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The present document has been prepared within the framework of the authority and             
competencies of the Cyprus Agency of Quality Assurance and Accreditation in Higher            
Education, according to the provisions of the “Quality Assurance and Accreditation of            
Higher Education and the Establishment and Operation of an Agency on Related Matters             
Laws of 2015 to 2019” ​[ȃ. 136 (Ι)/2015 to ȃ. 35(Ι)/2019]​. 



 

 
 

A. Introduction 
This part includes basic information regarding the onsite visit. 

MHPEHUV RI WKH E[WHUQaO EYaOXaWLRQ CRPPLWWHH (EEC) UHYLHZHG aQG H[aPLQHG WKH aFFUHGLWaWLRQ            
UHSRUWV SURYLGHG E\ WKH SFKRRO RI SFLHQFHV aW WKH UQLYHUVLW\ RI CHQWUaO LaQFaVKLUH, C\SUXV              
(UCLaQ C\SUXV) UHOaWLQJ WR CRPSXWLQJ B.SF. HRQV SURJUaP, M.SF. LQ CRPSXWLQJ, aQG M.SF. LQ              
C\EHUVHFXULW\. TKH EEC PHPEHUV HYaOXaWHG WKH UHSRUWV LQGLYLGXaOO\ EHIRUH WKH UHPRWH VLWH YLVLW             
RQ 7-8 JaQXaU\ 2021. TKH EEC KaG a SUHOLPLQaU\ UHPRWH PHHWLQJ RQ 5 JaQXaU\ IRU SUHSaULQJ IRU                 
WKH VLWH YLVLW aQG WR GLVFXVV WKH RYHUaOO HYaOXaWLRQ SURFHVV aQG WKH SURYLGHG UHSRUWV aQG               
GRFXPHQWaWLRQ. TKH FRPPLWWHH ZaV SURYLGHG aFFHVV WR YLGHR aQG SUHVHQWaWLRQ PaWHULaOV (a YLUWXaO             
WRXU) RI WKH IaFLOLWLHV. TKH EEC ZRUN ZaV VXSSRUWHG E\ GLJLWaO RIILFH WRROV IRU WKH YLUWXaO VLWH YLVLW                  
(ZRRP) aQG WKH SUHSaUaWLRQ RI WKH HYaOXaWLRQ UHSRUW. DXULQJ WKH UHPRWH VLWH YLVLW, WKH EEC ZaV                
SUHVHQWHG ZLWK WKH GHWaLOHG RUJaQL]aWLRQ, VWUXFWXUH, aQG FXUULFXOa RI WKH SFKRRO RI SFLHQFHV aQG WKH               
WKUHH GHJUHH SURJUaPV EHLQJ HYaOXaWHG. TKH EEC KaG PHHWLQJV ZLWK WKH XQLYHUVLW\, SFKRRO aQG              
GHJUHH SURJUaP OHaGHUVKLS, SURIHVVRUV, WHaFKHUV, aQG FXUUHQW aQG SaVW VWXGHQWV RI WKH SURJUaPV.             
TKH EEC LGHQWLILHG RSHQ TXHVWLRQV aQG GLVFXVVLRQ SRLQWV EaVHG RQ WKH SURYLGHG PaWHULaOV. TKH              
EEC UHFHLYHG aQVZHUV WR LGHQWLILHG RSHQ TXHVWLRQV GXULQJ WKH UHPRWH VLWH YLVLW. IQ aGGLWLRQ, WKH               
EEC UHFHLYHG VLJQLILFaQW aGGLWLRQaO GHWaLOV aQG LQIRUPaWLRQ UHJaUGLQJ WKH GHJUHH SURJUaPV aQG WKH             
SFKRRO RI SFLHQFHV SHUWaLQLQJ WR WKHLU RSHUaWLRQ, VWUXFWXUH, aQG IXWXUH SOaQV. BaVHG RQ WKH              
SURYLGHG LQIRUPaWLRQ, QaPHO\ WKH WKUHH aFFUHGLWaWLRQ UHSRUWV, aQG WKH UHPRWH VLWH YLVLW, WKH EEC              
FaQ FRQFOXGH WKaW WKH SFKRRO RI SFLHQFHV aQG WKH WKUHH SURJUaPV EHLQJ HYaOXaWHG KaYH KLJK               
VWaQGaUGV aQG PHHW WKH TXaOLW\ H[SHFWaWLRQV. TKLV HYaOXaWLRQ UHSRUW GHVFULEHV KRZ WKH VWaQGaUGV             
aUH PHW aQG SURYLGHV aGGLWLRQaO UHFRPPHQGaWLRQV IRU LPSURYLQJ WKH SURJUaPV. 
  

 



 

 
 

B. External Evaluation Committee (EEC) 
 

 

  

 

Name Position Universit\ 

SaVX TaUNRPa PURIHVVRU, HHaG RI 
DHSaUWPHQW 

UQLYHUVLW\ RI HHOVLQNL, 
FLQOaQG 

GUHJRU\ O¶HaUH PURIHVVRU UQLYHUVLW\ CROOHJH DXEOLQ, 
IUHOaQG 

KHYLQ CXUUaQ PURIHVVRU UOVWHU UQLYHUVLW\, UK 

PURNRSLV AQWRQLRX SWXGHQW UQLYHUVLW\ RI C\SUXV 



 

 
 

C. Guidelines on content and structure of the report 
 

Ɣ The external evaluation report follows the structure of assessment areas. 
 
Ɣ At the beginning of each assessment area there is a box presenting: 

(a) sub-areas 
(b) standards which are relevant to the European Standards and Guidelines (ESG)  
(c) some questions that EEC ma\ find useful.  

 
Ɣ The questions aim at facilitating the understanding of each assessment area and at             

illustrating the range of topics covered b\ the standards.  
 
Ɣ Under each assessment area it is important to provide information regarding the            

compliance with the requirements of each sub-area. In particular, the following must be             
included: 

 
FiQdiQgV 

A short description of the situation in the Higher Education Institution (HEI), based on              
elements from the application for external evaluation and on findings from the onsite visit. 
 
SWUeQgWhV 
A list of strengths, e.g. examples of good practices, achievements, innovative solutions etc. 
 
AUeaV Rf imSURYemeQW aQd UecRmmeQdaWiRQV 

A list of problem areas to be dealt with, followed b\ or linked to the recommendations of                 
how to improve the situation.  
 

Ɣ The EEC should state the compliance for each sub-area (Non-compliant, Partiall\           
compliant, Compliant), which must be in agreement with ever\thing stated in the report. It is              
pointed out that, in the case of standards that cannot be applied due to the status of the HEI                   
and/or of the programme of stud\, N/A (= Not Applicable) should be noted. 
 

