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The present document has been prepared within the framework of the authority and
competencies of the Cyprus Agency of Quality Assurance and Accreditation in Higher
Education, according to the provisions of the “Quality Assurance and Accreditation
of Higher Education and the Establishment and Operation of an Agency on Related
Matters Laws” of 2015 to 2021 [L.136(1)/2015 — L.132(I)/2021].

Guidelines on content and structure of the report

The Higher Education Institution (HEI) based on the External Evaluation Committee’s (EEC’s)
evaluation report (Doc.300.1.1 or 300.1.1/1 or 300.1.1/2 or 300.1.1/3 or 300.1.1/4) must justify
whether actions have been taken in improving the quality of the program of study in each
assessment area. The answers’ documentation should be brief and accurate and supported by
the relevant documentation. Referral to annexes should be made only when necessary.

In particular, under each assessment area and by using the 2" column of each table, the HEI
must respond on the following:

- the areas of improvement and recommendations of the EEC
- the conclusions and final remarks noted by the EEC

The institution should respond to the EEC comments, in the designated area next each comment.
The comments of the EEC should be copied from the EEC report without any interference in
the content.

In case of annexes, those should be attached and sent on separate document(s). Each document
should be in *.pdf format and named as annex1, annex2, etc.
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1. Study program and study program’s design and development

(ESG1.1,1.2,1.7,1.8,1.9)

Areas of improvement and
recommendations by EEC

Actions Taken by the Institution

For Official Use ONLY

Since the study program is based
in a newly established school, the
organizational structure
supporting the program may
present challenges in terms of
defining areas of responsibility,
establishing clear chains of
command, and ensuring effective
knowledge exchange. This
requires attention to consolidating
and further developing the
program to ensure its robustness,
as well as establishing
transparent and strong quality
assurance (actual) practices.

Actions Already Taken and
Implementation Details

1. Defining Areas of Responsibility
To ensure clarity in roles and
responsibilities, the following actions
have been taken:

e Organizational Chart: A
comprehensive organizational chart was
developed, delineating all roles related to
the Master of Special and Inclusive
Education program. This chart explicitly
identifies the responsibilities of faculty
members, administrative staff, program
coordinators, and other stakeholders.

¢ Role Descriptions: Each position now
has detailed role descriptions to ensure
all staff understand their specific duties
and how they contribute to the program’s
success.

¢ Faculty Handbook: A faculty handbook
has been implemented and distributed,
outlining expectations, reporting
structures, and operational procedures.
Outcome: The clarity in role distribution
has enhanced accountability and
streamlined workflows, reducing
ambiguity in decision-making processes.

2. Establishing Clear Chains of
Command

Recognizing the importance of
hierarchical clarity, the following
measures have been taken:

¢ Reporting Lines: Clear reporting lines
have been established, ensuring that
staff members know to whom they are
accountable.

Choose level of compliance:
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* Program Coordinating Committee: A
dedicated coordinating committee for the
program has been formed, comprising
senior faculty members, program
coordinators, and external advisors. This
committee oversees strategic decisions
and serves as the primary point of
escalation for any operational or
academic issues.

¢ Regular Meetings: Bi-weekly
operational meetings are held among
program staff, while monthly strategic
reviews are conducted by the
coordinating committee to evaluate
progress and address challenges.
Outcome: These measures have fostered
better communication and a more
structured decision-making process.

3. Ensuring Effective Knowledge
Exchange

e Workshops and Training: Regular
workshops and training sessions are
conducted for faculty and administrative
staff to promote best practices in
inclusive education and program
management. These sessions include
both internal experts and external
specialists.

e Shared Resources: A centralized digital
repository was created to facilitate
knowledge sharing. It includes program
documents, study guides, lesson plans,
research publications, and quality
assurance materials, ensuring that all
involved have easy access to essential
information.

¢ Interdepartmental

Collaboration: Collaboration between
departments within the school has been
formalized through cross-disciplinary
projects, joint seminars, and team-
building exercises to encourage the
exchange of ideas and resources.
Outcome: These initiatives have
improved collaboration and the
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dissemination of knowledge, enhancing
the program’s academic and operational
cohesion.

4. Establishing Transparent and Strong
Quality Assurance Practices

The following quality assurance
mechanisms have been implemented.

¢ Quality Assurance Framework: A
comprehensive framework has been
developed, aligning with national and
international standards for higher
education. It includes guidelines for
curriculum development, assessment
practices, and student feedback
mechanisms.

e Student Feedback System: An
anonymous feedback system was
introduced to collect regular input from
students regarding course content,
teaching quality, and program delivery.
Results are analysed, and findings are
used to inform program improvements.

¢ Peer Review Mechanism: Peer
reviewers are periodically engaged to
assess the program’s academic
standards and operational effectiveness.

¢ Annual SAR Reports: An annual Self-
Assessment Report (SAR) is prepared,
documenting the program’s performance
metrics, challenges, good practices and
improvement plans. This report is shared
with all stakeholders to maintain
transparency.

Outcome: These quality assurance
measures ensure continuous
improvement, foster stakeholder
confidence, and align the program with
best practices in higher education.

The above taken measures address the
concerns raised by the committee and
reinforce the program’s organizational
structure and quality assurance
processes. By defining clear
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responsibilities, establishing transparent
chains of command, fostering knowledge
exchange, and implementing robust
quality assurance practices, we have laid
a strong foundation for the Master of
Special and Inclusive Education program.

We remain committed to continuous
improvement and welcome further
feedback to enhance the program’s
robustness and sustainability.

The introduction and presentation
of the intended study program, as
outlined in the submitted
application, comes across as
rather general and could easily
apply to various other master
programs in Education. To better
capture attention of prospective
students, a more specific,
engaging, and compelling
description of the program would
be beneficial.

We accepted the challenge of this
recommendation, and we modified the
description accordingly, as follows:

The Master of Special and Inclusive
Education is a cutting-edge graduate
program designed to prepare students to
address the challenges and opportunities
of educating diverse learners in inclusive
settings. This program goes beyond
traditional approaches, integrating
advanced theories, evidence-based
practices, and hands-on experiences to
equip students with the skills needed to
create equitable learning environments
for all.

Program Highlights

1. Focus on Inclusion and Diversity: The
program emphasizes fostering inclusive
educational practices that embrace
diversity and support the learning of
individuals with varying abilities.
Students will explore innovative
strategies for teaching, assessing, and
supporting learners with special
educational needs in a wide range of
educational and community contexts.
2. Interdisciplinary Curriculum:
Combining expertise from fields such as
pedagogy, psychology, and disability
studies, the program delivers a well-
rounded curriculum that blends
theoretical knowledge with practical
applications. Core topics include
differentiated instruction, assistive
technology, universal design for learning,
and family-school collaboration.

Choose level of
compliance:
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3. Practical and Research-Based
Training: Through case studies,
simulations, and real-world placements,
students gain hands-on experience in
designing and implementing inclusive
practices. The program also emphasizes
developing research skills to critically
evaluate and contribute to the growing
body of knowledge in the field of special
and inclusive education.

4. Global and Local Relevance:
Whether addressing the needs of local
schools or contributing to international
efforts to promote inclusive education.
Although the program gives emphasis to
the educational contexts and systems of
Cyprus and Greece, it equips graduates
with the competencies required to adapt
to diverse educational systems and
cultural contexts.

5. Career Pathways:

Graduates of this program are well-
prepared for a range of roles, including:
e Special education teachers and
consultants

¢ Inclusion specialists

e Educational policymakers and
advocates

e Program designers for inclusive
curricula

* Researchers in inclusive education
practices

Why Choose This Program?

¢ Practical Relevance: Learn how to
implement evidence-based teaching and
intervention strategies that improve
outcomes for all learners.

e Expert Faculty: Study under a team of
leading researchers and practitioners in
special and inclusive education.

¢ Collaborative Environment: Engage
with a diverse cohort of students and
professionals who share a passion for
promoting equity in education.

¢ Flexibility: The program is designed for
working professionals, with options for
part-time study and a blend of online and
in-person coursework.
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This program stands as a vital pathway
for those who wish to lead and
implement the transformation of
education systems to be inclusive,
equitable, and responsive to the diverse
and special needs of all learners. Join us
to become a part of this change and
make a lasting impact in the field of
education.

While Philips University’s
approach to international
standards appears heavily
influenced by the UK and USA, this
focus may limit the broader scope
of internationalization and global
perspective. For instance, there is
little mention of international
frameworks or definitions, such as
those from UNESCOQO'’s Global
Education Monitoring Report on
inclusive education, which could
enrich the program’s global
outlook.

We took action and we implemented the
EEC’s recommendation to broaden the
program’s international outlook by
incorporating international frameworks
and definitions, such as those from
UNESCO'’s Global Education
Monitoring Report on Inclusive
Education, the United Nations
Convention on Human Rights, and the
five principles of the Salamanca
Statement. The program has embraced
the EEC’s recommendation by
embedding UNESCO'’s principles and
frameworks into its curriculum,
pedagogy, and resources. These
enhancements aim to foster a broader
global perspective, preparing graduates
to contribute meaningfully to inclusive
education worldwide. The university is
committed to maintaining this global
outlook through ongoing reviews and
updates, ensuring alignment with
international standards and the
expectations of a globally inclusive
education.

Actions Taken and Implementation:

1. Curriculum Design:

In response to the recommendation, we
have integrated UNESCO’s frameworks
and key principles of inclusive education
into the core curriculum

(See APPENDIX 1 - Revised Curriculum and
Syllabi)

Choose level of
compliance:
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Specifically:

Incorporation of UNESCO’s and
Salamanca’s frameworks and
principles:

* The core course “SPE 101 Modern
Trends and Prospects in Special
Education” now includes detailed
UNESCQO'’s definitions, policies, and
benchmarks for inclusive education. This
module examines the Global Education
Monitoring Report, emphasizing its
relevance to policy and practice across
diverse international contexts.

* The core course “SPE 302 Prevention
and Intervention Programs”
incorporates UNESCO’s and
Salamanca’s approaches and principles
to fostering equity and inclusion through
global initiatives, whereas students
analyze UNESCO’s and Salamanca’s
frameworks and principles alongside
policies from the UK, USA, and other
regions to develop a comparative
understanding of global inclusive
education practices.

