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The present document has been prepared within the framework of the authority and 

competencies of the Cyprus Agency of Quality Assurance and Accreditation in Higher 

Education, according to the provisions of the ñQuality Assurance and Accreditation of 

Higher Education and the Establishment and Operation of an Agency on Related Matters 

Laws of 2015 and 2016ò [Ɂ. 136 (Ƚ)/2015 and Ɂ. 47(Ƚ)/2016]. 

 

A. Introduction 

This part includes basic information regarding the onsite visit. 

 

The site visit at the CIM premises in Nicosia took place on 21 November, 2019. The Committee met with members of the 
Governing and Academic Committees of CIM (members included Yangos Hadjiyannis -Deputy Director-General,  Marios 
Charalambides - Director Human Resources & Student Affairs / Data Protection Officer, Dr Myria Kkali - Academic Director at 
CIM Nicosia, and Dr Haris Mahlouzarides - Visiting Lecturer at the CIM and the University of West London)  

The documents that were provided and examined included the Application for Evaluation-Accreditation, presentations by the 
Governing/ Academic Commitee Members, and supporting documents regarding student numbers, and the websites of CIM.  

Furthermore, our committee interviewed members of a group of students, administrative personnel related to admissions, 
registration, library facilities, IT and other admin support. Finally, CIM facilities in Nicosia were visited. More specifically, we 
visited teaching areas, library, student meeting rooms, staff offices and some open areas.  

¢ƘŜ ƛƴǘŜǊƴŀƭ ŜǾŀƭǳŀǘƛƻƴ Ψ!ǇǇƭƛŎŀǘƛƻƴ ŦƻǊ 9Ǿŀƭǳŀǘƛƻƴ-!ŎŎǊŜŘƛǘŀǘƛƻƴΩ ŀƴŘ ŀǎǎƻŎƛŀǘŜŘ ŘƻŎǳƳŜƴǘǎΣ ǿƘƛŎƘ ǿŜǊŜ ǎǳōƳƛǘǘŜŘ ōȅ /La ŀƴŘ 
examined by us were considered complete and detailed. 

 

 

B. External Evaluation Committee (EEC) 

 

Name Position University 

Pavlos Dimitratos Professor (Chair) University of Kent 

Stratos Ramoglou Associate Professor (Member) University of Southampton 

Jan Breitsohl  Associate Professor (Member) University of Kent 

George Panayiotou Student (Member) University of Cyprus 

Name Position University 

Name Position University 

 

 

C. Guidelines on content and structure of the report 

 

¶ The external evaluation report follows the structure of assessment areas. 
 

¶ At the beginning of each assessment area there is a box presenting: 
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(a) standards which are relevant to the European Standards and Guidelines (ESG)  
(b) some questions that EEC may find useful.  
 

¶ The questions aim at facilitating the understanding of each assessment area and at 
illustrating the range of topics covered by the standards.  
 

¶ Under each assessment area there are quality indicators (criteria) to be scored by the EEC 
on a scale from one (1) to five (5), based on the degree of compliance for the above 
mentioned quality indicators (criteria). The scale used is explained below: 

1 or 2:  Non-compliant 
3:   Partially compliant 
4 or 5:  Compliant 

¶ The EEC must justify the numerical scores provided for the quality indicators (criteria) by 
specifying (if any) the deficiencies. 
 

¶ It is pointed out that, in the case of indicators (criteria) that cannot be applied due to the status 
of the HEI and/or of the programme of study, N/A (= Not Applicable) should be noted and a 
detailed explanation should be provided on the HEIôs corresponding policy regarding the 
specific quality indicator. 
 

¶ In addition, for each assessment area it is important to provide information regarding the 
compliance with the requirements. In particular, the following must be included: 
 

Findings 

A short description of the situation in the Higher Education Institution (HEI), based on 
elements from the application for external evaluation and on findings from the onsite visit.  
 

Strengths 

A list of strengths, e.g. examples of good practices, achievements, innovative solutions etc. 
 
Areas of improvement and recommendations 

A list of problem areas to be dealt with, followed by or linked to the recommendations of how 
to improve the situation.  