Ɣ The EEC should state the conclusions and final remarks regarding each programme of             
stud\ as a whole. 
 

Ɣ The UeSRUW ma\ alVR addUeVV RWheU iVVXeV Zhich Whe EEC fiQdV UeleYaQW. 

 

  

 



 

 
 

1. Study programme and study programme’s design and development  
     ​(ESG 1.1, 1.2, 1.7, 1.8, 1.9) 

 

 

 

Sub-areas 
1.1. Policy for quality assurance 
1.2. Design, approval, on-going monitoring and review  
1.3. Public information 
1.4. Information management 

  
1.1 Policy for quality assurance 
   ​Standards 
 

Ɣ Polic\ for qualit\ assurance of the programme of stud\:  
o has a formal status and is publicl\ available 
o supports the organisation of the qualit\ assurance s\stem through         

appropriate structures, regulations and processes 
o supports teaching, administrative staff and students to take on their          

responsibilities in qualit\ assurance 
o ensures academic integrit\ and freedom and is vigilant against academic          

fraud 
o guards against intolerance of an\ kind or discrimination against the students           

or staff 
o supports the involvement of external stakeholders  
 

1.2 Design, approval, on-going monitoring and review  

     ​Standards 
 

Ɣ The programme of stud\: 
o is designed with overall programme objectives that are in line with the            

institutional strateg\ and have explicit intended learning outcomes 
o is designed b\ involving students and other stakeholders  
o benefits from external expertise 
o reflects the four purposes of higher education of the Council of Europe            

(preparation for sustainable emplo\ment, personal development, ​preparation       
for life as active citi]ens in democratic societies​, ​the development and           
maintenance, through teaching, learning and research, of a broad, advanced          
knowledge base)  

o is designed so that it enables smooth student progression 



 

 
 

 

o is designed so that the exams¶ and assignments¶ content corresponds to the            
level of the programme and the number of ECTS  

o defines the expected student workload in ECTS 
o includes well-structured placement opportunities where appropriate 
o is subject to a formal institutional approval process 
o results in a qualification that is clearl\ specified and communicated, and           

refers to the correct level of the National Qualifications Framework for Higher            
Education and, consequentl\, to the Framework for Qualifications of the          
European Higher Education Area 

o is regularl\ monitored in the light of the latest research in the given             
discipline, thus ensuring that the programme is up-to-date 

o is periodicall\ reviewed so that it takes into account the changing needs of             
societ\, the students¶ workload, progression and completion, the        
effectiveness of procedures for assessment of students, student        
expectations, needs and satisfaction in relation to the programme  

R is reviewed and revised regularl\ involving students and other stakeholders 

 
 

1.3Public information  

     ​Standards 
 

Ɣ Regarding the programme of stud\, clear, accurate, up-to date and readil\           
accessible information is published about: 

o selection criteria  
o intended learning outcomes  
o qualification awarded 
o teaching, learning and assessment procedures  
o pass rates  
R learning opportunities available to the students 
R graduate emplo\ment information 

 
1.4 Information management 

Standards 
 

Ɣ Information for the effective management of the programme of stud\ is collected, 
monitored and anal\sed: 

o ke\ performance indicators 
o profile of the student population 
o student progression, success and drop-out rates 
o students¶ satisfaction with their programmes 
o learning resources and student support available 
o career paths of graduates 



 

 
 

 
 
 

 

 
Ɣ Students and staff are involved in providing and anal\sing information and planning            

follow-up activities. 

 

 
You ma\ also consider the following questions: 
 

Ɣ What is the procedure for qualit\ assurance of the programme and who is             
involved? 

Ɣ Who is involved in the stud\ programme¶s design and development (launching,           
changing, internal evaluation) and what is taken into account (strategies, the needs            
of societ\, etc.)? 

Ɣ How/to what extent are students themselves involved in the development of the            
content of their studies? 

Ɣ Please evaluate a) whether the stud\ programme remains current and consistent           
with developments in societ\ (labour market, digital technologies, etc.), and b)           
whether the content and objectives of the stud\ programme are in accordance with             
each other? 

Ɣ Do the content and the deliver\ of the programme correspond to the European             
Qualifications Framework (EQF)? 

Ɣ How is coherence of the stud\ programme ensured, i.e., logical sequence and            
coherence of courses? How are substantial overlaps between courses avoided?          
How is it ensured that the teaching staff is aware of the content and outputs of their                 
colleagues¶ work within the same stud\ programme? 

Ɣ How does the stud\ programme support development of the learners¶ general           
competencies (including digital literac\, foreign language skills, entrepreneurship,        
communication and teamwork skills)? 

Ɣ What are the scope and objectives of the foundation courses in the stud\             
programme (where appropriate)? What are the pass rates? 

Ɣ How long does it take a student on average to graduate?​ ​Is the graduation rate for 
the stud\ programme analogous to other European programmes with similar 
content? ​ ​What is the pass rate per course/semester? 

Ɣ HRZ iV iW eQVXUed WhaW Whe acWXal VWXdeQW ZRUklRad iV iQ accRUdaQce ZiWh Whe 
ZRUklRad e[SUeVVed b\ ECTS?  

● What are the opportunities for international students to participate in the stud\            
programme (courses/modules taught in a foreign language)? 

● Is information related to the programme of stud\ publicl\ available? 



 

 
 

 

  

 

Ɣ How is the HEI evaluating the success of its graduates in the labor market? What 
is the feedback from graduates of the stud\ programme on their emplo\ment 
and/or continuation of studies?  

Ɣ Have the results of student feedback been anal\sed and taken into account, and             
how (e.g., when planning in-service training for the teaching staff)? 

Ɣ What are the reasons for dropping out (voluntar\ withdrawal)? What has been 
done to reduce the number of such students? 

 



 

 
 

FiQdiQgV 
A short description of the situation in the Higher Education Institution (HEI), based on elements               
from the application for external evaluation and on findings from the onsite visit.  
 
Findings for ​C]mdkji[g ¥BSc H][h¦ 
Given that the degree programs result in dual degrees given by UCLan Cyprus and UCLan UK, the degree program 
content and grading follow the standards and expectations of the two organizations and countries. The B.Sc. 
program is well aligned with professional education and the degree is accredited by the British Computing Society. 
The program covers a range of topics constrained by the size of the faculty.  The program has a small number of 
students and they are supported by a very good student-teacher ratio. The program advocates student-centered 
learning. The School aims to have a moderate increase in students in the next few years.  
 