Integration and Enrichment of Core
Content:

Sociological and critical approaches to
inclusion have been integrated

into mandatory core courses. More
specifically:

* The course “SPE 102 - Sociology of
Inclusion Education” has undergone a
substantial revision to include critical
sociological perspectives on disability,
marginalization, and systemic inequality,
and it has been upgraded to a core
course. It provides students with a
broader, interdisciplinary understanding
of inclusive education.

¢ The course “SPE 303 - Inclusion and
its Application in Practice” has been
redesigned and upgraded to a core
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module. The revised content explicitly
includes theoretical frameworks that
challenge traditional deficit-based
paradigms, focusing instead on social,
cultural, and institutional barriers to
inclusion.

New Course:

¢ A new core course entitled “SPE 301
School Bullying and Violence” has been
introduced. This course addresses as
central components of inclusive
education, the problem of school bullying
and violence, which In our days has been
intensified among pupils and young
people, due to new technologies, i.e
internet, mobile telephones, social
media, television, etc.

¢ Practical Application: Students are
tasked, via interactive exercises and
papers, with evaluating inclusive
education policies in their countries or
contexts using UNESCQO’s metrics as part
of their assignments and research
projects.

2. Guest Lectures on Global
Perspectives

To enrich the program’s global
perspective:

* Renowned experts affiliated with
UNESCO and other international
organizations are planned to deliver
online guest lectures. These sessions
provide students with firsthand insights
into global initiatives and research in
inclusive education.

3. Expanded Learning Resources

The university library has been updated to
include key resources related to
UNESCO’s work on inclusive education.
New additions include:

e The Global Education Monitoring
Report (latest editions).

® Publications and research briefs from
UNESCO'’s Inclusive Education Global
Network.
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All resources are made available to
students through the university’s Library
System, ensuring accessibility and
integration into course materials.

4. Professional Development for
Faculty

To ensure that the faculty’s teaching
aligns with these international standards:
¢ Training sessions on UNESCO’s
frameworks and inclusive education
policies have been conducted.

¢ Faculty members’ participation in
workshops hosted by international
organizations, focusing on cross-cultural
and global aspects of inclusive
education.

5. Program-Level Learning Outcomes
enriched for Global Competency

The program’s learning outcomes now
explicitly reflect the emphasis on a global
perspective:

e Graduates will demonstrate a critical
understanding of international inclusive
education frameworks, including
UNESCO'’s principles.

e Graduates will develop strategies to
address global challenges in special and
inclusive education, grounded in
evidence-based practices.

The academic content of the
course seems primarily driven by
a medical/psychometric model,
where inclusion is framed around
special education principles that
often emphasize deficiency and
defectiveness. This contrasts with
more progressive, contextual, and
barrier-removal models of
inclusion. Sociological
perspectives on inclusion are
notably underrepresented, as
evidenced by the fact that
modules such as PDE 111
“Sociology of Education” and SPE
303 “Inclusion, its
Implementation in Practice” are

The program acknowledges the concerns
raised by the External Evaluation
Committee regarding the dominant
orientation of the curriculum towards a
medical/psychometric model of
inclusion. We agree that expanding the
program to incorporate sociological and
critical approaches will strengthen its
alignment with progressive, contextual,
and barrier-removal models of inclusion.

We are committed to fostering a holistic
approach to inclusion that aligns with
contemporary, progressive educational
principles. By integrating sociological and
critical perspectives into the curriculum,
incorporating UNESCQO'’s frameworks and

Choose level of
compliance:
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offered only as electives. A
broader integration of sociological
and critical approaches to
inclusion would enhance the
program’s depth and relevance.

inclusive education policies, providing
comprehensive faculty training, and
expanding interdisciplinary collaboration,
we aim to equip our graduates with the
theoretical and practical knowledge
necessary to advocate for and implement
inclusive practices that remove barriers
and promote equity. We thank the
External Evaluation Committee for their
valuable recommendations, which have
significantly enriched the program’s
development.

Below, we outline the measures that have
already been implemented to address
this recommendation and how they
enhance the program’s academic
content:

1. Curricular Revision and Integration
of Sociological and Critical
Perspectives

Action was taken to update and enrich
the curriculum and to ensure a more
balanced and multidimensional
approach to inclusion

(See above and APPENDIX 1 - Revised
Curriculum and Syllabi)

2. Expanded Learning Outcomes and
Content Updates

¢ Across all modules, learning outcomes
have been revised to reflect a shift
toward barrier-removal models of
inclusion.

e Updated course materials include key
readings on contextual and sociological
theories of inclusion, such as works by
prominent scholars advocating for social
justice in education.

e Case studies and practical components
now highlight real-world examples of
systemic change and inclusive

practices rooted in sociological
principles, such as universal design for
learning (UDL) and responsive pedagogy.

3. Faculty Training and Development

11
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To ensure effective delivery of the revised
curriculum, faculty members have
undergone professional development:
¢ A series of workshops on critical and
sociological models of inclusion are
planned, led by experts in inclusive
education and sociology.

¢ Faculty members are encouraged to
adopt critical pedagogical

approaches that emphasize equity and
participatory learning.

4. Enhanced Interdisciplinary
Collaboration

¢ Collaboration with colleagues is
strengthened to bring sociological
perspectives into the program.
Joint/guest interdisciplinary lectures, and
interdisciplinary projects now form part
of the curriculum, allowing students to
engage with diverse viewpoints.

there is a need for an update to
the course literature, as some of it
appears to be outdated and does
not fully reflect current
advancements in the field.

We have ensured that our course
materials reflect current research,
practices, and advancements in the field
is a priority for maintaining the program’s
academic rigor and relevance. Below is a
detailed account of the steps taken to
address this recommendation:

1. Comprehensive Literature Review
Action Taken:

*A dedicated team of faculty members
conducted a comprehensive review of all
course materials. This included
textbooks, journal articles, and
supplementary resources across all core
and elective modules.

*The review benchmarked existing
materials against leading publications,
recent research, and best practices in
Special and Inclusive Education.

e |dentified a list of outdated sources,
particularly texts published over ten years
ago, unless they were seminal works.

2. Inclusion of Updated Literature

Choose level of
compliance:
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Action Taken:

* Replaced outdated materials with
current and peer-reviewed resources and
secured usage of latest editions.

e Gathered input from adjunct faculty and
guest lecturers actively working in
inclusive education settings.

¢ Integrated journal articles from leading
academic journals such as The Journal of
Special Education and International
Journal of Inclusive Education to ensure
students engage with cutting-edge
research.

e Recommended new textbooks, such as
Inclusive Education: Transformative
Teaching and Learning (2023), to align
with advancements in pedagogy and
policy.

* Updated reading lists.

3. Incorporation of Digital and Open
Resources

Action Taken:

e Adopted open-access educational
resources and e-books to complement
traditional literature.

e Updated digital resources to include
online databases such as ERIC
(Education Resources Information
Center) and ProQuest Education Journals
for easier student access to recent
research.

e Improved accessibility and variety in
course literature, enhancing learning
outcomes and engagement.

4. Continuous Review Mechanism
Action Taken:

e Established a biennial review cycle for
course literature to ensure ongoing
alignment with advancements in the
field.

* Created a feedback loop wherein
faculty and students can suggest
additions or updates to the reading lists.
® Ensures the program remains adaptive
to future developments in Special and
Inclusive Education.

13
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By implementing these updates, the
Master of Special and Inclusive

Education program now reflects current
advancements in the field, fostering a
modern and robust academic experience
for students. The incorporation of cutting-
edge research, practitioner insights, and
accessible resources aligns with our
commitment to providing a high-quality,
relevant education.

14
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2. Student - centred learning, teaching and assessment (ESG 1.3)

Areas of improvement and
recommendations by EEC

Actions Taken by the Institution

For Official Use ONLY

A constructivist pedagogical
model lies at the hub of the
student - centred online activities.
However, the theories which
support this model need to be
made explicitin the relevant
documentation.

This recommendation has been
addressed and implemented
effectively.

Implementation Details:

1.Incorporation of Theoretical
Frameworks into
Documentation:

* The program documentation,
including the course syllabi,
instructional design guidelines,
and student handbooks, has been
revised to explicitly outline the
theoretical underpinnings of the
constructivist pedagogical model.
* The theories that inform the
student-centered activities, such
as Piaget’s theory of cognitive
development, Vygotsky’s social
constructivism, and Bruner’s
discovery learning theory, have
been detailed in these
documents.

For example:

* Piaget’s Theory is highlighted to
explain how activities support
stages of cognitive development
and facilitate active knowledge
construction.

¢ Vygotsky’s Social
Constructivism is explicitly
referenced to describe the
emphasis on collaborative
learning and peer interaction in
the online discussion forums and
group projects.

¢ Bruner’s Discovery Learning
Theory is used to justify the
integration of exploratory
assignments that encourage
learners to engage with course
materials actively.

2.Course Syllabus Revisions:

Choose level of compliance:
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e Each course syllabus applies the
appropriate constructivist
theories aligned with the learning
outcomes of the course.

(See APPENDIX 1 - Revised
Curriculum and Syllabi)

3. Faculty Development and
Orientation:

e Faculty members receive
training to ensure consistency in
integrating and explaining
constructivist theories in their
teaching practices.

e \Workshops on constructivist
pedagogy and its theoretical roots
are conducted to help faculty
articulate these foundations when
designing and delivering content.

The explicit inclusion of
theoretical frameworks ensures
that both students and faculty
have a clear understanding of the
rationale behind the program’s
pedagogical strategies. This
alignment not only reinforces the
coherence of the program but also
enhances its credibility and
transparency for external
evaluators and stakeholders.

One of the ways that the student
voice is heard, is through an
annual survey. It would be good to
report back to the students any
actions instantiated from the
findings of these surveys, for
example, through an online post
entitled ‘YOU SAID WE DID’ or by
incorporating the actions
undertaken in course guide of the
following academic year.

Implementation and Actions
Taken:

1. “YOU SAID, WE DID” via
Moodle

The program introduced a “YOU
SAID, WE DID” communication
initiative. Annually, after analyzing
the results of the student survey, a
summary of key feedback themes
and corresponding actions is
published via Moodle This
documentincludes:

¢ A brief outline of common
feedback points (e.g., requests for
more diverse assessment formats
or additional support in specific
areas).

