already implemented in
other existing study programmes at the University. This provides a solid foundation for ensuring consistency, quality
assurance, and administrative efficiency. Furthermore, the administrative staff demonstrate a high level of
commitment to the programme. Their work is characterized by a strong adherence to student-centered principles,
ensuring that administrative processes and support services are tailored to meet the needs and interests of students.
This approach significantly enhances the overall student experience and contributes to the effective functioning of
the programme.
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Areas of improvement and recommendations
A list of problem areas to be dealt with, followed by or linked to the recommendations of how to
improve the situation.

The programme should document the timeline of the student admission process to be more transparent for
students.

The programme is offered both in Greek and in English. For the Greek implementation — whether conventional or e-
learning - the committee considers the required level of English proficiency (IELTS 5.5) sufficient. However, for the
English implementations the experience of the committee members is that the threshold level is clearly too low.
Many academic institutions (including UCL, Aalto and Aberdeen), require an IELTS score of 6.5 in Master’s
programmes, and the experiences from programmes employing lower thresholds are generally discouraging. Hence,
we strongly encourage the University to re-evaluate the threshold for English language proficiency.

Please select what is appropriate for each of the following sub-areas:

Non-compliant/
Sub-area Partially Compliant/Compliant
4.1 | Student admission, processes and criteria Compliant
4.2 | Student progression Compliant
4.3 | Student recognition Compliant
4.4 | Student certification Compliant
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5. Learning resources and student support (ESG 1.6)

Sub-areas

5.1 Teaching and Learning resources
5.2 Physical resources

5.3 Human support resources

5.4 Student support

5.1 Teaching and Learning resources
Standards

e Weekly interactive activities per each course are set.
e The e-learning material and activities take advantage of the capabilities offered by
the virtual and audio-visual environment and the following are applied:
o Simulations in virtual environments
o Problem solving scenarios
o Interactive learning and formative assessment games
o Interactive weekly activities with image, sound and unlimited possibilities for
reality reconstruction and further processing based on hypotheses
o They have the ability to transfer students to real-life situations, make
decisions, and study the consequences of their decisions
o They help in building skills both in experiences and attitudes like in real life
and also in experiencing - not just memorizing knowledge
e A pedagogical planning unit for e-learning, which is responsible for the support of
the e-learning unit and addresses the requirements for study materials, interactive
activities and formative assessment in accordance to international standards, is
established.
e Adequacy of resources is ensured for changing circumstances (change in student
numbers, etc.).
e All resources are fit for purpose.
e Student-centred learning and flexible modes of e-learning and teaching, are taken
into account when allocating, planning and providing the learning resources.

5.2 Physical resources
Standards

e Physical resources, i.e. premises, libraries, study facilities, IT infrastructure, are
adequate to support the study programme.

e Adequacy of resources is ensured for changing circumstances (change in student
numbers, etc.).

e All resources are fit for purpose and students are informed about the services
available to them.
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5.3 Human support resources

Standards

e Human support resources, i.e. tutors/mentors, counsellors, other advisers, qualified
administrative staff, are adequate to support the study programme.

¢ Adequacy of resources is ensured for changing circumstances (change in student
numbers, etc.).

e All resources are fit for purpose and students are informed about the services
available to them.

5.4 Student support
Standards

e Student support is provided covering the needs of a diverse student population,
such as mature, part-time, employed and international students and students with
special needs.

e Students are informed about the services available to them.

e Student-centred learning and flexible modes of learning and teaching, are taken
into account when allocating, planning and providing student support.

e Students’ mobility within and across higher education systems is encouraged and
supported.

You may also consider the following questions:

e Evaluate the supply of teaching materials and equipment (including teaching labs,
expendable materials, etc.), the condition of classrooms, adequacy of financial
resources to conduct the study programme and achieve its objectives. What needs
to be supplemented/ improved?

e What is the feedback from the teaching staff on the availability of teaching
materials, classrooms, etc.?

e Are the resources in accordance with actual (changing) needs and contemporary
requirements? How is the effectiveness of using resources ensured?

e What are the resource-related trends and future risks (risks arising from changing
numbers of students, obsolescence of teaching equipment, etc.)? How are these
trends taken into account and how are the risks mitigated?

e Evaluate student feedback on support services. Based on student feedback, which
support services (including information flow, counselling) need further
development?

e How is student learning within the standard period of study supported (student
counselling, flexibility of the study programme, etc.)?

e How students’ special needs are considered (different capabilities, different levels
of academic preparation, special needs due to physical disabilities, etc.)?

e How is student mobility being supported?
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Findings
A short description of the situation in the Higher Education Institution (HEI), based on elements from
the application for external evaluation and on findings from the onsite visit.

The current structure of the e-learning and conventional programmes appears to be highly segregated, particularly
with regard to their future development. Reports indicate that, as both delivery formats evolve and participant
numbers increase, the separation between them is likely to widen further. We question whether this parallel
organisation is sufficient to generate meaningful synergies for the department.

We encourage the department to critically reflect on whether this degree of separation will be strategically
beneficial in the long term, or whether a greater degree of overlap-in terms of personnel, content, and
organisational processes-might offer advantages. Enhanced integration could facilitate smoother transitions
between the two formats and foster a more unified academic culture.

In several discussions, it was emphasized that even rare opportunities for in-person meetings within the e-learning
programme are perceived as highly valuable. We strongly support this view, recognizing the logistical challenges, but
also noting that personal interaction can significantly enhance engagement and cohesion among participants.