 

¶ The report may also address other issues which the EEC finds relevant. 
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1. Study programme and study programmeôs design and development 

(ESG 1.1, 1.2, 1.8, 1.9) 

 
Standards 
 

¶ Policy for quality assurance of the programme of study:  
o has a formal status and is publicly available 
o supports the organisation of the quality assurance system through appropriate 

structures, regulations and processes 
o supports teaching, administrative staff and students to take on their 

responsibilities in quality assurance 
o ensures academic integrity and freedom and is vigilant against academic fraud 
o guards against intolerance of any kind or discrimination against the students 

or staff 
o supports the involvement of external stakeholders  
 
 

¶ The programme of study: 
o is designed with overall programme objectives that are in line with the 

institutional strategy and have explicit intended learning outcomes 
o is designed by involving students and other stakeholders  
o benefits from external expertise 
o reflects the four purposes of higher education of the Council of Europe 

(preparation for sustainable employment, personal development, preparation 
for life as active citizens in democratic societies, the development and 
maintenance, through teaching, learning and research, of a broad, advanced 
knowledge base)  

o is designed so that it enables smooth student progression  
o defines the expected student workload in ECTS 
o includes well-structured placement opportunities where appropriate 
o is subject to a formal institutional approval process 
o results in a qualification that is clearly specified and communicated, and refers 

to the correct level of the National Qualifications Framework for Higher 
Education and, consequently, to the Framework for Qualifications of the 
European Higher Education Area 

o is regularly monitored in the light of the latest research in the given discipline, 
thus ensuring that the programme is up-to-date 

o is periodically reviewed so that it takes into account the changing needs of 
society, the studentsô workload, progression and completion, the effectiveness 
of procedures for assessment of students, student expectations, needs and 
satisfaction in relation to the programme  

o is reviewed and revised regularly involving students and other stakeholders 
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¶ Public information (clear, accurate, objective, up-to date and readily accessible): 
o about the programme of study offered 
o the selection criteria  
o the intended learning outcomes  
o the qualification awarded 
o the teaching, learning and assessment procedures  
o the pass rates  
o the learning opportunities available to the students 
o graduate employment information 

 
You may also consider the following questions: 

¶ What is the procedure for quality assurance of the programme and who is involved? 

¶ What is done to reduce/prevent academic fraud? How does the higher education 
institution address fraud cases? 

¶ Who is involved in the study programmeôs design and development (launching, 
changing, internal evaluation) and what is taken into account (strategies, the needs 
of society, etc.)? 

¶ Please evaluate a) whether the study programme remains current and consistent 
with developments in society (labour market, digital technologies, etc.), and b) 
whether the content and objectives of the study programme are in accordance with 
each other? 

¶ Do the content and the delivery of the programme correspond to the European 
Qualifications Framework (EQF)? 

¶ How is coherence of the study programme ensured, i.e., logical sequence and 
coherence of courses? How are substantial overlaps between courses avoided? 
How is it ensured that the teaching staff is aware of the content and outputs of their 
colleaguesô work within the same study programme? 

¶ How does the study programme support development of the learnersô general 
competencies (including digital literacy, foreign language skills, entrepreneurship, 
communication and teamwork skills)? 

¶ What are the scope and objectives of practical training in the study programme 
(where appropriate)? 

¶ What are the scope and objectives of the foundation courses in the study programme 
(where appropriate)? What are the pass rates? 

¶ How long does it take a student on average to graduate? 

¶ How has the feedback from students, alumni, employers, teaching staff been taken 
into account? Provide some concrete examples. 

¶ Has the study programme been compared to other similar study programmes when 
designed, including internationally, and to what purpose? Explain. 

¶ Is the graduation rate for the study programme analogous to other European 
programmes with similar content? 

¶ How is it ensured that the actual student workload is in accordance with the 

workload expressed by ECTS?  

¶ What is the pass rate per course/semester? 

¶ What are the opportunities for international students to participate in the study 
programme (courses/modules taught in a foreign language)? 

¶ Is information related to the programme of study publicly available? 



 
 

 
5 

Mark from 1 to 5 the degree of compliance for each quality indicator/criterion 

1 or 2:  Non-compliant 

3:   Partially compliant 

4 or 5:  Compliant 

Quality indicators/criteria    1 - 5 

1.1 Academic oversight of the programme design is ensured. 5 

1.2 
The guide and / or the regulations for quality assurance provide the adequate 
information and data for the support and management of the programme of study 
for all the years of study. 