Choose level of compliance:
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e Actions taken by the program in
response to these suggestions
(e.g., introducing workshops,
diversifying assessments, or
updating resources).

¢ Where applicable, explanations
for why certain suggestions could
not be implemented, to ensure
transparency.

The “YOU SAID, WE DID” initiative
is expected to gear positive
responses from the student body.
Preliminary feedback indicates
that students appreciate knowing
how their input is valued and
acted upon. The approach
enhances student engagement
and trustin the program’s
commitment to inclusivity—not
justin education but in listening to
diverse perspectives.

There is no Generative Al policy for
use or non-use of these tools by
staff or students. We recommend
that such a policy is prepared and
if Gen Al use is acceptable, then
separate staff and student
guidelines should be
communicated clearly.

The Master of Special and
Inclusive Education program
acknowledges the importance of
addressing the ethical,
pedagogical, and practical
considerations of Generative Al
(Gen Al) tools in higher education.
In response to the
recommendation, the following
steps have been implemented:

Development and Approval of a
Generative Al Policy:

1. Policy Formation and
Consultation

¢ A task force was established,
comprising faculty members,
administrative staff, and student
representatives, to draft a
comprehensive policy.

¢ This task force conducted a
review of existing Al policies at
other higher education institutions
and relevant bibliography, and
consulted relevant ethical and
legal frameworks, including those

Choose level of compliance:
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set by regulatory bodies in
education and technology.

2. Policy Scope and Focus

* The policy clearly distinguishes
between the use of Generative Al
for staff and students, outlining
acceptable applications, such as:
e For Staff: Content creation,
research assistance, and
pedagogical enhancements (e.g.,
generating learning materials or
grading support).

¢ For Students: Research support,
brainstorming, and specific
academic use-cases where
creativity or critical thinking is
enhanced.

e Clear limitations have been
defined to prevent misuse,
including using Generative Al for
plagiarism, bypassing academic
integrity policies, or violating
accessibility requirements for
students with disabilities.

3. Ethical and Academic
Integrity Alignment

¢ The policy explicitly aligns with
the institution’s existing academic
integrity framework. It includes
examples of acceptable and
unacceptable uses of Al in
coursework, assessments, and
professional practice.

Communication of the Policy:

1. Staff Guidelines

* A separate set of guidelines for
staff, which includes:

* Best practices for integrating
Gen Al into teaching and research.
e Ethical considerations and tools
for verifying student use of Al in
submissions.

¢ Training sessions to help staff
understand Al tools and their
capabilities, as well as ensuring

18
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inclusivity in classrooms with
diverse needs.

2. Student Guidelines

e Students are provided with
accessible guidelines, addressing:
¢ Permitted and prohibited uses of
Gen Al in assignments and
research projects.

¢ Specific examples of how
Generative Al can support (but not
replace) their learning.

e Guidance on citing and
acknowledging Al contributions in
academic work.

Policy Implementation:

1. Policy Dissemination

* The policy is shared through
multiple channels:

e Email communications to all
staff and students.

® Dedicated sessions during
orientation for new students and
workshops for current staff.

¢ Posting on the university’s
website and prospectus.

2. Training and Capacity Building
¢ \WWorkshops and seminars for
both staff and students to
enhance understanding of
Generative Al.

e Tutorials on ethical usage,
detection of misuse, and
integration of Al tools into
teaching and learning.

The implementation of the
Generative Al policy has ensured
clarity, equity, and ethical use of
Al tools across the Master of
Special and Inclusive Education
program. Staff and students now
have a structured framework to
explore the benefits of Generative
Al while adhering to the
institution’s core values of
academic integrity and inclusivity.

19
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1. Teaching staff (ESG 1.5)

Areas of improvement and
recommendations by EEC

Actions Taken by the Institution

For Official Use ONLY

Regarding attracting new staff,
there is no explicit focus on
ensuring diversity within the
composition of assessment and
hiring committees. Additionally,
the process for hiring junior staff
appears to be quite bureaucratic,
as it involves both the rector and
the senate, which may slow down
decision-making.

Philips University recognizes the
importance of aligning faculty
expertise with the teaching of
courses of the Master of Special
and Inclusive Education program.
However, we would like to stress
that the recruitment procedure we
follow are prescribed by the Law
on the establishment and
operation of the private
universities in Cyprus, and are in
implementation and compliance
by the relevant clauses of the Law.
However, In response to the EEC’s
recommendation, we have
already taken the following
measures:

1. Recruitment of Highly
Qualified Faculty

Action Taken:

We initiated an accelerated
recruitment process, focusing on
highly qualified educators and
researchers with expertise in
special education and inclusive
education. This process involved
targeted advertisements in
academic and professional
networks and collaboration with
existing staff to identify potential
candidates.

As of September 2025, two
additional full-time faculty
members are appointed
possessing doctoral degrees in
relevant fields and have extensive
experience in special education
practices, research, and inclusive
education policy development.

2. Alignment with Teaching
Modules

Choose level of compliance:
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Action Taken:

The new hires are carefully
selected to ensure their expertise
directly aligns with the program’s
curriculum. One faculty member
specializes in assistive technology
and differentiated instruction,
contributing to the “Innovative
Practices in Inclusive Education”
module. The second focuses on
policy frameworks and advocacy,
enriching the “Leadership and
Policy in Special Education”
module.

These additions ensure a robust
alignment between faculty
expertise and the pedagogical
goals of the program, enhancing
the quality and relevance of the
teaching.

3. Ongoing Professional
Development

Action Taken:

Current faculty members are
enrolled in professional
development workshops and
collaborative research initiatives
to further specialize in inclusive
education. Partnerships with
internationally renowned
institutions have been established
to provide training opportunities
and to foster interdisciplinary
collaboration.

This initiative expands the
capacity of the existing team,
equipping them to address the
dynamic needs of the field and to
complement the expertise of
newly hired staff.
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4. Strengthening Future
Recruitment Plans

Action Taken:

Philips University has formalized a
three-year strategic staffing plan,
prioritizing recruitment in special
and inclusive education. This plan
is supported by a dedicated
budget allocation to attract high-
calibre candidatesina
competitive academic
environment.

This ensures the sustainability of
our staffing strategy, aligning with
the long-term vision of the
program.

Although, the teaching staff
seems to have relevant academic
background, it seems that quite
many people planned to teachin
this new program have also other
commitments in other
educational institutions. It
remains somewhat unclear what
the employment level each staff
member has with Philips
University. This might be
counterproductive in terms of the
co-creation, knowledge sharing,
alignment, synergies and
development of the program. It is
not clear how the teaching is
connected to the teaching.

There are two categories of faculty
members teaching in the Program,
i.e.9 (nine) full-time faculty
members of exclusive
employment at Philips
University, and 4 (four) Visiting
faculty members.

1. Full-time faculty of exclusive
employment at Philips
University:

e Professor Dimitrios
Natsopoulos, Psychology

e Professor Kyriakos Veresies,
Neurology

e Professor Spyros
Missiakoulis, Research &
Quantitative Analysis

e Professor Yiannis
Yfantopoulos, Research
Methodology

e Associate Professor
Zacharoula Smyrnaiou,
Educational Sciences

Choose level of compliance:
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Assistant Professor Eleni
Kolla, Educational Evaluation

Professor Andreas G.
Orphanides, Anthropology

Associate Georgia Markea,
Special and Inclusive
Education

Assistant Professor
Konstantinos Mantzaris,
Special and Inclusive
Education

2. Visiting Faculty:

e Professor Mariza
Fountopoulou, Education

e Professor Alexandros
Argyrides, Special and
Inclusive Education, and
Intellectual Disabilities

e Associate Professor
Christos Parthenis,
Special and Inclusive
Education

e Associate Professor
Athanasios Michalis,
Special and Inclusive
Education

23
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3. Student admission, progression, recognition and certification

(ESG 1.4)

Areas of improvement and
recommendations by EEC

Actions Taken by the Institution

For Official Use ONLY

In the provided documentation it
says (page 24) that “A Bachelor’s
degree from an accredited
University ...” is needed to apply.
The committee wanders whether
this needs further specification (or
not, if students who graduate from
this intended program will hold a
teacher qualification?). In
addition, benefit of clarifying
which bachelor’s degree is
appropriate to enter the program
will help prospective students to
engage sufficiently with the
academic content of the intended
program.

The program admits holders of a
Bachelor’s degree in Education,
as well as other holders of a
Bachelor’s degree who teach or
have demonstrable experience as
full-time teachers at primary or
secondary education schools.

Choose level of compliance:

If most of the students will come
from mainland Greece, the
societal impact for developing the
inclusive education in Cyprus may
remain lower than expected.

We appreciate the External
Evaluation Committee’s insightful
observation regarding the
potential societal impact of the
Master of Special and Inclusive
Education program on Cyprus.
Below, we provide a detailed
response outlining the measures
already implemented to ensure
the program’s societal impactin
Cyprus is maximized, irrespective
of the geographic distribution of
the student body.

1. Strategic Admission and
Recruitment Policies

To address the geographic
diversity of the student body, we
have prioritized strategic
recruitment initiatives targeting
Cypriot educators and
stakeholders. These efforts
include:

Choose level of compliance:
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¢ Local Outreach Campaigns:
Collaborations with the Ministry of
Education, local educational
institutions, and professional
networks in Cyprus to promote the
program. Special emphasis has
been placed on demonstrating the
relevance and applicability of the
program to the local context.

¢ Incentive Structures:
Scholarships and financial aid
packages tailored for Cypriot
applicants to encourage local
participation.

e Awareness Programs: Hosting
information sessions and
webinars specifically aimed at
Cypriot educators to highlight how
the program aligns with the
national priorities for inclusive
education.

2. Curriculum Localization and
Customization

The program is designed to
incorporate both Greece- and
Cyprus-specific content to ensure
its relevance to the local context.
This approach concerning Cyprus,
includes:

¢ Localized Case Studies: The
inclusion of case studies and
research projects focusing on the
Cypriot educational system and
the specific challenges faced by
inclusive education in Cyprus.