Findings for ​C]mdkji[g ¥À seag � ECTS� MSc¦ 
The M.Sc. has a professional focus and it is motivated by the ACM curriculum. The M.Sc. level courses have been 
developed for the program and deepen the B.Sc. content.  The students receive guidance relating to the degree, 
courses, and the preparation of the M.Sc. thesis. The guidance and tutoring include ethical and legal matters, 
sustainable computing, and general information on scientific writing.  
 
Findings for ​MSc i[ Csbegheckgijs ¥À seag�È¿ ECTS� MSc¦ 
The program is among the first Cyber Security programs in Cyprus. The program offers a comprehensive and 
well-motivated selection of modules on important security-related topics. The program content has been developed 
based on the current expectations for cybersecurity programs, academic profiles of the teachers as well as industry 
feedback. This program has different entry requirements compared to the M.Sc program in Computing.  
 
 
SWUeQgWhV 
A list of strengths, e.g. examples of good practices, achievements, innovative solutions etc. 
 
Strengths for ​C]mdkji[g ¥BSc H][h¦ 
Industry relevance is commendable. Given the small student numbers, a closeness of educational experience 
emerges resulting in excellent student support. Very good student feedback (Ê0Ú of students have given positive 
feedback).  
 
Strengths for ​C]mdkji[g ¥À seag � ECTS� MSc¦ 
The students have a versatile set of modules that can be taken, the modules being shared by the M.Sc. programs. 
M.Sc. thesis can be prepared in an industry setting and there are procedures supporting this. In all, the industry 
connection is commendable.  
 
Strengths for ​MSc i[ Csbegheckgijs ¥À seag�È¿ ECTS� MSc¦ 
The program covers important areas in cybersecurity and there appears to be a good balance between theory and 
practice.  The program structure is actively developed and demonstrated by making the information warfare module 
optional in the new curriculum.  
 
CRPPRQ VWUHQJWKV IRU WKH WKUHH SURJUaPV 
The rapid response across all programs to the covid situation was noted and applauded. 
The facilities represent the state of the art and provide excellent support for both education and research.  
 
 
AUeaV Rf imSURYemeQW aQd UecRmmeQdaWiRQV 
 



 

 
 

A list of problem areas to be dealt with, followed b\ or linked to the recommendations of how to                   
improve the situation.  

Areas of improvement and recommendations for ​C]mdkji[g ¥BSc H][h¦ 
The program covers many topics and many of them relate to professional aspects in computing. The professional 
relevance is commendable; however,  a B.Sc. program in computing is expected to also cover more theoretical 
aspects of computer science. It would be important to revisit the key core computer science topics and ensure that 
they are covered sufficiently. 
 
The first-year CS curriculum seems relatively light. The committee note that this is a four-year degree program; 
however, it is felt that if further CS module could be introduced in the first year. One suggestion offered was the 
inclusion of a module offering glimpses of modules to be undertaken in subsequent years.  
 
The committee noted a large number of optional modules, however, they recommend consideration of the 
associated curricula burden for faculty. While this effort is applauded the question remains as to the efficacy of 
maintaining modules with very low student numbers.  
 
 
Areas of improvement and recommendations for ​C]mdkji[g ¥À seag � ECTS� MSc¦ 
The degree program offers a versatile set of modules that the students can select. The EEC recommends examining 
the combination of modules and the core computer science contents of the modules for ensuring that the degree 
has sufficient coverage and depth of core computer science topics. 
 
The degree program in Computer does not have significant machine learning and AI content.  Given that AI is an 
integral part of digitalisation and the digital infrastructure, the EEC recommends the M.Sc. in Computing to increase 
machine learning content. For example, the module Exploratory Data Analysis can have more ML focus. In the longer 
term, the EEC suggests exploring the AI theme as a new program on the B.Sc. level. Experts in AI area are highly 
sought; however, a new program would need to position itself with the similar programs already offered by other 
universities.  
 
 
 
 
Areas of improvement and recommendations for ​MSc i[ Csbegheckgijs ¥À seag�È¿ ECTS� MSc¦ 

This program has different entry requirements compared to the M.Sc program in Computing.  The EEC recommends 
the harmonization of the entry requirements.  
 
The program does not emphasize cryptography or the mathematical aspects of cybersecurity. These could be offered 
via an optional module to those students who have limited cryptography and mathematics background when 
starting the M.Sc. studies.  
 
The content on the cyberwarfare module is useful and relevant however it may be worth looking at replacing this 
module with another which offers more practical training to students. 
 
 
 
 

Please select what is appropriate for each of the following sub-areas: 

 



 

 
 

 
  

 

 

Sub-area 

NRQ-cRmSliaQW/ 

PaUWiall\ CRmSliaQW/CRmSliaQW 

 

C]mdkji[g 

¥BSc H][h¦ 

C]mdkji[g 

¥À seag � 

ECTS� MSc¦ 

MSc i[ 

Csbegheckg

ijs ¥À 

seag�È¿ 

ECTS� MSc¦ 

1.1 PROLF\ IRU TXaOLW\ aVVXUaQFH C C C 

1.2 DHVLJQ, aSSURYaO, RQ-JRLQJ PRQLWRULQJ aQG UHYLHZ  C C C 

1.3 PXEOLF LQIRUPaWLRQ  C C C 

1.4 IQIRUPaWLRQ PaQaJHPHQW C C C 



 

 
 

2. Student – centred learning, teaching and assessment ​(ESG 1.3) 
 

 

 

Sub-areas 
2.1 Process of teaching and learning​ ​and student-centred 

teaching methodology  
2.2 Practical training  
2.3 Student assessment  

2.1 Process of teaching and learning and student-centred teaching methodology  
Standards 
 

Ɣ The process of teaching and learning supports students¶ individual and social           
development. 

Ɣ The process of teaching and learning is flexible, considers different modes of deliver\,             
where appropriate, uses a variet\ of pedagogical methods ​and facilitates the           
achievement of planned learning outcomes. 

Ɣ Students are encouraged to take an active role in creating the learning process. 
Ɣ The implementation of student-centered learning and teaching encourages a sense of           

autonom\ in the learner, while ensuring adequate guidance and support from the            
teacher. 

Ɣ Teaching methods, tools and material used in teaching are modern, effective, support            
the use of modern educational technologies and are regularl\ updated. 

Ɣ Mutual respect within the learner-teacher relationship is promoted. 
Ɣ The implementation of student-centred learning and teaching respects and attends to           

the diversit\ of students and their needs, enabling flexible learning paths. 
Ɣ Appropriate procedures for dealing with students¶ complaints regarding the process of           

teaching and learning are set. 
 