5 

1.3 
Internal Quality Assurance processes safeguard the quality and the fulfillment of the 
programmeôs purpose, objectives and the achievement of the learning outcomes.  
Particularly, the following are taken into consideration: 

 1.3.1 
The disclosure of the programmeôs curricula to the students and their 
implementation by the teaching staff 

5 

 1.3.2 The programme webpage information and material 5 

 1.3.3 
The procedures for the fulfillment of undergraduate and postgraduate 
assignments / practical training 

5 

 1.3.4 
The procedures for the conduct and the format of the examinations and 
for student assessment 

5 

 1.3.5 
Studentsô participation procedures for the improvement of the 
programme and of the educational process 

5 

1.4 
The knowledge (theoretical and/or factual) gained is of the appropriate level to 
which the programme of study corresponds to, according to the European 
Qualifications Framework (EQF). 

5 

1.5 
The skills (cognitive and practical) obtained are of the appropriate level to which 
the programme of study corresponds to, according to the European 
Qualifications Framework (EQF). 

5 

1.6 

The responsibility and autonomy (the ability of the learner to apply knowledge 
and skills autonomously and with responsibility) are of the appropriate level to 
which the programme of study corresponds to, according to the European 
Qualifications Framework (EQF). 

5 

1.7 
The purpose and objectives of the programme are consistent with the expected 
learning outcomes and with the mission and the strategy of the institution. 

4 
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1.8 
The following ensure the achievement of the programmeôs purpose, objectives and the 
learning outcomes: 

 1.8.1 The number of courses 5 

 1.8.2 The programmeôs content 5 

 1.8.3 The methods of assessment 5 

 1.8.4 The teaching material 5 

 1.8.5 The equipment 5 

 1.8.6 The balance between theory and practice 5 

 1.8.7 The research orientation of the programme 4 

 1.8.8 The quality of studentsô assignments 5 

1.9 
The expected learning outcomes of the programme are known to the students 
and to the members of the teaching staff. 

5 

1.10 
The teaching and learning process is adequate and effective for the achievement 
of the expected learning outcomes. 

5 

1.11 
The content of the programmeôs courses reflects the latest achievements / 
developments in science, arts, research and technology. 

5 

1.12 New research results are embodied in the content of the programme of study. 5 

1.13 
The content of foundation courses is designed to prepare the students for the 
first year of their chosen undergraduate degree. 

5 

1.14 Studentsô command of the language of instruction is appropriate. 5 

1.15 
The programme of study is structured in a consistent manner and in sequence, 
so that concepts operating as preconditions precede the teaching of other, more 
complex and cognitively more demanding, concepts. 

5 

1.16 The learning outcomes and the content of the courses are consistent. 5 

1.17 
The European Credit Transfer System (ECTS) is applied and there is 
correspondence between credits, workload and expected learning outcomes per 
course and per semester. 

5 

1.18 
The higher education qualification awarded to the students corresponds to the 
purpose, objectives and the learning outcomes of the programme. 

5 
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1.19 
The higher education qualification and the programme of study conform to the 
provisions for registration to their corresponding professional and vocational 
bodies for the purpose of exercising a particular profession. 

5 

1.20 
The programmeôs management in regard to its design, its approval, its 
monitoring and its review, is in place. 

5 

1.21 
The programmeôs collaborations with other institutions provide added value and 
are compared positively with corresponding collaborations of other departments 
/ programmes of study in Europe and internationally. 

5 

1.22 
Procedures are applied so that the programme conforms to the scientific and 
professional activities of the graduates.  

5 

1.23 The admission requirements are appropriate. 5 

1.24 Sufficient information relating to the programme of study is posted publicly. 5 

1.25 The teaching methodology is suitable for teaching in higher education. 5 

 

Justify the numerical scores provided for the quality indicators (criteria) by specifying  
(if any) the deficiencies. 

Please see below for detailed comments 

 

 

 

 

 

Provide information on: 

1. Employability records 

This is a new programme, yet given the success of the existing diploma progamme, we are confident that employability 
figures will closely resemble previous high achievements. It is telling that more than 90% of graduates are employed within 
12 months 

2. Pass rate per course/semester 

This is a new programme, yet given past records it seems that a comparably high pass rate is expected. 

3. The correspondence of examsô and assignmentsô content to the level of the 
programme and the number of ECTS   

Both the exams and assignments for all of the modules taught on the programme correspond very closely to the 

number of ECTS and requirements and expectations of the programme.  
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Findings 

A short description of the situation in the Higher Education Institution (HEI), based on elements from 
the application for external evaluation and on findings from the onsite visit.  