* Practicum Opportunities in
Cyprus: All students, regardless
of origin, are encouraged and
facilitated to complete their
practical placements in Cypriot
schools. This ensures exposure to
the local context and direct
engagement with Cypriot
educational stakeholders.
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3. Collaboration with Local
Stakeholders

The program engages with local
institutions and organizations to
create a sustained societal
impact. Key initiatives include:

¢ Partnerships with Cypriot
Schools: Establishing
collaborative relationships with
schools to support inclusive
education practices. These
partnerships enable real-world
application of the program’s
principles within the Cypriot
education system.

¢ Professional Development
Opportunities: Offering
workshops and training for Cypriot
educators and administrators,
beyond the enrolled students, to
disseminate the program’s
inclusive education
methodologies more broadly.

* Research Dissemination:
Prioritizing research projects that
address Cypriot contexts and
publishing findings in forums
accessible to local policymakers
and practitioners.

4. Program Outcomes and
Graduate Impact

To ensure that the societal impact
extends beyond student
enrollment demographics, the
program includes mechanisms to
track and amplify its graduates’
influence on inclusive education.
Specific strategies include:

e Graduate Placement Support:
Actively assisting Cypriot
graduates in securing positions
where they can lead and
implement inclusive education
practices.
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e Graduate Network
Development: Establishing an
alumni network focused on
inclusive education advocacy,
with an emphasis on connecting
graduates in Cyprus to foster local
collaboration and impact.

¢ Local Impact Metrics: Regularly
assessing the societal impact of
the program through surveys and
feedback from Cypriot schools
and communities where
graduates are employed.

5. Focus on Policy Advocacy
The program is actively
contributing to the development
of inclusive education policies in
Cyprus by:

* Consulting with the Ministry of
Education: Offering expertise and
evidence-based
recommendations derived from
the program’s research outputs.

¢ Hosting Conferences and
Workshops: Organizing events in
Cyprus to raise awareness and
provide training on inclusive
education, thereby engaging a
broader audience of educators
and policymakers.

Through these initiatives, we have
ensured that the Master of Special
and Inclusive Education program
maintains a strong and positive
societal impactin Cyprus,
regardless of the geographic origin
of its students. By emphasizing
localization, stakeholder
collaboration, and targeted
graduate support, the program is
well-positioned to advance
inclusive education practices and
address the specific needs of the
Cypriot educational system. We
remain committed to
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continuously monitoring and
enhancing these efforts in
alignment with local and regional
priorities.
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4. Learning resources and student support (ESG 71.6)

Areas of improvement and
recommendations by EEC

Actions Taken by the Institution

For Official Use ONLY

We did not receive evidence of a
research-led curriculum and
some of the researchers were
noted as dated by the subject
specialists in our Team. We
recommend these are reviewed
and the librarian informed in a
timely manner so that digital
copies are available at the start of
the module.

Click or tap here to enter text. In
implementation of this
recommendation, the following
actions were taken:

1. Review and Update of the
Research-Led Curriculum:
Following the recommendation, a
comprehensive review of the
curriculum for the Master of
Special and Inclusive Education
program was undertaken to
ensure alignment with current
research and best practices, as
follows:

¢ Faculty members conducted a
systematic review of recent
scholarly publications and
evidence-based practices
relevant to each course.

* Program leaders engaged with
subject specialists to identify
dated materials and replace them
with updated, high-quality
research outputs.

¢ External subject matter experts
were consulted to validate the
relevance and timeliness of the
selected materials.

Each module now incorporates
the most recent research and
case studies, enhancing the
curriculum’s relevance to
contemporary issues in special
and inclusive education.

2. Integration of Teaching and
Research:

To strengthen the synergy
between teaching and research,
the following strategies were
implemented:

¢ Research-Informed Pedagogy:
Faculty members explicitly link
their research activities to

Choose level of compliance:
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teaching, using their publications
and ongoing projects as case
studies or reading materials. This
approach ensures students are
exposed to cutting-edge research
methodologies and findings.

¢ Student Engagement in
Research:

Opportunities for students to
engage with ongoing research
projects, through case studies or
collaborations with faculty, have
been integrated into coursework
and assessment components.

e Workshops and Seminars:

A series of seminars featuring
internal and external researchers
is being scheduled to expose
students to diverse perspectives
and encourage critical
engagement with current topics.

3.Timely Updates for Library
Resources:

To address the need for timely
access to digital resources:

¢ Faculty members now submit
updated reading lists to the
librarian at least two months
before the start of each course.

¢ The librarian has been included
as part of the program’s quality
assurance processes, ensuring
that digital copies of updated
resources are available to
students in advance.

¢ A shared digital repository was
established, allowing faculty to
directly upload supplementary
materials and research articles for
immediate access.

* L ogs from the library confirm
that all required digital resources
are available and accessible for
each course before the start of
teaching.

The steps outlined above
successfully address the
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recommendation by the External
Evaluation Committee. The
curriculum is research-led,
incorporating up-to-date
scholarship and fostering a
stronger connection between
teaching and research.
Furthermore, robust processes for
updating and disseminating
learning materials are now firmly
in place. These actions ensure
that students in the Master of
Special and Inclusive Education
program are equipped with the
knowledge and skills grounded in
the latest academic and practical
advancements.




A D®OPEAZ AIAZOAAIZHE KAI NIZTOMOIHEZHE THE NOIOTHTAZ THZ ANQTEPHE EKMAIAEYZHE

Wl
- &

CYQAA CYPRUS AGENCY OF QUALITY ASSURANCE AND ACCREDITATION IN HIGHER EDUCATION

eqar// eNQ3.

B. Conclusions and final remarks

Conclusions and final remarks
by EEC

Actions Taken by the Institution

For Official Use ONLY

In conclusion, the evaluation of
Philips University’s proposed
distance learning ‘Master of Arts
in Special and Inclusive
Education’ program revealed
several strengths, potential areas
for enhancement, and actionable
recommendations to ensure the
program's success and relevance
in the field of inclusive education.

We appreciate this positive and
rewarding remark of the EEC.

Choose level of compliance:

The committee is satisfied with
the way the interviews were
conducted (including most of the
responses to our questions) and
the documentation provided.

We appreciate this positive and
rewarding remark of the EEC.

Choose level of compliance:

The university demonstrates a
clear commitment to stakeholder
engagement and has made
significant strides in student-
centered, online learning,
supported by an experienced
teaching staff and robust IT
infrastructure. Philips University’s
focus on Cyprus’ strategic role as
an educational and business hub
aligns well with its goal of
fostering a learning environment
that addresses both local and
international educational
demands.

We appreciate this positive and
rewarding remark of the EEC.

Choose level of compliance:

Students currently enrolled in
distance learning programs at
Philips University express high
satisfaction, with appreciation for
accessible psychological support
services and interactive online
teaching practices. Additionally, a
supportive environment for
administrative staff contributes
positively to program delivery.

We appreciate this positive and
rewarding remark of the EEC.

Choose level of compliance:

Nonetheless, the evaluation
highlighted several areas for
improvement as outlined above.
In particular, the (future) notion of
inclusive education should be

Allimprovement
recommendations of the EEC
have been accepted, and all of
them have already been fully
implemented.

Choose level of compliance:
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made more visible throughout all
the courses as a guiding principle
of the intended program.

By successfully addressing these
areas for improvement, the
university can ensure the
program’s appeal to prospective
students and its impact on
advancing inclusive education
both locally and internationally.

Consequently, Philips University
believes that, using the
phraseology of the EEC, it “can
ensure the program’s appeal to
prospective students and its
impact on advancing inclusive
education both locally and
internationally.”
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APPENDIX 1
REVISED CURRICULUM AND SYLLABI
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REVISED CURRICULUM

(List of Core and Elective Courses)

A SEMESTER - 30 ECTS

Code Course title Type of Course ECTS Credits

SPE-101 Modern Trends and Prospects in Special Core Course 10 ECTS
Education

SPE-102 Sociology of Education Core Course 10 ECTS

PDE-113 Learning Difficulties and Behavioral Core Course 10 ECTS
Disorders

B SEMESTER - 30 ECTS

Code Course title Type of Course ECTS Credits
CNS-112 Research Methodology Core Course 8 ECTS
SPE-201 Inclusion and Application in Practice Core Course 7ECTS
SPE-202 Prevention and Intervention Programs Core Course 7 ECTS
SPE-203 Psychoeducational Theory Programs Core Course 8 ECTS
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C SEMESTER -30 ECTS

Core: SPE-301 School Bullying and Violence,
plus
Electives: either Master’s Thesis or any two electives from the following:
Code Course title Type of Course ECTS Credits
CORE COURSE
SPE-301 School Bullying and Violence Core Course 10 ECTS
ELECTIVES
SPE-302 Diagnosis of Learning Difficulties Elective Course 10 ECTS
SPE-303 Neurosciences and Special Education Elective Course 10 ECTS
SPE-304 Music and Special Education - Integration Elective Course 10 ECTS
Strategies
SPE-305 Autism Spectrum Disorder Elective Course 10 ECTS
SPE-306 Principles of Education Organization and Elective Course 10 ECTS
Administration
MASTER THESIS
PDE_210 Master’s Thesis Elective Course 20 ECTS

D SEMESTER - 30 ECTS

Code Course title Type of Course ECTS Credits
SPE_401 Practical Training Core Course 30 ECTS
Note:

Inclusive education is viewed as an approach that seeks to find ways to transform the education system so as to respond
to a diversity of learning thereby providing the most appropriate education for individual needs.
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COURSE DESCRIPTION
(REVISED SYLLABI)
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School of Education and Science
Department of Pedagogical Sciences

MA in Special and Inclusive Education
(Distance Learning Program)

Course Description—SPE101

Course title

Modern Trends and Prospects in Special Education

Course code SPE101
Course type Core
Level Master (MA)

Year / Semester

1t Year/ 1%t Semester

Teacher’s name

TBA

ECTS

10 Lectures/ Minimum 7 tele-meetings, Laboratories | -

week L. . / Week
minimum 14 teaching hours,

13 teaching weeks

Course purpose
and objectives

The course ‘Modern Trends and Prospects in Special Education’ is
designed to provide students with the most recent knowledge, research
and practices related to special education. Itaims to deepeninto modern
theories and methods, analyse the challenges and prospects of the field
and to prepare students to effectively apply this knowledge to their
professional practice. The course will also incorporate contemporary
legislation and international declarations shaping the framework of
special education, with a particular focus on the Salamanca Statement.
Special attention will be given to recent UNESCO documents that further
outline inclusive education strategies and policies with the aim of
promoting the concept of inclusion and the equal participation of all
students. The course aims to:

1. The information of students on modern research and theories so as
the latest research findings and theoretical approaches to special
education are comprehended, as well as the analysis of modern
theories and theirimpact on the teaching and learning of people with
disabilities or special educational needs.