 

2.2Practical training  

Standards 
 

Ɣ Practical and theoretical studies are interconnected. 
Ɣ The organisation and the content of practical training, if applicable, support           

achievement of planned learning outcomes and meet the needs of the stakeholders. 

 
2.3Student assessment 

Standards 
 



 

 
 

 

Ɣ Assessment is consistent, fairl\ applied to all students and carried out in accordance             
with the stated procedures.  

Ɣ Assessment is appropriate, transparent, objective and supports the development of          
the learner. 

Ɣ The criteria for and method of assessment, as well as criteria for marking, are              
published in advance. 

Ɣ Assessment allows students to demonstrate the extent to which the intended learning            
outcomes have been achieved. Students are given feedback, which, if necessar\, is            
linked to advice on the learning process. 

Ɣ Assessment, where possible, is carried out b\ more than one examiner. 
Ɣ A formal procedure for student appeals is in place. 
Ɣ Assessors are familiar with existing testing and examination methods and receive           

support in developing their own skills in this field. 
Ɣ The regulations for assessment take into account mitigating circumstances. 

 
You ma\ also consider the following questions: 

 

Ɣ How is it monitored that the teaching staff base their teaching and assessment             
methods on objectives and intended learning outcomes? Provide samples of          
examination papers (if available). 

Ɣ How are students¶ different abilities, learning needs and learning opportunities taken           
into consideration when conducting educational activities? 

Ɣ How is the development of students¶ general competencies (including digital skills)           
supported in educational activities? 

Ɣ How is it ensured that innovative teaching methods, learning environments and           
learning aids that support learning are diverse and used in educational activities?  

Ɣ Is the teaching staff using new technolog\ in order to make the teaching process              
more effective?  

Ɣ How is it ensured that theor\ and practice are interconnected in teaching and             
learning? 

Ɣ How is practical training organised (finding practical training positions, guidelines for           
practical training, supervision, reporting, feedback, etc.)? What role does practical          
training have in achieving the objectives of the stud\ programme? What is student             
feedback on the content and arrangement of practical training? 

Ɣ AUe VWXdeQWV acWiYel\ iQYRlYed iQ UeVeaUch? HRZ iV VWXdeQW iQYRlYemeQW iQ           
UeVeaUch VeW XS? 

Ɣ How is supervision of student research papers (seminar papers, projects, theses,           
etc.) organised?  

Ɣ DR VWXdeQWV¶ aVVeVVmeQWV cRUUeVSRQd WR Whe EXURSeaQ QXalificaWiRQV        
FUameZRUk (EQF)?  

Ɣ How are the assessment methods chosen and to what extent do students get             
supportive feedback on their academic progress during their studies?  



 

 
 

 
  

 

Ɣ How is the objectivit\ and relevance of student assessment ensured (assessment of            
the degree of achievement of the intended learning outcomes)?  
 



 

 
 

FiQdiQgV 
A short description of the situation in the Higher Education Institution (HEI), based on elements               
from the application for external evaluation and on findings from the onsite visit.  
 
Findings for the three programs: 
 
 The Department establishes student admission criteria for each programme, which are adhered to.   The three 
programs have excellent industry relevance and the studies support professional certification. The number of 
students in the teaching rooms is suitable for theoretical, practical, and laboratory lessons. The teaching materials 
are up-to-date and of an appropriate standard.  
 
The teaching staff of the Department seems to have regular and effective communication with their students and 
provide timely and effective feedback to their students. Students were very complimentary of access to staff and 
appreciate the criteria and the method of assessment as well as the criteria for marking being published in advance. 
The learning process is properly designed to achieve the expected learning outcomes. The assessment allows 
students to demonstrate the extent to which the intended learning outcomes have been achieved.  
 
The members of teaching personnel for each course have the relevant formal and fundamental qualifications for 
teaching the course, as described by the legislation including subject specialisation and publications within their 
respective disciplines. 
 
SWUHQJWKV RI WKH WKUHH SURJUaPV 
 
The teaching staff of the Department seems to have regular and effective communication with their students and 
provide timely and effective feedback to their students.  
 
The ratio of the number of students to the total number of teaching personnel is adequate for the support and 
safeguarding of the programme’s quality. 
 
The great majority of teaching is delivered by resident faculty that are employed on a full-time basis and all full-time 
staff have Ph.D. qualifications. 
 
 
AUHaV RI LPSURYHPHQW aQG UHFRPPHQGaWLRQV IRU WKH WKUHH SURJUaPV 
 
The university does not have an instrument for sabbaticals. The EEC recommends developing an instrument for 
enabling both short-term and longer-term research visits. In addition, inter-sectoral staff mobility with industry 
would appear to be beneficial in supporting the development and exchange of knowledge and skills building on the 
synergies between the academic environment and the industry.  
 
The committee would encourage examination of the proportions of full-time faculty and adjunct faculty. The 
committee would welcome an increase in full-time faculty and their reduction in adjunct faculty, commensurate with 
the aim of increasing student numbers.  
 
The EEC values the real-life industry relevance of the degree programs; however, recommends strengthening also 
the research connection of the M.Sc. degree programs.  
 

 



 

 
 

Faculty research productivity is paramount. In order to facilitate this faculty-student contact hours should be 
monitored and perhaps reduced. Research output is a key parameter in global university rankings.  
 
UCLan Cyprus does not have a Ph.D. program at the moment.  A number of students have continued their Ph.D. 
studies at UCLan UK. The EEC recommends exploring the possibilities of a joint Ph.D. program with the UK campus. 
This could motivate research-oriented students to choose the M.Sc. programs at UCLan Cyprus. A Ph.D. program is a 
very necessary instrument for supporting research in general. This would necessitate dedicated research 
accommodation for the Ph.D. students. A critical mass of Ph.D. students would help the research student experience. 
Ph.D. students can help in running laboratories and guiding undergraduate/master’s theses as part of the research 
training.  The committee would encourage this.  

 
 
 
 
Please select what is appropriate for each of the following sub-areas: 

 

  

 

 

Sub-area 

NRQ-cRmSliaQW/ 

PaUWiall\ CRmSliaQW/CRmSliaQW 

 

C]mdkji[g 

¥BSc H][h¦ 

C]mdkji[g 

¥À seag � 

ECTS� MSc¦ 

MSc i[ 

Csbegheckg

ijs ¥À 

seag�È¿ 

ECTS� MSc¦ 

2.1 PURFHVV RI WHaFKLQJ aQG OHaUQLQJ aQG 
VWXGHQW-FHQWUHG WHaFKLQJ PHWKRGRORJ\  

C C C 

2.2 PUaFWLFaO WUaLQLQJ C C C 

2.3 SWXGHQW aVVHVVPHQW C C C 



 

 
 

3. Teaching staff ​(ESG 1.5) 

 

 

Sub-areas 
3.1.Teaching staff recruitment and development 
3.2.Teaching staff number and status 
3.3.Synergies of teaching and research 

 

 
3.1.Teaching staff recruitment and development 
Standards 
 

Ɣ Institutions ensure the competence of their teaching staff. 
Ɣ Fair, transparent and clear processes for the recruitment and development of the 

teaching staff are set up. 
Ɣ Teaching staff qualifications are adequate to achieve the objectives and planned 

learning outcomes of the stud\ programme, and to ensure qualit\ and 
sustainabilit\ of the teaching and learning. 