All of the diploma students in the CIM programme are Cyprus residents (no long-distance learning is 

provided). There are, however, a number of students who moved to Cyprus recently. The students are made up of a 

group of more senior working professionals with an established career path, and a group of younger students at the 

beginning of their career. The annual intake of the programme is predicted to be around 10-20 

students. The programme seeks to prepare students for leadership roles in profit and non-profit organizations in the 

local competitive business environment, with a global orientation.   

  

The programme is exceptionally well crafted. The  programme objectives are in line with the ƛƴǎǘƛǘǳǘƛƻƴΩǎ strategy 

and have clearly specified learning outcomes. Overall, the purpose, objectives, and learning outcomes are 

clearly communicated and well-justified. The intended learning outcomes spring clearly from the mission statement 

of the programme. The structure and content include appropriate core courses that reflect typically taught modules 

on comparable marketing diplomas internationally. The programme consists of 12 compulsive courses over a period 

of 2 years. The assessment system and criteria regarding student course performance are clear, adequate 

and effectively communicated to the students. The course content and the assessment system are uploaded to an 

online platform that was developed in-house and represents state-of-the online learning and engagement 

opportunities. The assessment system for taught courses is 1 or 2 assignments (30% of the (combined) total grade) 

and 1 final examination (weighed at 70%). The expected learning outcomes of the programme are known to the 

students from the first week of the semester through the course syllabuses, the course outlines, the web site of 

the Institute, the online platform, and communication from the instructors.   

  

All of the required quality assurance mechanisms and formal policies for the development and the management of 

programmes of study are in place, with participation of all the relevant stakeholders. These processes have been 

developed and successfully utilised for many years within CIM, giving vast confidence in offering the same standards 

for this particular diploma. In general, quality assurance mechanisms are very well aligned with international 

standards. Both the administrative and teaching staff are very capable, professional, driven and committed to the 

success of the programme.   

  

Moreover, the programme of study reflects the four purposes of higher education of the Council of Europe that is, 

preparation for sustainable employment, personal development, preparation for life as active citizens in democratic 

societies, the development and maintenance, through teaching, learning and research, of a broad, advanced 

knowledge base.   

 

 

Strengths 

A list of strengths, e.g. examples of good practices, achievements, innovative solutions etc. 

The programme of study has a multitude of strengths. It is a very well designed, managed and implemented 

programme that provides a significant value-added to students and Cyprus at large. The students have considerable 
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exposure to different industries of Cyprus economy that allows them to gain first-hand knowledge of the operations 

of different firms and establish valuable industry contacts. There is also significant participation of industry leaders in 

the programme (invited speakers for all of the courses, networking events, and many others). Another distinguishing 

characteristic is the online (IT) system that was developed in-house, and uses the strengths of the basic common 

software such as moodle and blackboard, on top of which CIM specific tools and functionalities are added, to make it 

particularly relevant to the context of the diploma. There is a well-balanced mix of practice- and research related 

activities. 

 The information related to the programme of study is publicly available and effectively disseminated to the general 

public. The assessment system and criteria regarding student course performance are clear, adequate and well-

communicated to the students. The course syllabuses and course outlines clearly define the expected learning 

outcomes, the content, the teaching and learning approaches and the method of assessing student performance. 

The structure of the program follows the European Credit Transfer System (ECTS).   

It is highly commendable that content reflects recent developments in Marketing (e.g. social media and digital 

strategies), and that the teaching staff all have a background that ensure scientific and professional quality.  

 

 

Areas of improvement and recommendations 

A list of problem areas to be dealt with, followed by or linked to the recommendations of how to 

improve the situation.  

Based on conversations with students and our own assessment, we do not see general areas that require significant 

improvement. All key quality metrcis are met. We would like to make some optional, minor recommendations 

however that may allow some further refinements at a very specific, micro-level in relation to the content of some 

modules: 

It would be useful to be consistent in terms of a reading week, indicating whether these are implemented for all 

modules or just a few (e.g. there is an indicated reading week for 'Principles of Marketing' in week 23, but not for 

other modules in the same week). 

It would be good to go beyond general descriptors in the assignment section and outline what type of assignment 

exactly is conducted for each module (e.g. for 'Marketing Management and Practice', it is evident that students will 

do presentations, as indicated in the teaching week content, so it would be good to outline this in the assignment 

section). 