2. The development of implementation skills to familiarize students
with innovative methods and techniques of intervention and support
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while implementing modern approaches to the development of
educational programs and intervention protocols.

The evaluation and improvement of educational practices so as
students develop skills for the assessment and continuous
improvement of special education programs as well as for the use of
evaluation tolls and techniques to monitor student progress and
assess educational interventions.

The understanding of policies and institutional frameworks.
Students will be able to analyze the contemporary political and
legislative frameworks governing special education at a national and
international level and to understand the rights of people with
disabilities and the obligations of educators and educational
institutions.

The development of cooperation and networking skills by students,
so the strengthening of cooperation with professionals in the field,
parents and other bodies is achieved for the effective support of
people with disabilities and additionally to create a network of
support and exchange of good practices.

Finally, the addressing of challenges and perspectives so that
students can consider the modern challenges special education
faces, such as the integration of technology and changes in social
perceptions, and recognize the prospects for the evolution of the
field and opportunities for professional development.

Learning
outcomes

Up

on completion of the course, students will be able to:
Understand the current trends and prospects in special education
and apply them to their professional.
Develop and implement innovative teaching approaches and
intervention techniques.
Cooperate effectively with other professionals and bodies to
support people with disabilities.
Evaluate and continuously improve their educational practice
based on modern research and theories.

Prerequisites

None

Co
prerequisites

None

Course content

The course ‘Modern Trends and Perspectives in Special Education’
focuses on the study of contemporary developments, challenges and
opportunities emerging in the field of special education. It covers a wide
range of subjects related to both theoretical approaches and practical
applications. The course content is structured in the following sections:
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1. Introduction to Modern Trends and Prospects in Special
Education.
= Historicalreview and development of special education.
= Moderntheoretical approaches and models in special education.
=  Emerging perspectives and trends in the field.
2. Neurodevelopmental Disorders and Interventions
= Neurobiological bases of developmental disorders.
= Modern intervention and support strategies.
= Technology applications in diagnosis and intervention.
3.Diagnostic Tools and Assessment Methodologies
= |Latest diagnostic tools and evaluation protocols.
= Multidimensional approach to assessment.
= Use of technology in assessing and monitoring progress.
4.Educational Technologies in Special Education
= Application of digital technology in special education.
=  Supporting technology and adaptive devices.
= Social networks and digital learning.
5.Multicultural Approaches and Inclusion
= Addressing multiculturalism and diversity in special education.
= |nclusive practices and policies.
= |nternational practices and comparative approaches.
6.Social and Emotional Skills
= Developing social and emotional skills.
= Therapeutic approaches and support programs.
= Assessment of social and emotional development.
7. Innovative Teaching Methods and Techniques
=  Modern teaching and learning methods.
= Differentiated teaching and personalized education.
= Application of research findings to teaching.
8.Educational Policy and Legislation in Special Education
= Modern educational policies and legislation.
= Policy analysis and evaluation.
= Rights and obligations of people with disabilities.
9. Managing and Supporting Students with Disabilities
=  Development and implementation of personalized educational
programs.
= Cooperation with parents, educators and health professionals.
= Support structure and programs.
10. Research and Innovation in Special Education
= Modernresearch methodologies and tools.
= Development and evaluation of innovative practices.
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= Participation in research community and dissemination of
results.
11. Advanced technologies in Special Education
= The emergence of new technologies and their application to
special education.
= Advanced software and technological solutions to enhance
learning.
12. Political and legislative developments in Special Education
= New legislative initiatives and international policy comparisons.
= |mplementation of new policies in the education system.
13. Repetition and preparation of Final Examination
= Asummary of all the thematic units.
=  Answer questions, resolve questions and prepare for the final
exam.
Upon successful completion of the course, students will have acquired
the knowledge and skills needed to implement modern trends and
perspectives in special education, develop and evaluate programs and
promote innovation and excellence in the field.

Teaching
methodology

The course is conducted in an online environment, utilizing the
capabilities and techniques of new educational technologies and
synchronous and asynchronous media, through the University’s
infrastructure, in particular the Moodle and Teams platform for distance
learning purposes. For this purpose, the University and the teachers
provide clear support, so that you can familiarize yourself with the
learning tools and make proper use of them.

Moreover, provided the course is taught through distance learning
practices, the teaching enhances your interaction and active
participation in the learning process, which is also taken into accountin
your assessment.

Suggested
Bibliography

Required

1. Apyupuadng, A. (2017). Aoyog, Avamnpia, Ekmaideuvtikée Kat
Oeparmeutikeg MapeppBdaoelg. Zuyxpova dedopéva Kal TAoelg otnv
Ewdkn Aywyn. ABrva: HoueTela.

2. Christou, T. M., Kruschel, R., Matheson, |. A. & Merz-Atalik, K. (eds).
(2022). European perspectives on inclusive education in Canada:
critical comparative insights. New York: Routledge.

3. Friend, M. (2018). Special Education: Contemporary Perspectives for
School Professionals (5th Edition). Pearson.
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10.

11.

12.

13.

14.

15.

Gargiulo, R. M., & Metcalf, D. (2017). Teaching in Today's Inclusive
Classrooms: A Universal Design for Learning Approach (3rd Edition).
Cengage Learning.

Hallahan, D. P., Kauffman, J. M., & Pullen, P. C. (2018). Exceptional
Learners: An Introduction to Special Education (14th Edition).
Pearson.

IIEP-UNESCO, UNICEF, GPE (Global Partnership for Education), &
UK Foreign, Commonwealth & Development Office. (2021). Chapter
11: Inclusive education for children with disabilities. In Education
sector analysis methodological guidelines (Vol. 3).

Nopog 3699/2008. Edk Aywyn Kal ekmaidevon ATtoOPwvY UE
avarnpia f pe el0IKEG EKTTALDEVUTIKEC AVAYKEC.

O Mepi Aywyng kat Ekmtaidevonc Mawdwwy pe Edikeg Avaykeg Nopoc.
(1999, louAiou 28). Emtionun Ednuepida tng Anpokpatiag.

2taowog, A. (2020). H Bk cupmepAnTTIK ekmtaidevon 2027: H
€AKUOTIKNA €KOITTAWON TNE 0To vEO WNdLakd oxoAeio pe Wndlakoug
mpwTtabAntec. ABrva: Ekdooelg MNamrtalnon.

UNESCO. (1994). The Salamanca statement and framework for
action on special needs education: Adopted by the World
Conference on Special Needs Education: Access and quality,
Salamanca, Spain, 7-10 June 1994. Paris: UNESCO.

UNESCO. (2009). Policy guidelines on inclusion in education. Paris:
UNESCO.

UNESCO. (2017). A guide for ensuring inclusion and equity in
education. Paris: UNESCO.

UNESCO. (2019). On the Road to Inclusion: Highlights from the
UNICEF and IIEP Technical Round Tables on Disability-Inclusive
Education Sector Planning. Paris: IEP-UNESCO.

Wearmouth, L. E., and Briant, E. (2023) Special educational needs
and disabilities in schools: a critical introduction. 2nd edn. London:
Bloomsbury Education.

Znon, A., & ZaBpdakng, M. (erup.). (2019). Avamnpia kat Kowwvia:
2 0yxpoveg BewpnTikEG TIPOoKANRoelg. ABrva: Ekdooelg Mapddeypa

Elective
1.

Ainscow, M. (2020). Promoting inclusion and equity in education:
Lessons from international experiences. Nordic Journal of Studies in
Educational Policy, 6(1), 7-16.

2. Azorin, C., & Ainscow, M. (2020). Guiding schools on their journey

towards inclusion. International Journal of Inclusive Education,
24(1), 58- 76.
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3. Damianidou, E., & Phtiaka, H. (2018). Implementing inclusion in
disabling settings: The role of teachers’ attitudes and practices.
International Journal of Inclusive Education, 22(10), 1078-1092.

4. Degener, T. (2016). A human rights model of disability. In Routledge
handbook of disability law and human rights (pp. 47-66). Routledge.

5. Florian, L. (2019). On the necessary co-existence of special and
inclusive education. International Journal of Inclusive Education,
23(7-8), 691-704.

6. Jackson, M. A. (2018). Models of disability and human rights:
informing the improvement of built environment accessibility for
people with disability at neighborhood scale? Laws, 7(1), 10.

7. Jones, C., & Symeonidou, S. (2017). The Hare and the Tortoise: a
comparative review of the drive towards inclusive education policies
in England and Cyprus. International Journal of Inclusive Education,
21(7), 775-789.

8. Z0UANng, 2. (2013). Ekmaideuon kat avamnpia. ABnva: EBvKN
2uvopooTtovdia atopwy pe avarnpia.

Assessment The whole evaluation includes, among other things, interaction,
formative evaluation discussion forums, analysis of articles, videos and
other related issues. The final examination is carried out with closed
books and the understanding of basic concepts is evaluated, as well as
the application of theories analysed during the lectures.

Final Grade

= The examination represents 60% of the final grade

= Written papers account for 30% of the final grade

= Activities / quizzes / exercises represent the remaining 10% of the

final grade.

Participation in the final examination requires an overall grade of 50% in
the written tasks. The grade of the final examinations, papers and
activities/quizzes/exercises is netted and ranges from zero (0) (complete
failure) to one hundred (100) (perfect success).

Language Greek
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School of Education and Science
Department of Pedagogical Sciences

MA in Special and Inclusive Education
(Distance Learning Program)

Course Description - SPE-102

Course Title

Sociology of Education

Course Code SPE-102
Course Type Core
Level Master (MA)
Year / Semester 18t Year/ 1t Semester
Teacher’s Name TBA
10 Lectures | minimum 7 Tele-meetings, Laboratories / | -

ECTS . .