Ɣ The teaching staff is regularl\ engaged in professional and teaching-skills training 
and development. 

Ɣ Promotion of the teaching staff takes into account the qualit\ of their teaching, their 
research activit\, the development of their teaching skills and their mobilit\. 

Ɣ Innovation in teaching methods and the use of new technologies is encouraged. 
Ɣ Conditions of emplo\ment that recognise the importance of teaching are followed. 
Ɣ Recognised visiting teaching staff participates in teaching the stud\ programme. 

 
3.2.Teaching staff number and status 
Standards 
 

Ɣ The number of the teaching staff is adequate to support the programme of stud\. 
Ɣ ȉhe teaching staff status (rank, full/part time) is appropriate to offer a qualit\ 

programme of stud\. 
Ɣ Visiting staff number does not exceed the number of the permanent staff.  
 

3.3.Synergies of teaching and research 
Standards 
 

Ɣ The teaching staff collaborate in the fields of teaching and research within the HEI 
and with partners outside (practitioners in their fields, emplo\ers, and staff 
members at other HEIs in C\prus or abroad). 

Ɣ Scholarl\ activit\ to strengthen the link between education and research is 
encouraged.  

Ɣ ȉhe teaching staff publications are within the discipline. 
Ɣ Teaching staff studies and publications are closel\ related to the programme¶s 

courses.  



 

 
 

 

FiQdiQgV 
A short description of the situation in the Higher Education Institution (HEI), based on elements               
from the application for external evaluation and on findings from the onsite visit.  
 
Findings for ​C]mdkji[g ¥BSc H][h¦ 
The number of the teaching staff is adequate to support the programme of study. Τhe teaching staff status is 
appropriate to offer a quality programme of study. The visiting staff number does not exceed the number of the 
permanent staff. There is sufficient evidence of staff on this programme linking their research to their teaching. 
Promotion processes seem transparent and staff engage in professional and teaching skills training. 
 
Findings for ​C]mdkji[g ¥À seag � ECTS� MSc¦ 
The number of the teaching staff is adequate to support the programme of study. Τhe teaching staff status is 
appropriate to offer a quality programme of study. The visiting staff number does not exceed the number of the 
permanent staff. There is sufficient evidence of staff on this programme linking their research to their teaching. 
Promotion processes seem transparent and staff engage in professional and teaching skills training. 
 
Findings for ​MSc i[ Csbegheckgijs ¥À seag�È¿ ECTS� MSc¦ 
The number of the teaching staff is adequate to support the programme of study. Τhe teaching staff status is 
appropriate to offer a quality programme of study. The visiting staff number does not exceed the number of the 
permanent staff. There is sufficient evidence of staff on this programme linking their research to their teaching. 
Promotion processes seem transparent and staff engage in professional and teaching skills training. 
 
SWUeQgWhV 
A list of strengths, e.g. examples of good practices, achievements, innovative solutions etc. 
 
Strengths for ​C]mdkji[g ¥BSc H][h¦ 

 

Ɣ The allocation of teaching hours compared to the time for research activit\ is 
appropriate. 

 
You ma\ also consider the following questions: 
 

Ɣ How are the members of the teaching staff supported with regard to the 
development of their teaching skills? How is feedback given to members of the 
teaching staff regarding their teaching results and teaching skills?  

Ɣ How is the teaching performance assessed? How does their teaching performance 
affect their remuneration, evaluation and/or selection? 

Ɣ Is teaching connected with research?  
Ɣ Does the HEI involve visiting teaching staff from other HEIs in C\prus and abroad? 
Ɣ What is the number, workload, qualifications and status of the teaching staff (rank, 

full/part timers)? 
Ɣ Is student evaluation conducted on the teaching staff? If \es, have the results of 

student feedback been anal\sed and taken into account, and how (e.g., when 
planning in-service training for the teaching staff)? 

 



 

 
 

The team has provided a wide range of relevant modules that are core to any computing course. 
 
Strengths for ​C]mdkji[g ¥À seag � ECTS� MSc¦ 
The team has some very strong programming backgrounds. This is reflected in course content. 
 
Strengths for ​MSc i[ Csbegheckgijs ¥À seag�È¿ ECTS� MSc¦ 
Many members of the staff are engaged in active cybersecurity research with good publications in security journals. 
 
Agea of imdgopemenj fog jhe jhgee dgoggamh� 
 
The committee applauds the programs for their close engagement with the companies; however, the counsel a 
judicious balance between training and education. It is noted that adjunct staff present with specialized industrial 
knowledge and expertise.  
 
There is a wide range of assessment instruments used in delivering the modules.  
 
 
 
 
 
AUeaV Rf imSURYemeQW aQd UecRmmeQdaWiRQV 
A list of problem areas to be dealt with, followed b\ or linked to the recommendations of how to                   
improve the situation.  

Areas of improvement and recommendations for ​C]mdkji[g ¥BSc H][h¦ 
 
The first-year CS curriculum seems relatively light. The committee note that this is a four-year degree program; 
however, it is felt that if further CS module could be introduced in the first year. One suggestion offered was the 
inclusion of a module offering glimpses of modules to be undertaken in subsequent years.  
 
The committee recommends monitoring the scheduling and burden of assignments for students in order to avoid 
clustering and disproportionate burden at given times.  
 
Areas of improvement and recommendations for ​C]mdkji[g ¥À seag � ECTS� MSc¦ 
Click or tap here to enter text. 
 
Areas of improvement and recommendations for ​MSc i[ Csbegheckgijs ¥À seag�È¿ ECTS� MSc¦ 
The content on the cyberwarfare module is useful and relevant however it may be worth looking at replacing this 
module with another which offers more practical training to students. 
 
Agea of imdgopemenj fog jhe jhgee dgoggamh� 
 
The committee encourages the staff to continue with the production of high-quality research publications. In some 
cases, research output seemed to be declining given teaching work.  
 
The committee noted a large number of optional modules, however, they recommend consideration of the 
associated curricula burden for faculty. While this effort is applauded the question remains as to the efficacy of 
maintaining modules with very low student numbers.  