It would be useful to ensure that textbooks are up to date. Whilst most content from older versions of textbooks is 

still applicable, it is an option to renew some materials (e.g. some textbooks in the 'Consumer Behaviour' module are 

dated 2011 and 2013) 

Perhaps some titles of topics could be modified, to make it more clear how its' delivered content will differ (e.g. the 

'Consumer Behaviour' module, week 13 and 15, looking at the title, and week 22 and 23 seem similar).  

For the Digital Marketing module, the course purpose and objective could be expanded, to reflect the content in a 

more encapsulating fashion beyond practical skills on social media and electronic devices. 

For the 'Public Relations' module, some of the topic titles would benefit from specification (e.g. the topics titled 

'Management', 'Communication', and 'Research'), to allow students a better orientation and possibility of 

preparation. 



 
 

 
10 

A final minor comment, in relation to the 'Marketing Research' module: it would be good to make it more clear in 

the content where qualitative and quantitative techniques are discussed, and the balance between them (e.g. week 

18 "more powerful statistical techniques" is not entirely clear as to what the original techniques are). 

 

 

Please tick one of the following for: 

Study programme and study programmeôs design and development    

 

Non-
Compliant 

ἦ Partially 
Compliant 

ἦ Compliant Ἠ 
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2. Teaching, learning and student assessment  

(ESG 1.3) 

 
Standards 
 

¶ The process of teaching and learning supports studentsô individual and social 
development and respects their needs. 

¶ The process of teaching and learning is flexible, considers different modes of 
delivery, where appropriate, uses a variety of pedagogical methods and 
facilitates the achievement of planned learning outcomes. 

¶ Students are encouraged to take an active role in creating the learning process. 

¶ The implementation of student-centered learning and teaching encourages a 
sense of autonomy in the learner, while ensuring adequate guidance and 
support from the teacher. 

¶ Teaching methods, tools and material used in teaching are modern, effective, 
support the use of modern educational technologies and are regularly updated. 

¶ Practical and theoretical studies are interconnected. 

¶ The organisation and the content of practical training, if applicable, support 
achievement of planned learning outcomes and meet the needs of the 
stakeholders. 

¶ Mutual respect within the learner-teacher relationship is promoted. 

¶ Assessment is appropriate, transparent, objective and supports the 
development of the learner. 

¶ The criteria for and method of assessment, as well as criteria for marking, are 
published in advance. 

¶ Assessment allows students to demonstrate the extent to which the intended 
learning outcomes have been achieved. Students are given feedback, which, if 
necessary, is linked to advice on the learning process. 

¶ Assessment, where possible, is carried out by more than one examiner. 
 
You may also consider the following questions: 

 

¶ How is it monitored that the teaching staff base their teaching and assessment 

methods on objectives and intended learning outcomes? Provide samples of 

examination papers (if available). 

¶ How are studentsô different abilities, learning needs and learning opportunities 
taken into consideration when conducting educational activities? 

¶ How is the development of studentsô general competencies (including digital 
skills) supported in educational activities? 

¶ How is it ensured that innovative teaching methods, learning environments and 
learning aids that support learning are diverse and used in educational 
activities?  

¶ Is the teaching staff using new technology in order to make the teaching 
process more effective?  

¶ How is it ensured that theory and practice are interconnected in teaching and 
learning? 
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¶ How is practical training organised (finding practical training positions, 
guidelines for practical training, supervision, reporting, feedback, etc.)? What 
role does practical training have in achieving the objectives of the study 
programme? What is student feedback on the content and arrangement of 
practical training? 

¶ Are students actively involved in research? How is student involvement in 
research set up? 

¶ How is supervision of student research papers (seminar papers, projects, 
theses, etc.) organised?  

¶ Do studentsô assessments correspond to the European Qualifications 
Framework (EQF)? 

¶ What is the proportion and role of independent work by students in the learning 
process? How is independent work defined within a subject, how is it 
supervised and assessed, what are the conditions for independent work?  

¶ How are the assessment methods chosen and to what extent do students get 

supportive feedback on their academic progress during their studies?  

¶ How is the objectivity and relevance of student assessment ensured 
(assessment of the degree of achievement of the intended learning outcomes)?  

¶ Are people outside of the HEI involved in the assessment of learning outcomes 
(including during the defense of theses)?  

 
 

 

Mark from 1 to 5 the degree of compliance for each quality indicator/criterion 

1 or 2:  Non-compliant 

3:   Partially compliant 

4 or 5:  Compliant 

Quality indicators/criteria 1 - 5 

2.1 
The actual/expected number of students in each class allows for constructive 
teaching and communication. 

5 

2.2 
The actual/expected number of students in each class compares positively to 
the current international standards and/or practices. 