/ Tele - minimum 14 Teaching hours, Week

Meetings / 13 Teaching weeks
Week

Course Purpose
and Objectives

The purpose of the course is to acquaint students with basic concepts
of Sociology and the field of Sociology of Education, to understand the
different theoretical approaches that have been developed in the
scientific field of Sociology of Education and interpret the educational
inequalities, as well as the development of the ability to critically
approach the issues of the Greek educational reality. Also, the aim of the
course is to analyze the interaction of the institution of education within
the social totality with the sectors of economy and politics and to highlight
the ways in which social relations determine the character of education,
access to its various levels and the content of the syllabi. Additionally, the
course adopts the philosophy of the social model of disability, highlighting
how social structures and practices contribute to the formation of
educational inequalities for students with disabilities. The aim is to
develop critical understanding of how institutions can remove barriers
and ensure equitable access to education for all students, regardless of
abilities. In addition, the particularities of interculturality in the school
environment are examined and ways are proposed through differentiated
teaching and inclusive education, in order to soften the differences,
negative stereotypes and prejudices in the modern Greek education
system.

The aim of the course is to provide a comprehensive background
knowledge in the Sociology of Education, with the aim of familiarizing
students with the basic concepts of the Sociology of Education and its
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theoreticalinfrastructure, in order to understand the relationship between
education and the other institutions (family, economy, etc.), their role in
the reproduction and elimination of educational and social inequalities,
the causes and consequences of unequal school performance and
schoolfailure as well as the connection of school education with the labor
market.

Learning
Outcomes

Upon completion of the subject, students are expected to be able to:

= understand basic concepts of Sociology of Education,

= understand basic theories of the Sociology of Education,

= know the factors that influence the school performance of students
and educational and social inequality,

= understand the links between education and the institutions of the
economy and politics,

= analyze the ideological dimensions of curricula and the hidden
curriculum,

= critically examine the role of sociology in understanding the
educational experience as a process whichis influenced and carried
out in the social context,

= understand the school as a social institution that is affected and
influences the social context,

= detect the difficulties of a mixed-intercultural class,

= jdentify ways to alleviate differences, stereotypes and prejudices.

Prerequisites

None Required None

Course Content

In order to achieve the goals of the course, the material was
structured in cognitive units with such a structure that makes each lesson
alogical continuation of the next one. In some courses, the recommended
books are suggested in a different order. This is not accidental, in each
lesson the order in the suggested texts is structured in such a way as to
optimize the learning results. The individual units of the course are:

1. Basic concepts and theories of Sociology and Sociology of
Education. In the first unit of the course, the basic terms of sociology
are clarified, so that they can be understood or connected with the
education in the following sections. It also clarifies the subject of the
sociology of education, whichis educationitself as a social institution
and the role of this institution in society. Then the basic positions of
Functionalism, Symbolic Interaction Theory, Conflict Theory and
Direct Reproduction Theories are briefly mentioned.

2. The school as a social organization and institution of social stability
- Emile Durkheim Theory. In this unit we accept that the school is the
most important institution for the socialization and social integration of
the members of society. Then the two main functions are presented:
teaching and socialization that take place in the school and have the
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result of ensuring the continuity and stability of the pedagogical
process, the existence of a certain structure and the differentiation of
social roles (teacher - student) . Finally, the theory of Emile Durkheim
is emphasized regarding the socializing role of school and education,
the function of education and the functional interdependence of the
structure of education with other structures of society.

3. Stereotypes- Prejudices- Social stigmatization and
Marginalization. In the third unit, the terms discrimination, prejudice,
stereotypes, stigmatization are defined conceptually and their role in
school reality is determined. Then their negative consequences inside
and outside the school space, social stigmatization and
marginalization are highlighted. At the end of the unit, emphasis is
placed on the important role of the teacher in eliminating prejudices,
stereotypes and marginalization in school.

4. Causes of school failure - Relationship between performance and
social origin. In the fourth unit, the terms "school failure or success"
are clarified, which refer to the total or partial fulfillment by the student
of the teaching or learning objectives of a specific grade. Success is
identified with the absence of problems and the achievement of high
school performance, while school failure is characterized by the
difficulty or inability to achieve learning goals, low school performance,
as well as the possible presence of other problems (behavioral etc.),
which often accompany school failure. Then, school performance and
school failure are related to the social origin of the students and the
consequences of school failure are analyzed in depth. Finally,
extensive reference is made to the five theoretical interpretations of
school failure, which are based on theories of intelligence, cultural
deprivation, material deprivation, cultural capital and interaction.

5. Social inequalities and their effect on education. In this unit, the
terms inequality, social stratification, economic inequality, social
inequality are clarified, in order to understand the theories for the
interpretation of the inequality of opportunities for access and success
in education that are analyzed next. Finally, emphasis is placed on
educationalinequality, as in our country, the distribution of educational
opportunities remains unequal between social classes, the two sexes
and the various geographical areas. This has the effect of missing the
possibility of promoting all young people, of any social and economic
origin, at all levels of education.

6. Intercultural education I. In the sixth unit concepts related to
intercultural education are clarified, the legislative framework related
to the inclusion and education of foreign students in the Greek
education system is analyzed in detail, the interpretations and
dimensions of intercultural education are analyzed . Then the
difficulties encountered during the integration of foreign studentsin the
Greek school are identified and ways of managing the cultural,
linguistic and religious diversity in the school are proposed. Finally, the




A D®OPEAZ AIAZOAAIZHE KAI NIZTOMOIHEZHE THE NOIOTHTAZ THZ ANQTEPHE EKMAIAEYZHE

Wl
- &

CYQAA CYPRUS AGENCY OF QUALITY ASSURANCE AND ACCREDITATION IN HIGHER EDUCATION

eqar// eNQ3.

10.

11.

implementation, structure and function of intercultural education in
Greek education are analyzed in depth.

Intercultural education Il. This unit analyzes the important role of the
teacherin the integration of foreign students in the school environment
and in the development of their cognitive abilities. Then, the immense
need for the intercultural readiness of teachers through special training
and specialization is emphasized. Finally, methods of teaching and
developing intercultural activities in the school unit are proposed.
Differentiated teaching to alleviate educational inequalities and
stereotypes. In the 8th unit, the concepts of Differentiated Teaching,
Interculturally Differentiated Teaching and Inclusive Education are
clarified. Then, the main axes of Differentiated Teaching and its
application in Intercultural Education are presented. Finally, the
benefits of D.T. are analyzed. and the role of the teacher in its
application during the teaching and learning process.

Inclusive education to alleviate educational inequalities and
stereotypes. In this unit, the concept of Inclusive education is
clarified. Then, the basic principles of the inclusive environment are
presented and analyzed, their application in the teaching process and
the main differences between special, general, integrative and
inclusive education are detected. Finally, ways and methods of
implementing inclusive education in the teaching process are
proposed.

The hidden curriculum theory. In the tenth unit, the types of analytical
programs are mentioned in detail in terms of their function and their
form. Then the concept of the hidden curriculum or paracurriculum is
clarified and its main characteristics, purposes and functions are
analyzed, as well as indicative examples of non-standard learning
activities of the hidden curriculum are given. Finally, the reasons for the
strong criticism leveled at the theory of the hidden analytical program
are analyzed in depth.

The New Sociology of Education (N.S.E.). In the last unit the basic
principles of the New Sociology of Education are mentioned, while then
it analyzes its evolution and its identification with the Sociology of
knowledge and the analytic program. The reasons why the New
Sociology of Education received intense criticism are also analyzed in
depth. Finally, the main points of the matching theory of Bowles and
Gintis, "successor" theory of N.K.E.

Teaching
Methodology

The course is conducted in an online environment, utilizing the

capabilities and techniques of the new educational technologies and the
modern and asynchronous means of communication, through the
foundation's infrastructure, specifically the Moodle and Teams platforms
for tele-education purposes. To this end, our University and lecturers
provide clear support so that you become familiar with the learning tools
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and use them appropriately. In addition, since the course is taught through
distance learning processes, teaching enhances interactivity and active
participation in the learning process, which is also considered during
evaluation.
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2uvedplo pe B€par Avadntwvtag T OUVAHPLKEG TOU CUYXPOVOoU
oxoAeiou Il. Kapéva BoupAa 25 - 27 louAiou, 2013.

=  Maupoywwpyog, I. (1983). «2x0AIkd mpdypauua Kal mTaparpoypaLa»,
2uyxpovn Ekmnaidevon, 13, 74-81

= Anyon J. (1980). «Social Class and the Hidden Curriculum of Work»,
Journal of Education, 162:1, 67-92.

= PBates R. (1980). «New Developments in the New Sociology of
Education», British Journal of Sociology of Education, 1:1, 67-79.

= Bates R. (1981). «<What Can the New Sociology of Education Do for
Teachers ?». Discourse: Studies in the Cultural Politics of Education,
1:2, 41-53.

Assessment

The entire assessment process includes, inter alia, interaction,
formative assessment, discussion forums, analysis of articles, videos and
other related. The final exams are conducted with closed books and
assess the understanding of basic concepts, as well as the application of
the theories analyzed during the lectures.

Final Grade
=  The exam represents 60% of the final grade
= Written assignments represent 30% of the final grade

= Activities / quizzes / exercises represent the remaining 10% of the final
grade.

Participation in the written exams presupposes that in the written
assignment you have accumulated a total grade that is at least 50% of the
total potential excellent of the work.

Generally, the score of written exams, written assignments, and activities
/ quizzes / exercises is aggregated and ranges from zero (0) (complete
failure) to one hundred (100) (perfect success).