 



 

 
 

 
 
 
The committee recommends exploring the use of blended learning post-covid.  

 
Please select what is appropriate for each of the following sub-areas: 

 

  

 

Sub-area 

NRQ-cRmSliaQW/ 

PaUWiall\ CRmSliaQW/CRmSliaQW 

C]mdkji[g 

¥BSc H][h¦ 

C]mdkji[g 

¥À seag � 

ECTS� MSc¦ 

MSc i[ 

Csbegheckg

ijs ¥À 

seag�È¿ 

ECTS� MSc¦ 

3.1 THaFKLQJ VWaII UHFUXLWPHQW aQG GHYHORSPHQW C C C 

3.2 THaFKLQJ VWaII QXPEHU aQG VWaWXV C C C 

3.3 S\QHUJLHV RI WHaFKLQJ aQG UHVHaUFK C C C 



 

 
 

4. Student admission, progression, recognition and certification ​(ESG 1.4) 

 

 

Sub-areas 
4.1.Student admission, processes and criteria  
4.2.Student progression 
4.3.Student recognition 
4.4.Student certification 

 

 
4.1Student admission, processes and criteria 

Standards 

 
Ɣ Pre-defined and published regulations regarding student admission are in place. 
Ɣ Access policies, admission processes and criteria are implemented consistentl\ 

and in a transparent manner. 
 
 

4.2Student progression 
Standards 

 
Ɣ Pre-defined and published regulations regarding student progression are in place. 
Ɣ Processes and tools to collect, monitor and act on information on student 

progression, are in place.  
 
 

4.3Student recognition 
Standards 

 
Ɣ Pre-defined and published regulations regarding student recognition are in place. 
Ɣ Fair recognition of higher education qualifications, periods of stud\ and prior 

learning, including the recognition of non-formal and informal learning, are 
essential components for ensuring the students¶ progress in their studies, while 
promoting mobilit\. 

Ɣ Appropriate recognition procedures are in place that rel\ on: 
o institutional practice for recognition being in line with the principles of the 

Lisbon Recognition Convention 
o cooperation with other institutions, qualit\ assurance agencies and the 

national ENIC/NARIC centre with a view to ensuring coherent recognition 
across the countr\ 
 
 
 



 

 
 

 

FiQdiQgV 
A short description of the situation in the Higher Education Institution (HEI), based on elements               
from the application for external evaluation and on findings from the onsite visit.  
 
Findings for the three programmes 
 
In the three degree programs, the students receive dual-degree certificates from UCLan Cyprus and UK, respectively. 
Certification includes details on the degree structure, learning goals, and level of achievement. The degree program 
design has taken the ACM curriculum into account and the programs are aligned with industry certifications such as 
Cisco CCNA and the Linux professional curriculum. There are excellent synergies in administration functions, planning 
of teaching, and best practices with the UCLan UK. The students receive help and support from the administration 
regarding the admission and education-related forms and processes. The Admission Team is responsible for the 
processes. Approximately 30Ú of the B.Sc. students continue to the M.Sc. in Computing.  
 
 
SWUeQgWhV 
A list of strengths, e.g. examples of good practices, achievements, innovative solutions etc. 
 
Strengths for ​jhe jhgee dg]ggamh 

 
The student selection process is transparent and the process is implemented in a consistent manner. 
 
Student study progress is monitored and feedback is gathered on a systematic basis.  
 
AUeaV Rf imSURYemeQW aQd UecRmmeQdaWiRQV 

 

4.4Student certification 
Standards 

 
Ɣ Pre-defined and published regulations regarding student certification are in place. 
Ɣ Students receive certification explaining the qualification gained, including 

achieved learning outcomes and the context, level, content and status of the 
studies that were pursued and successfull\ completed. 

 
You ma\ also consider the following questions: 
 

Ɣ Are the admission requirements for the stud\ programme appropriate? How is the 
students¶ prior preparation/education assessed (including the level of international 
students, for example)?  

Ɣ How is the procedure of recognition for prior learning and work experience 
ensured, including recognition of stud\ results acquired at foreign higher education 
institutions?  

Ɣ Is the certification of the HEI accompanied b\ a diploma supplement, which is in 
line with European and international standards? 



 

 
 

A list of problem areas to be dealt with, followed b\ or linked to the recommendations of how to                   
improve the situation.  

Areas of improvement and recommendations for ​jhe jhgee dg]ggamh 
 
The student selection criteria differ between the Computing and Cybersecurity M.Sc. programs.  
 
The committee encourages the internationalization of the M.Sc. programmes.  
 
The first-year CS curriculum seems relatively light. The committee note that this is a four-year degree program; 
however, it is felt that if further CS module could be introduced in the first year. One suggestion offered was the 
inclusion of a module offering glimpses of modules to be undertaken in subsequent years. 
 
The programming courses start with imperative Java and object-oriented programming is introduced later. The 
committee invites the B.Sc. program to consider objects early versus objects late OOP learning strategy. The 
committee notes the current objects late strategy. Object-oriented concepts are, however, “informally” introduced 
in the games module in year two. Harmonization of these strategies would strengthen the programming modules.  
 
The committee encourages the introduction of an AI module.  
 
The committee noted a large number of optional modules, however, they recommend consideration of the 
associated curricula burden for faculty. While this effort is applauded the question remains as to the efficacy of 
maintaining modules with very low student numbers.  
 

 
Please select what is appropriate for each of the following sub-areas: 

 

 

Sub-area 

NRQ-cRmSliaQW/ 

PaUWiall\ CRmSliaQW/CRmSliaQW 

 

C]mdkji[g 

¥BSc H][h¦ 

C]mdkji[g 

¥À seag � 

ECTS� MSc¦ 

MSc i[ 

Csbegheckg

ijs ¥À 

seag�È¿ 

ECTS� MSc¦ 

4.1 SWXGHQW aGPLVVLRQ,​ ​SURFHVVHV aQG FULWHULa C C C 

4.2 SWXGHQW SURJUHVVLRQ C C C 

4.3 SWXGHQW UHFRJQLWLRQ C C C 

4.4  SWXGHQW FHUWLILFaWLRQ C C C 



 

 
 

 
  

 



 

 
 

5. Learning resources and student support ​(ESG 1.6) 
 

 

 

Sub-areas 
Æ.1. Teaching and Learning resources  
Æ.2. Physical resources 
Æ.3. Human support resources 
Æ.4. Student support 

 

 
5.1 Teaching and Learning resources 
Standards 
 

Ɣ Adequate and readil\ accessible teaching and learning resources (teaching and 
learning environments, materials, aids and equipment) are provided to students 
and support the achievement of objectives in the stud\ programme. 