5 

2.3 
There is an adequate policy for regular and effective communication with 
students. 

5 

2.4 
The methodology implemented in each course leads to the achievement of the 
courseôs purpose and objectives and those of the individual modules. 

5 

2.5 
Constructive formative assessment for learning and feedback are regularly 
provided to the students. 

5 
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2.6 
The assessment system and criteria regarding student course performance are 
clear, adequate, and known to the students. 

5 

2.7 
Educational activities which encourage studentsô active participation in the 
learning process are implemented. 

5 

2.8 
Teaching incorporates the use of modern educational technologies that are 
consistent with international standards, including a platform for the electronic 
support of learning. 

5 

2.9 
Teaching materials (books, manuals, journals, databases, and teaching notes) 
meet the requirements set by the methodology of the programmeôs individual 
courses and are updated regularly. 

5 

2.10 It is ensured that teaching and learning are continuously enriched by research. 5 

2.11 The programme promotes studentsô research skills and inquiry learning. 5 

2.12 Students are adequately trained in the research process. 4 

 

Justify the numerical scores provided for the quality indicators (criteria) by specifying (if 
any) the deficiencies. 

Please see details below 

 

 

Findings 

A short description of the situation in the Higher Education Institution (HEI), based on elements from 
the application for external evaluation and on findings from the onsite visit.  

We met most of the teaching staff and had the opportunity to discuss aspects related to teaching in considerable 

depth. Overall, we were pleased to document that there are high quality teaching and learning processes in place. In 

fact, most of the processes in place give us great confidence that the effective teaching, learning and student 

support are ŎƭƻǎŜƭȅ ŀƭƛƎƴŜŘ ǘƻ ǿƘŀǘ ƛǎ ǿƛŘŜƭȅ ŎƻƴǎƛŘŜǊŜŘ ŀǎ άōŜǎǘ ǇǊŀŎǘƛŎŜέ ƛƴ British Higher Education Institutions 

(HEIs). In addition, it is important to remark that all staff subscribed to the mission of delivering high quality, rigorous 

and relevant business education and demonstrated commitment and passion for the pedagogical cause.   

  

We were also pleased to note that teaching is closely aligned with learning outcomes. In fact, there is the laudable 

expectation that learning outcomes are outlined before the delivery of each lecture. Moreover, it appears that the 

balance between theory and practice is quite good, since we could verify (in discussions with students) the 

significant use of case studies and enhanced assignments meant to enhance student autonomy and strengthen their 

independent and critical thinking skills. In-class discussions, moderated by the course convenor, seem to bring 

impressive benefits to the learning journey of students, within and between cohorts. The standards of evaluation are 

also quite rigorous, the marking process transparent, feedback given sufficient (in quantity and quality) and there are 

also processes of feeding student comments into the module content (or aspects associate with its delivery). 
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In addition, there is a self-evaluation report process and a staff-student communication committee designed to 

enhance the quality of teaching and education delivered.   

All stakeholders involved reported that staff are available to students in an extraordinary dedicated fashion, allowing 

for personalised feedback outside of the classroom and trust relationships that are considered essential in modern, 

professional (diploma) education. 

 

 

 

Strengths 

A list of strengths, e.g. examples of good practices, achievements, innovative solutions etc. 

We found the staff profiles and the way in which they brought their scientific and professional backgrounds into the 

classroom highly commendable. Both students and staff coherently reported that knowledge exchange was greatly 

enriched by staff research background, as well as industry insights. This was further enhanced by innovative teaching 

methodologies and pedagogic innovations such as the flipped classroom and self-reflective components in group-

work tasks. The pedagogical methodology followed is very closely aligned to the methodology underpinning the 

delivery of postgraduate education at leading business schools in the UK. As such, there is no great scope for 

improvement in terms of processes.   

 As aforementioned, we found the IT (online) infrastructure which is tailor-made in order to meet the needs of 

students admirable. It is an evolution of standard educational platforms (such as Blackboard) that nevertheless 

seemed more user-friendly and well-organised.   

The diploma should also be commended for the flexibility it provides in order to accommodate the needs of its 

students. After all, the vast majority of students are working professionals; so, the fact that teaching takes place in 

the evening is very fitting. Moreover, we verified through our discussions with students that their concrete needs in 

terms of flexibility are taken into consideration. 