Language

Greek
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School of Education and Sciences
Department of Pedagogical Studies

MA in Special and Inclusive Education
(Distance Learning Program)

Course Description - PDE-113

Course title

Learning Difficulties and Behavioral Disorders

Course code PDE-113
Course type Core
Level Master (MA)
Year/Semester 1stYear/ 1st Semester
Teacher’s name TBA
10 Lecture minimum 7 telemeetings, Laboratories/ | -

ECTS

s/ week o . week
minimum 14 teaching hours,

13 teaching weeks

Course purpose
and objevtives

The purpose of the course in the first part (weeks 1-6) is to define
and analyze the basic characteristics of learning difficulties, to deepen
the legislative framework for special learning difficulties (MDS), to
present in detail the characteristics of the basic types of learning
difficulties, as well as the dominant characteristics of students with
learning difficulties. The course also aims to highlight the need for family
and school cooperation in order to make an early diagnosis of learning
difficulties and implement specific measures to enhance the learning
process and the self-image of the child. Furthermore, it aims on the one
hand to emphasize the role of the teacher in enhancing the interest,
attention and confidence of the student with N.D., on the other hand to
highlight the characteristics of Differentiated Teaching and ways of
strengthening the cognitive and emotional characteristics of students
with Learning Difficulties. It will be emphasized that learning difficulties
and behavioral disorders are not inherent characteristics of the
individual but are related to the barriers posed by the environment and
society. From this perspective, emphasis is placed on removing these
barriers through the adaptation of teaching, collaboration with the
family, and the creation of an inclusive school environment. In the
second part of the course (sections 7-11), the aim is to define the forms
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of problematic - unwanted behavior, its manifestations but the usual
causes that trigger the emergence of such behaviors. The criteria that
must be met in order to qualify a behavior as ‘problematic’ are also
specified, as are the factors that differentiate ‘normal’ behavior from
‘problematic’. Finally, the two most important approaches to dealing
with "problematic" behavior are analyzed, behavioral and ecosystem as
well as here, the important role of the teacher in the way the student
approaches to dealing with and - why not - eliminating "problematic"
behavior is emphasized.

The aim of the course is to provide an integrated knowledge base for
learning difficulties and behavioral disorders. It aims to familiarize
students with basic concepts, principles, characteristics and
techniques of learning difficulties, differentiated teaching, behavioral
problems, the two different theoretical approaches - behavioral and
ecosystem - that have been developed to address behavioral problems.
The course also aims to highlight the need for family and school
cooperation in order to make an early diagnosis of learning difficulties
and implement specific measures to enhance the learning process and
self-image of the child. Furthermore, it aims to emphasize the role of the
teacher on the one hand in enhancing the interest, attention and self-
confidence of the student with N.D., on the other hand in the way the
student approaches the treatment and - why not - the elimination of
"problematic" behavior, Differentiated Teaching and ways of
strengthening the cognitive and emotional characteristics of students
with Learning Difficulties.

Learning
outcomes

Upon completion of the course, students will be able to:

1. understand the definitions of difficulties in learning and learning
difficulties,

2. identify the characteristics and basic types of Learning Difficulties,

3. identify the criteria for diagnosing Learning Difficulties,

4. know and distinguish the basic characteristics of the basic types of
learning difficulties,

5. identify the dominant characteristics of students with Learning
Difficulties,

6. emphasize and document the important role of the teacher in
providing objective information and discreet but firm support which
can facilitate parents in selecting appropriate services and making
good educational decisions,

7. use Differentiated Teaching and know its quality characteristics,
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10.
. identify the most common causes of unwanted behavior,
12.

11

13

14.

are aware of ways of enhancing the cognitive and emotional
features of students with Learning Difficulties,

identify forms of undesirable behavior,

distinguish the manifestations of undesirable behavior,

specify the criteria to be met in order for a behavior to be classified
as ‘problematic’,

. be familiar with the principles, methods, techniques of behavioral

and ecosystem approach to tackle problems,
recognize the importantrole of the teacherin addressing behavioral
problems.

Prerequisites

None Corequisites None

Course content

In order to achieve the objectives of the course, the subject was

structured into cognitive modules with such a structure that each
lesson was the logical continuation of the next. In some subjects,
suggested textbooks are suggested in a different order; this is not an
accident; in each subject, the order in the suggested textbooks is
structured to optimize learning outcomes. The subsections of the
course are:

1.

4.

Introductory Concepts and Features of Learning Difficulties
(L.D.) The first subsection of the course clarifies the concepts of
difficulties in learning and learning difficulties. The characteristics,
criteria for diagnosis and the basic types of LDs are discussed in
detail below. Finally, the legislative framework governing issues of
specific learning difficulties and the competent bodies for
diagnosing them are mentioned.

Basic types of LD and their characteristics. This subsection
presents the characteristics of the basic types of learning
difficulties: dyslexia, dysorthography, dysphagia, dysarithmesia,
special speech disorder, attention deficit disorder with or without
mobility, non-verbal learning difficulties and Irlen syndrome.

. The characteristics of children and adolescents with LD. The

third subsection analyzes the dominant characteristics of students
with Learning Difficulties, in the areas of perception, language,
memory, attention and concentration, metacognition, self-
regulation, motivation, behavior, social skills and emotional
evolution. At the end of the section, it is stressed that if these
characteristics are taken into account in the teaching intervention
in which students with Learning Difficulties will participate, the
chances of success and efficiency are maximized.

The role of the family and the school. The fourth subsection
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10.

highlights the need for cooperation between the family and school
in order to make an early diagnosis of the learner's learning
difficulties and immediately adopt specific measures to enhance
the learning process and the self-image of the child. Next, emphasis
is placed onthe crucialrole of the teacherin enhancing the interest,
attention and self-confidence of the student with L.D.

. Teaching Approaches and Practices for Students with L.D. (A").

This section highlights and analyzes the qualitative characteristics
of Differentiated Teaching as well as ways to enhance the cognitive
and emotional characteristics of students with Learning Difficulties
in order to stimulate their self-image and self-emotion. Below are
the techniques that can be used to help students with Learning
Difficulties and finally, the methods of enhancing phonological
awareness and reading decoding are mentioned in detail.

. Teaching Approaches and Practices for Students with L.D. (B").

The sixth section presents and analyzes the methods to enhance
reading ability, writing, mathematical skills and mathematical
thinking and understanding of the natural sciences.

Forms, Manifestations and Causes of problematic behaviour in
school. This section identifies and distinguishes the forms of
problematic - undesirable behaviour. Next, the ways in which the
problematic behavior manifests itself and the usual causes that
trigger its appearance are mentioned. Finally, the importance of
establishing rules and procedures is emphasized.

Criteria and factors that define a behavior as “problematic”. The
8th subsection identifies the criteria to be met to qualify a behavior
as ‘problematic’, and then discusses the factors that differentiate
‘normal’ behavior from ‘problematic’. Finally, the effects of
problematic behavior on the student himself, the teacher and the
whole class are illustrated.

Behavioural Approach. This subsection emphasizes that the aim
of a behavioral intervention program is to modify behavior, i.e. to
eliminate undesirable forms of behaviour by teaching new desirable
ones. Next, the role, significance and stages of the application of
functional behavioural analysis are highlighted. Finally, ways of
building desirable behavior and methods of reducing undesirable
behavior are proposed. 1

Ecosystemic Approach. The tenth subsection states that the
ecosystemic approach does not focus on the diagnosis of the
problem, but on the change in the problematic situation. It is a
holistic treatment, as it considers and evaluates all the
interpretations of a situation (positive and negative), without
reproducing negative perceptions only. It should be stressed that
this is the most difficult part of its implementation: the search for
positive interpretations and functions of problematic behavior.
Thus, the teacher considers each person in the classroom and
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school as part of the problem and as a factor in solving it.

11.The role of the teacher- Confronting phenomena of problematic
behaviour. The last subsection begins with the emergence of the
important role of the teacher in both the prevention and the
treatment of "problematic" behavior. As a precaution, the teacher
takes the necessary steps using appropriate strategies to ensure a
safe and attractive learning environment for the conduct of
teaching and the fulfillment of pupils' personal need for
psychological and physical safety. The aforementioned strategies,
ways and techniques to address problematic behavior in the school
are then analyzed with verbal and non-verbal interventions.

Teaching
methodology

The course is conducted in an online environment, utilizing the
capabilities and techniques of new educational technologies and
synchronous and asynchronous media, through the University’'s
infrastructure, in particularthe Moodle and Teams platform for distance
learning purposes. For this purpose, the University and the teachers
provide clear support, so that you can familiarize yourself with the
learning tools and make proper use of them.

Moreover, provided the course is taught through distance learning
practices, the teaching enhances your interaction and active
participation in the learning process, which is also taken into accountin
your assessment.

Suggested
bibliography

Required

1. Avramidis, E. (2010). Social relationships of pupils with special
educational needs in the mainstream primary class: peer group
membership and peer-assessed social behaviour. European
Journal of Special Needs Education, 25(4), 413-429.

2. Avramidis, E. (2013). Self-concept, social position and social
participation of pupils with SEN in mainstream primary schools.
Research Papers in Education, 28(4), 421-442.

3. Amootolou, 1. (2011). MabnotakEc kat YUxoKOIVWVIKEC OlATTATELC
¢ ouaAeéiac: H omrtikn twv €pnPwv Habntwyv Kat Twv yovewV TOUC.
(Adnpooieutn ddaktopikn diatplpn). AptototeAelo Maverotiuo
®eooalovikng, Oeooalovikn. Avaktnonke arno:
https://ikee.lib.auth.gr/record/128038/?ln=el

4. Teva, A. (2011). MpoBAquata cuptepldopdc Kat n dlaxeiplon touc.
2710 E€eldikeupévn eKTTADEVTLKN UTIOOTAPLEN VLA EVTAEN HABNTWYV PE
avartnpia n/kat  €OKEC eKMAdeUTIKEG avaykeg (0.171-188).
Emtixelpnolako npoypappa Ekraidevon kat did Biouv pdabnon (EZMA,
2007-2013). ABryva: YMABMO.

5. Adwkou-AuAidou, M. (2016). AucAeéia: ZuvatagBnuartikr) mTapdyovteg
Kat uxokowvwvikad mpoBAnuata. ABriva: Gutenberg.
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1.

10.

11.

12.

13.

14.

15.

16.

17.

18.

Imray, P. Kossyvaki, L. & Sisson, M. (eds). (2024). A different view of
curriculum and assessment for severe, complex and profound
learning disabilities. Oxon: Routledge.