Ɣ Adequac\ of resources is ensured for changing circumstances (change in student 
numbers, etc.). 

Ɣ All resources are fit for purpose. 
Ɣ Student-centred learning and flexible modes of learning and teaching, are taken 

into account when allocating, planning and providing the learning resources. 
 
 

5.2 Physical resources 
 
Standards 
 

Ɣ Ph\sical resources, i.e. premises, libraries, stud\ facilities, IT infrastructure, are 
adequate to support the stud\ programme. 

Ɣ Adequac\ of resources is ensured for changing circumstances (change in student 
numbers, etc.). 

Ɣ All resources are fit for purpose and students are informed about the services 
available to them. 

  
5.3 Human support resources 
 
Standards 
 

Ɣ Human support resources, i.e. tutors/mentors, counsellors, other advisers, qualified 
administrative staff, are adequate to support the stud\ programme. 



 

 
 

 

 

Ɣ Adequac\ of resources is ensured for changing circumstances (change in student 
numbers, etc.). 

Ɣ All resources are fit for purpose and students are informed about the services 
available to them. 

 
5.4 Student support 

Standards 
 

Ɣ Student support is provided covering the needs of a diverse student population, 
such as mature, part-time, emplo\ed and international students and students with 
special needs.  

Ɣ Students are informed about the services available to them. 
Ɣ Student-centred learning and flexible modes of learning and teaching, are taken 

into account when allocating, planning and providing student support. 
Ɣ Students¶ mobilit\ within and across higher education s\stems is encouraged and 

supported. 
 

 
You ma\ also consider the following questions: 
 

Ɣ Evaluate the suppl\ of teaching materials and equipment (including teaching labs, 
expendable materials, etc.), the condition of classrooms, adequac\ of financial 
resources to conduct the stud\ programme and achieve its objectives. What needs 
to be supplemented/ improved? 

Ɣ What is the feedback from the teaching staff on the availabilit\ of teaching 
materials, classrooms, etc.?  

Ɣ Are the resources in accordance with actual (changing) needs and contemporar\ 
requirements? How is the effectiveness of using resources ensured? 

Ɣ What are the resource-related trends and future risks (risks arising from changing 
numbers of students, obsolescence of teaching equipment, etc.)? How are these 
trends taken into account and how are the risks mitigated? 

Ɣ Evaluate student feedback on support services. Based on student feedback, which 
support services (including information flow, counselling) need further 
development? 

Ɣ How is student learning within the standard period of stud\ supported (student 
counselling, flexibilit\ of the stud\ programme, etc.)? 

Ɣ How students¶ special needs are considered (different capabilities, different levels 
of academic preparation, special needs due to ph\sical disabilities, etc.)?  

Ɣ How is student mobilit\ being supported?  
 



 

 
 

 

  

 



 

 
 

FiQdiQgV 
A short description of the situation in the Higher Education Institution (HEI), based on elements               
from the application for external evaluation and on findings from the onsite visit.  
 
 
Findings for all three programs 
 
The degree programs advocate student-centered learning and the programs have a relatively small number of 
students resulting in a favourable student-teacher ratio. The students appear to enjoy excellent tutoring and 
mentoring in the programs. Student satisfaction is a key performance indicator and the degree programs have 
attained top results in this metric.  ÈÆ-É0Ú of the graduates are being employed within three years. É3Ú of the 
students are reported to complete annual studies with very few interruptions or withdrawals.  
 
The degree programs are based on modules. Students have a selection of optional modules depending on the degree 
program. The students are asked during the enrollment process what modules they plan to take. The B.Sc. and M.Sc. 
program does not have a significant overlap in the modules. The module offering is based on student participation 
and a module is not given if the quota is not reached.  This results in unpredictability in terms of the modules that 
are given; however, the uncertainty is mitigated by estimating module popularity and also by the other programs 
sharing modules.  
 
The staff is well aware of the quality assurance policy and it is an integral part of the everyday operations.  
The students benefit from a very good student-teacher ratio and student feedback is very positive.  
 
Modules have been aligned with professional certification, such as Cisco CCNA and Linux professional curriculum. 
 
Overall, the programs receive feedback from the industry and the graduating students appear to have excellent 
career prospects in the industry. The interviewed students emphasized the value of the degrees. 
 
 
 
SWUeQgWhV 
A list of strengths, e.g. examples of good practices, achievements, innovative solutions etc. 
 
Strengths for ​C]mdkji[g ¥BSc H][h¦ 

UCLaQ KaV JRRG LQWHUQaWLRQaO QHWZRUNV aQG VWXGHQWV KaYH SRVVLELOLWLHV IRU LQWHUQVKLSV aEURaG. 
 
DXULQJ WKH GLVFXVVLRQV, WKH WHaFKLQJ aQG aGPLQLVWUaWLRQ VWaII KaG a SRVLWLYH aQG IRUZaUG-ORRNLQJ aWWLWXGH JLYLQJ WKH                
LPSUHVVLRQ WKaW WKH GHJUHH SURJUaPV KaYH a VROLG EaVLV. IQWHUYLHZV ZLWK WKH VWXGHQWV VXSSRUWHG WKLV YLHZ.  
 
SWXGHQW IHHGEaFN, FRPSOaLQWV, aQG LGHaV aUH WaNHQ LQWR aFFRXQW. TKH VWXGHQWV UHSRUWHG WKaW LPSURYHPHQW LGHaV KaYH                
EHHQ FRQVLGHUHG aQG WKHUH ZaV aQ H[aPSOH RI a FRXUVH LPSURYHPHQW LQLWLaWHG E\ a VWXGHQW. 
 
TKH EXLOGLQJ IaFLOLWLHV WKaW ZHUH aVVHVVHG EaVHG RQ WKH SURYLGHG YLGHRV aSSHaU WR EH H[FHOOHQW aQG UHPRWH HGXFaWLRQ                  
LV LPSOHPHQWHG IROORZLQJ JRRG SUaFWLFHV. TKH OaERUaWRULHV aQG IT LQIUaVWUXFWXUH VXSSRUW VWXGLHV aQG UHVHaUFK aFWLYLWLHV.  
 
 
 
Strengths for ​C]mdkji[g ¥À seag � ECTS� MSc¦ 
 



 

 
 

Same as above. 
 
Strengths for ​MSc i[ Csbegheckgijs ¥À seag�È¿ ECTS� MSc¦ 

The program provides practice and industry-oriented cybersecurity education that is aligned with professional 
requirements. The program structure is versatile and involves the necessary laboratory and cloud-based experiments 
to promote an empirical understanding of cybersecurity topics.  The modules and their key focus areas are relevant 
and interesting including IoT, industrial systems, ethical hacking, and information warfare. The program receives 
feedback from the industry regarding the topics.  
 