Another strength of the programme is its close links with local businesses and stakeholders. This is very important 

for the effectiveness of a professional diploma since it is crucial that students are exposed to the intricacies of the 

local economy and develop understanding of the latest trends of the Cypriot business landscape.   

Also the student/staff ratio is low, which excellent for allowing a closer relationship with academic staff.   

 

 

 

Areas of improvement and recommendations 

A list of problem areas to be dealt with, followed by or linked to the recommendations of how to 

improve the situation.  

We do not see any particular need for improvements as quality criteria meet all expectations.  

There is one aspect which perhaps could be further strengthened, relating to the details provided on how research 

influences the students' learning experience and the particular research skills acquired.  

Discussions with students and staff reassured as that the expertise and resources available are of the highest level, 

and students had a clear understanding of the value of various research methods and criteria. Given this, it would be 



 
 

 
15 

good to make this more prevelant in the descriptors for each module. Since this is a professional diploma, the 

research element may not be as prevalent as for other degrees, but it is of great benefit to students that staff have 

the background and passion to nevertheless integrate research elements into every module. We suggest this to be 

made explicit since it actually presents an additional indicator of quality for this diploma. 

 

 

 

Please tick one of the following for: 

Teaching, learning and student assessment  

 

Non-
Compliant 

ἦ Partially 
Compliant 

ἦ Compliant Ἠ 
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3. Teaching Staff  

(ESG 1.5) 

 
Standards 
 

¶ Fair, transparent and clear processes for the recruitment and development of the 
teaching staff are set up. 

¶ Teaching staff qualifications are adequate to achieve the objectives and planned 
learning outcomes of the study programme, and to ensure quality and sustainability 
of the teaching and learning. 

¶ The teaching staff collaborate in the fields of teaching and research within the HEI 
and with partners outside (practitioners in their fields, employers, and staff 
members at other HEIs in Cyprus or abroad). 

¶ Recognised visiting teaching staff participates in teaching the study programme. 

¶ The teaching staff is regularly engaged in professional and teaching-skills training 
and development. 

¶ Assessment of the teaching staff takes into account the quality of their teaching, 
their research activity, the development of their teaching skills and their mobility. 
 

You may also consider the following questions: 
 

¶ How are (novice) members of the teaching staff supported with regard to the 

development of their teaching skills? How is feedback given to members of the 

teaching staff regarding their teaching results and teaching skills?  

¶ How is the teaching performance assessed? How does their teaching performance 

affect their remuneration, evaluation and/or selection? 

¶ Is teaching connected with research?  

¶ Does the HEI involve visiting teaching staff from other HEIs in Cyprus and abroad? 

¶ What is the number, workload, qualifications and status of the teaching staff (rank, 

full/part timers)? 

¶ Is student evaluation conducted on the teaching staff? If yes, have the results of 

student feedback been analysed and taken into account, and how (e.g., when 

planning in-service training for the teaching staff)? 

 

 

 

Mark from 1 to 5 the degree of compliance for each quality indicator/criterion 

1 or 2:  Non-compliant 

3:   Partially compliant 

4 or 5:  Compliant 
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Quality indicators/criteria 1 - 5 

3.1 
The number of full-time teaching staff, occupied exclusively at the institution, and 
their fields of expertise, adequately support the programme of study. 

5 

3.2 
The members of teaching staff for each course have the relevant formal and fundamental 
qualifications for teaching the course, including the following: 

 3.2.1 Subject specialisation 5 

 3.2.2 Research and publications within the discipline 4 

 3.2.3 Experience / training in teaching in higher education 5 

3.3 The programme attracts visiting professors of recognized academic standing. 4 

3.4 
The specialisations of visiting professors adequately support the programme of 
study. 

5 

3.5 
Special teaching staff and special scientists have the necessary qualifications, 
adequate work experience and specialisation to teach a limited number of 
courses in the programme of study. 

5 

3.6 
In the programme of study, the ratio of the number of courses taught by full-time 
staff, occupied exclusively at the institution, to the number of courses taught by 
part-time staff, ensures the quality of the programme of study. 

5 

3.7 
The ratio of the number of students to the total number of teaching staff supports 
and safeguards the programmeôs quality. 

5 

3.8 
The teaching load allows for the conduct of research and contribution to 
society. 

5 

3.9 
The programmeôs coordinator has the qualifications and experience to 
coordinate the programme of study. 

5 

3.10 
The results of the teaching staffôs research activity are published in international 
journals with the peer-reviewing system, in international conferences, 
conference minutes, publications etc. 