Overall, we recommend that the department explores blended or hybrid approaches, leveraging the strengths of
both e-learning and traditional formats. Such integration can not only improve learning outcomes and operational
efficiency but also better support the department’s strategic goals in a rapidly evolving educational landscape.

Infrastructure

The core of the e-learning programme relies on several key elements of digital infrastructure, including Moodle (with
a learning analytics plugin), Proctorio for examinations, and Turnitin for plagiarism detection. While these solutions
appear functionally adequate, the materials provided and our discussions have raised several important issues that
warrant deeper and more thorough consideration.

A fundamental concern relates to data security, privacy, and the protection of intellectual property rights. Recent
legal cases involving universities across Europe have sparked significant debate about whether these three systems,
in their default configurations, can be operated in compliance with EU legislation. In fact, these specific systems-
Moodle with learning analytics, Proctorio, and Turnitin-have been the subject of intense controversy and have led to
several court rulings requiring universities to immediately discontinue their use.

Although many universities in the EU have chosen not to deploy these systems (or the Moodle plugin) on a
university-wide operational basis, we believe that, under certain conditions and with specific procedures, their use
may be possible. However, these conditions must be clearly defined and rigorously enforced.

Turnitin: A significant issue with Turnitin is that, by default, master's theses are uploaded to the provider’s servers,
which are often located outside the EU. This process typically involves transferring the rights to access and store the
thesis to the provider, which may constitute a substantial violation of students’ rights. It is therefore essential to
implement measures that prevent such infringements. This could be achieved through a special agreement with the
software provider or through technical solutions that go significantly beyond the default operational settings.

Proctorio: Proctorio presents another set of challenges, as it requires students to install a plugin on their personal
computers that grants the software complete control over the device, including wide access to file resources and
data. Additionally, live examination sessions are regularly (and sometimes intermittently) stored on the provider’s
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servers, which may involve data transfer outside the EU. Here, too, it is crucial to establish precise agreements to
ensure that high security standards are maintained at every stage. It is worth noting that, due to these hurdles and
the risk of legal challenges from students or faculty, many universities have discontinued the use of such tools. As an
alternative, simpler and more secure platforms such as MS Teams could be considered for oral examinations.

Moodle Learning Analytics Plugin: The use of learning analytics plugins in Moodle falls under the scope of the EU Al
Act. Predictive analytics must be subject to a thorough risk assessment, and appropriate measures must be
implemented to mitigate identified risks. This is particularly relevant to the question of whether the plugin operates
on a sufficiently representative sample and whether its predictions are ethically justifiable. The plugin’s efficacy
depends on the availability of a dataset that allows for reliable performance forecasting.

Strengths
A list of strengths, e.g. examples of good practices, achievements, innovative solutions etc.

The Distance Learning Unit offers highly professional support for the development and implementation of e-learning
modules. The team demonstrates a strong commitment and deep engagement with the programme, actively
contributing their expertise and enthusiasm. This level of dedication is a significant asset and will play a crucial role
in ensuring the effective and successful operation of the e-learning programme.

Areas of improvement and recommendations

A list of problem areas to be dealt with, followed by or linked to the recommendations of how to
improve the situation.

Overall, we strongly recommend that the University engages in a more intensive and nuanced discussion of issues of
data protection and privacy related to the digital tools. This is the reason why we have rated sub-area 5.1 as partial
compliant. Faculty and programme administrators should address these questions in detail and establish clear,
binding agreements with external providers that ensure full legal compliance within the EU. These matters should
not be left solely to the data protection officer but should involve the entire team responsible for the distance
learning programme, as they encompass technical, legal, and didactic dimensions.

We are convinced that a more in-depth engagement with these topics is essential for the sustainable and legally
compliant operation of the e-learning programme. The issues outlined here represent a complex interplay of
technical, legal, and pedagogical considerations, which merit ongoing and careful attention.

Please select what is appropriate for each of the following sub-areas:

Non-compliant/

Sub-area Partially Compliant/Compliant
5.1 | Teaching and Learning resources Partially compliant

5.2 | Physical resources Compliant

5.3 | Human support resources Compliant

5.4 | Student support Compliant
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D. Conclusions and final remarks

Please provide constructive conclusions and final remarks which may form the basis upon which
improvements of the quality of the programme of study under review may be achieved, with
emphasis on the correspondence with the EQF.

The report highlights several important areas that have been classified as "partially compliant". Many aspects were
identified that, if addressed, could substantially contribute to enhancing the overall quality of the programme. The
EEC sees that the programme could be launched prior to their implementation. Fundamentally, we are convinced
that the University is pursuing a compelling and forward-looking initiative, and we commend the programme’s
initiators for establishing such a highly relevant academic offering.

The University has developed a study programme that not only addresses a significant research field but also
maintains strong connections to professional practice. On this basis, the programme is well positioned to further
advance the University’s strategic objectives and to make a meaningful contribution to societal development in
Cyprus.

We would like to express our sincere gratitude to all those involved for providing us with a comprehensive insight
into the programme. The documents provided outlining the contents and the learning objectives demonstrate
concordance with EQF standards. We also appreciate the many engaging and informative discussions, which have
reinforced our positive impression of the programme and highlighted valuable opportunities for future
improvements and innovations.

Additionally, we are grateful for the support provided by the agency, whose professional organization and guidance
greatly facilitated the review process.
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E. Signatures of the EEC

Date: 9.5.2025
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