AUeaV Rf imSURYemeQW aQd UecRmmeQdaWiRQV 
A list of problem areas to be dealt with, followed b\ or linked to the recommendations of how to                   
improve the situation.  

Areas of improvement and recommendations for ​C]mdkji[g ¥BSc H][h¦ 
The program is recommended to examine the balance between core computer science and the applied 
industry-oriented topics. Industry relevance is an important advantage of the program; however, there is a risk of 
vendor lock-in and losing relevance when technologies and industry requirements change. The EEC recommends 
expanding the AI and machine learning related topics.  
 
The School aims to increase the number of female students in the degree programs and the staff is active in related 
ACM activities. The EEC commends the work and recommends continuing these efforts. The EEC notes the high 
representation of female faculty members, which is a very good situation at a computer science unit.  
 
 
Areas of improvement and recommendations for ​C]mdkji[g ¥À seag � ECTS� MSc¦ 

Same as above.  

 
Areas of improvement and recommendations for ​MSc i[ Csbegheckgijs ¥À seag�È¿ ECTS� MSc¦ 

It is recommended to develop the laboratory environment to be able to experiment with cloud-connected and 
cloud-based applications and services, for example considering Software Defined-Networks (SDN) and open cloud 
technologies such as OpenStack and container-based solutions. 
 
The committee recommends the School to support  24/È access to the laboratories. 
 
 
 

 
Please select what is appropriate for each of the following sub-areas: 

 

 

Sub-area 

NRQ-cRmSliaQW/ 

PaUWiall\ CRmSliaQW/CRmSliaQW 



 

 
 

  

 

 

C]mdkji[g 

¥BSc H][h¦ 

C]mdkji[g 

¥À seag � 

ECTS� MSc¦ 

MSc i[ 

Csbegheckg

ijs ¥À 

seag�È¿ 

ECTS� MSc¦ 

5.1 THaFKLQJ aQG LHaUQLQJ UHVRXUFHV C C C 

5.2 PK\VLFaO UHVRXUFHV C C C 

5.3 HXPaQ VXSSRUW UHVRXUFHV C C C 

5.4  SWXGHQW VXSSRUW C C C 



 

 
 

 

 

 

 

 
 

 

 



 

 
 

D. Conclusions and final remarks 

Please provide constructive conclusions and final remarks, which ma\ form the basis upon which              
improvements of the qualit\ of each programme of stud\ under review ma\ be achieved, with               
emphasis on the correspondence with the EQF.  
The EEC evaluated the School of Computing and the B.Sc. program in Computing, M.Sc. in Computing, and M.Sc. in 
Cybersecurity based on the provided accreditation reports and the remote site visit. The School and the three 
programs were found to have high standards and meet the quality expectations. Based on the materials and the site 
visit, the EEC has identified a number of areas in which the School and the three programs can make improvements 
to strengthening their profile and increasing impact. 
 
UCLan Cyprus and the School of Computing advocate student-centered learning and the three evaluated programs 
have a relatively small number of students resulting in a favorable student-teacher ratio. The students appear to 
enjoy excellent tutoring and mentoring in the programs. ​There would seem to be a significant emphasis upon 
student learning support and the students themselves seem to both recognize and value such. 
 
As a  private university, there is a focus on education with an emphasis on degree programs that are self-sustaining 
in terms of finances. Thus the workload profile of the staff is teaching-oriented; however, research is an integral part 
of the strategy and the aspirations of the university, and while this is clearly evident an environment needs to be 
maintained that fully recognizes, measures and rewards research endeavor.  
 
UCLan Cyprus has excellent synergies with UCLan UK at Preston. Joint planning of education appears to work very 
well.  It is important that UCLan Cyprus continues to leverage resources and skills at UCLan Preston and conversely 
that UCLan Preston leverages emerging expertise at UCLan Cyprus. This relationship can prove mutually beneficial.  
 
The EEC recommends to further leverage the synergies between UCLan Cyprus and UCLan UK while taking the 
challenges introduced by Brexit into account, for example differing privacy and other regulations. The joint delivery 
of education is a significant opportunity that should be explored and which may yield critical mass in certain 
programmes and afford better economies of scale. 
 
The School is focused on developing and improving the current programs. The EEC commends this strategy and 
encourages a strategy of managed growth of the School and its programs by leveraging the synergies with UCLan UK 
and developing programs based on the current strengths and perceived opportunity.  
 
The assignment of duties follows the regular planning process and cycle of the university and the school.  There is an 
annual meeting for reviewing workloads and preparing for the next academic year. The workload model is based on 
the 40-40-20 model, in which time is divided between education and research and with a smaller percentage with 
administrative duties. The assignment is interactive and takes into account the teacher’s situation and plans.  
 
Faculty research productivity is paramount. In order to facilitate this faculty-student contact hours should be 
monitored and perhaps reduced. Research output is a key parameter in the global university rankings.  
 
The School of Computing has ambitions of increasing the student intake during the next years that requires the 
optimization of resources, especially balancing education and research activities. The School has significant potential 
in attracting more research funding from Horizon Europe. The integral connection with the UCLan UK can help in 
establishing more opportunities for international research activities and projects.  
 

 



 

 
 

The School’s three evaluated degree programs have high industry relevance and the studies support competence 
building by being aligned with industry certifications. The EEC values the real-life industry relevance of the degree 
programs; however, recommends strengthening also the research connection of the M.Sc. degree programs. 
 
The School would benefit from more systematic scientific and industrial feedback regarding the degree programmes 
helping to ensure academic relevance while anticipating near-future industry needs. The degree programs 
emphasize professional aspects in Computer Science and having a wider scope in this would make the degrees more 
relevant for the future needs of the industry. To this end, an industry advisory board is recommended as an 
instrument for supporting the longer-term development of the School and the degree programs.  
 
UCLan Cyprus does not have a Ph.D. program at the moment.  A number of students have continued their Ph.D. 
studies at UCLan UK. The EEC recommends exploring the possibilities of a joint Ph.D. program with the UK campus. 
This could motivate research-oriented students to choose the M.Sc. programs at UCLan Cyprus. A Ph.D. program is a 
very necessary instrument for supporting research in general. 
 
The university does not have an instrument for sabbaticals. The EEC recommends developing instruments for 
enabling both short-term and longer-term research visits. In addition, inter-sectoral staff mobility with industry 
would appear to be beneficial in supporting the development and exchange of knowledge and skills building on the 
synergies between the academic environment and the industry.  
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