5 

3.11 
The teaching staff is provided with adequate training opportunities in teaching 
methods, adult education and new technologies. 

5 

3.12 
Feedback processes for teaching staff in regard to the evaluation of their 
teaching work, by the students, are satisfactory. 

5 

Justify the numerical scores provided for the quality indicators (criteria) by specifying (if 
any) the deficiencies. 

Please see below for details 
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Provide information on the following: 

In every programme of study the special teaching staff should not exceed 30% of the 
permanent teaching staff. 

We confirm that the special teaching staff did not exceed 30% of the permanent teaching staff. 

 

 

Findings 

A short description of the situation in the Higher Education Institution (HEI), based on elements from 
the application for external evaluation and on findings from the onsite visit.  

We can confirm that the staff teaching at the Diploma possess the right - academic and professional - qualifications. 

It is also important that some experienced practitioners participating in the delivery of teaching hold a PhD degree. 

We also ensured that although the programmes delivered are practice-oriented, this orientation does not 

compromise academic rigour.   

The recruitment processes seem to be fairly transparent and fair. Teaching staff receive adequate opportunities for 

professional development. There is also a noteworthy effort in the direction of strengthening research-led teaching 

through the pursuit of innovative research activities initiated at CIM. It should be noted that there is a newly 

recruited and highly academically qualified researcher (Dr Pavlou) in charge of strengthening the research activities 

of CIM.  

 

 

Strengths 

A list of strengths, e.g. examples of good practices, achievements, innovative solutions etc. 

Teaching staff was satisfied with the treatment they received by senior management. We were reassured that 

student concerns are taken seriously into consideration and acted upon. 

Another strength of the teaching staff lies in the fine balance of academic and professional qualifications. As 

importantly, the staff we met appear highly committed to the delivery of high-quality business education, and 

through our discussions with students we could indeed corroborate that they are approachable and supportive. 

 

 

Areas of improvement and recommendations 

A list of problem areas to be dealt with, followed by or linked to the recommendations of how to 

improve the situation. 

We have no particular recommendation in this respect. Everything appeared to be in order and well-aligned with 

best practices carried out by UK HEIs. 
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Please tick one of the following for: 

Teaching Staff  

  

Non-
Compliant 

ἦ Partially 
Compliant 

ἦ Compliant Ἠ 
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4. Students  

(ESG 1.4, 1.6, 1.7) 

 
Standards 
 

¶ Pre-defined and published regulations regarding student admission, progression, 
recognition and certification are in place. 

¶ Access policies, admission processes and criteria are implemented consistently 
and in a transparent manner. 

¶ Information on students, like key performance indicators, profile of the student 
population, student progression, success and drop-out rates, studentsô satisfaction 
with their programmes, learning resources and student support available, career 
paths of graduates, is collected, monitored and analysed.  

¶ Fair recognition of higher education qualifications, periods of study and prior 
learning, including the recognition of non-formal and informal learning, are 
essential components for ensuring the studentsô progress in their studies, while 
promoting mobility. 

¶ Students receive certification explaining the qualification gained, including 
achieved learning outcomes and the context, level, content and status of the 
studies that were pursued and successfully completed. 

¶ Student support is provided covering the needs of a diverse student population 
(such as mature, part-time, employed and international students, as well as 
students with disabilities). 

¶ A formal procedure for student appeals is in place. 

¶ Students are involved in evaluating the teaching staff.  

¶ Studentsô mobility is encouraged and supported. 
 
 
You may also consider the following questions: 
 

¶ What are the admission requirements for the study programme? How is the 
studentsô prior preparation/education assessed (including the level of international 
students, for example)?  

¶ What are the objectives for the studentsô academic progress, counselling, mobility, 
etc., as set by the HEI? How have these objectives been achieved within the given 
study programme? What indicators are used to assess the fulfilment or degree of 
achievement of these objectives? 

¶ What are the reasons for dropping out (voluntary withdrawal)? What has been 
done to reduce the number of such students? 

¶ How is student learning within the standard period of study supported (student 
counselling, flexibility of the study programme, etc.)? 

¶ How studentsô special needs are considered (different capabilities, different levels 
of academic preparation, special needs due to physical disabilities, etc.)? How/to 
what extent can students themselves design the content of their studies? What are 
studentsô options within the study programme and outside of it? 