Kirk, S., Gallagher, J. J., & Coleman, M. R. (2021) (Emp. M.
lewpylddn, 2. TMMAefouvocdkne & A.M. Toéumpou) (Mtdp. M.
AlBoéomtovAou kat B. Mmeptold). Exkmaitdevovrac maidia Ue
1Olattepotntec. ABrva: Utopia.

Koupkoutag, H. (2007). MpoBARuata cuumepldpopdc ota matdid.
MapepBacelg oto TTAAICLO TNC OLKOYEVELAC KAL TOU OXOAsiov. ABriva:
EMnvika lpdppata.

KoAwadng, E., A. (2010). Zupmepipopd oto oxoAcio. A&lomtolovpe
duvatotnteg. Avrtigetwridoupe mpoPAnuata. Abnva: Ekdooelg
Fpnyopn.

Makpn-Mniotoapn, E. (2007). ©@¢pata Awaxeipiong MpoBAnpatwy
2XOAIKNC Taénc. Topog A’ kat B'. http://www.pi-
schools.gr/programs/sxoltaxi/.

Maupookoudng, A. (2007). Zipatnylkéc ywa Ttn Olaxeiplon
OUYKPOUOLOKWY KATAOTACEWYV Kal TIPORANUATIKWY CUUTIEPLGOP WYV
oTn OXOAWKN TAéN.

Molnar, A. & Lindquist, B. (2013) MNpoBARuata cupmnepldpopdg oto
OXOAe(0 PE TNV OLKOCUOTNHLKN Ttpoceyylon, Emp. A. KaAavtln-Adid.
ABnrva: EAAnvika MNpaupata.

MavteAlddou, 2., & Mnotoag, . (2007). Mabnolakeég AuokoAiec:
Baowkeg évvoleg Kal xapaktnplotikd. BoAog: Ekdooelg MNpadpnua.
(Ztnv 1otooeAida tou IEM).

MavteAlddou, 2. (2011). Mabnaotakgc SUTKOAIEC Katl EKTTALOEUTIKN
npaén: Tt kat yrati. ABrva: Medio.

Metpomoulog, N., & [lMamactuAavoy, A. (2001). MopdeEcg
emBeTikOTNTAC, Biag Kal dlapaptupiag oto oxoAsio: Meveoloupyol
TTAPAYOVTEC Kal eTUTWOoelC. ABrva: Matdaywytko lvotitouTo.
TdBwikov, 2. (2016). MabBnowakeg SUOKOAIEG-OLOAKTIKER
mapepBdoelc.

2appng, A.  (2020). Mabnoiakee  AuokoAiec-Avamtullakeg
Awatapaxec. ABrva: Medio.

Vukman, K. B., Lorger, T., & Schmidt, M. (2017). Perceived self-
efficacy and social anxiety changes in high school students with
learning disabilities (LD) during first year of secondary vocational
education. European Journal of Special Needs Education, 33(4),
584-594.

Elective

ApoowoU, M. (1994) Evepyomoinon Tou yovelkoU poAou o€
edAPUOYEC EEATOUIKEUHEVWY OLOOKTIKWY TIPOYPAUUATWY OE
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pHabntég pe mpoBARuata rmapaBatikig cuumepldopdc. To oxoAeio
Kal to otity, 39, 38-40.

2. BAaxog d. (2010). AuvocAe&ia: Mua ouvbeTIkl TPOCEYYLoN
alrtoAoylkwy Bewplwyv. MpookekAnuévn opdia, H edlki aywyn
adetnpia e€eAifewy otny emiotApN Kat otnv PAé&n, 2o MNMaveAnvio
2uvedplo Edkng Aywyng: 15-18 Amtptiiov 2010.

3. Orton Dyslexia Society (1997). Informed Instruction for Reading
Success: Foundations for Teacher Preparation. (A position paper of
the Orton Dyslexia Society.) Baltimore, MD: author.
https://prosvasimo.iep.edu.gr/el/ekpaideush-mathitwn-me-
eidikes-mathisiakes-duskolies.

4. Kuhlenschmidt, S., L. & Layne, L., E. (1999). Strategies for Dealing
with Difficult Behavior New Directions for Teaching and Learning,
77.

5. Hemmeter, M., L., Timm, M., A., McCart, A., & Sailor, W., Markey,
U., & Markey, D., J., & Lardieri, S., & Sowell, C. (2006). Prevention
and Intervention with Young Children’s Challenging Behavior:
Perspectives Regarding Current Knowledge. Behavioral Disorders,
32(1),29-45.

6. lMoupoavidou, E. I. (2016). MpoBAnuata cupmepltdopdg otnv tTaén
Kal tapeppBaocn tov dackdlou. Epeuva otnv Ekntaidevon, 5(1), 62-
75.

Assessment

The whole evaluation includes, among other things, interaction,
formative evaluation discussion forums, analysis of articles, videos and
other related issues. The final examination is carried out with closed
books and the understanding of basic concepts is evaluated, as well as
the application of theories analysed during the lectures.

Final Grade

= The examination represents 60% of the final grade

=  Written papers account for 30% of the final grade

= Activities / quizzes / exercises represent the remaining 10% of the
final grade.

Participation in the final examination requires an overall grade of
50% in the written tasks. The grade of the final examinations, papers and
activities/quizzes/exercises is netted and ranges from zero (0)
(complete failure) to one hundred (100) (perfect success).

Language

Greek
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School of Education and Sciences
Department of Pedagogical Studies

MA in Special and Inclusive Education
(Distance Learning Program)

Course Description-CNS-112

Course Title

Research Methodology

Course Code CNS-112

Course Type Core

Level Master (MA)

Year / Semester | 15'Year/ 2" Semester

Teacher’s Name TBA

ECTS 8 Lectures | minimum 7 Tele-meetings Laboratories /| -

/Tele - minimum 14 Teaching hours, week

Meetings | 13 Teaching Weeks

Course Purpose
and Objectives

The course aims to familiarize students with the scientific method for
investigation. Particular areas of interest are the formulation of a research
question, planning, preparing and conducting research, tackling
methodology, processing literature, writing, and structure of scientific
research.

The objectives of the course are for students to:

= be familiarised with scientific research

= formulate, plan, prepare, and conduct scientific research.
= conduct quantitative and qualitative research

= structure and write scientific research

The course is structured in thirteen modules.

Learning
Outcomes

Upon successful completion of the course, students are expected to be
in a position to:

= formulate, plan, and prepare scientific research.

= conductresearch using different sources and methodologies.

= evaluate the validity of sources.

= conduct quantitative and qualitative research.

= write and structure scientific papers.

= develop critical and analytical thinking skills.

Prerequisites

None Required None
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Course Content

The Scientific Method

The Scientific Method is the basis for scientific investigations. Itis used in
the physical sciences as well as in the social sciences, including
education. The method is based on developing a question or hypothesis
and then testing it under controlled conditions. Conclusions are drawn
from the results of the testing, and this process adds to knowledge. The
Scientific Method is a rigorous procedure that is followed in research
studies. Specific details vary across different disciplines and situations,
but the fundamental method is the basis of research today. First, the
researcher states and defines the problem. Second, a hypothesis or
research question is developed. Next, the researcher determines what
information needs to be collected to answer the question and collects the
information or conducts the research. Once the information is collected,
the information is analysed and organized. Finally, the researcher
interprets the information and draws conclusions from the data
collected. The Scientific Method is the most rigorous and, if done
correctly and objectively, is the most powerful way to build knowledge.
Types of research in relation to the level of study are articles, dissertation,
thesis, monograph.

Beginning of the research and review of the literature

The first step in beginning a research project is to clarify the topic. After
the topic is identified, a problem statement, a purpose statement, and
research questions are developed, and even modification of the topic.
This back and forth is not only acceptable butitis a good process to follow
to continually refine the components of the study. Once these
components have been developed and refined the researcheris in a good
position to proceed with a well-defined, solid understanding of what
needs to be accomplished. Bibliographic information from library sources
of information: journal articles and reviews, conference proceedings,
secondary sources (e.g. monographs, manuals, informative
publications), and finally from study guides, bibliographies etc, can be
used. In the review of the literature, the reader should look for the
documentation of claims that are made in the conclusions of the research
report. The claims should be related to the hypotheses or questions that
are asked, and they should be supported by the analysis of the results in
the research.

Populations and Samples

The data collection and processing techniques are the main topics. A
population contains all of the members of a particular group to be
studied. The sampleis a group that we take from the population and study
directly. The concept of population and sampling are examined and
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demonstrated as to how they apply to a research project. Identification of
the population and the obtaining of the sample as well as the types of
random sampling are key prerequisites, for the research has limited value if
it cannot be generalized beyond the sample studied.

Measurement of Variables

After the researcher has identified the research questions and sample,
the next stepisto collect data. Datarefers to individual pieces of data that
are obtained in some manner from subjects. An instrument refers to the
device that is used to collect the data. There are a lot of theoretical and
logistical considerations that the researcher needs to take into
consideration with an instrument. First, the data must be collected
accurately and consistently or the data will be useless. Another
consideration is how easy is it to collect the information with the
instrument being used. It is critical that the instrument used to collect
data accurately measures the concepts being studied. If it does, accurate
data can be collected for the research project. Then the data can be
analysed toeffectively address the research questions in the study. Very
important concepts in the measurement of variables are the concepts of
validity and reliability.

Survey Research

Surveys can be used to describe the characteristics of a large population.
In a survey the researcher can ask many questions. However, a survey is
limited in the depth of detail and depth of questioning that can be done. It
is also limited in analysing why an observed result exists. The first step is
to determine the purpose of conducting the survey. The next step is to
determine how data will be collected and the methods of collecting data
is through a direct administration of a survey, through the mail, using the
telephone and a face-to-face through personal interviews between the
researcher and the survey participant. One method of collecting surveys
which is very popular nowadays, is the use of the Internet and e-mail. The
survey is constructed often using some type of survey software. The
researcher must determine what item types should be used to ask the
survey questions. The item types are closed-ended items or open-ended
items. A closed-ended item is one in which the respondent selects from a
choice of items. This type of item could be a yes/no type item or it could
be an item that has multiple choices for responses. An open-ended item
is an item where the respondent must make a written or oral response to
the item. This response could be either just a few words or it could be
several sentences depending on the question asked in the survey.

Internal Validity and Threats to Validity
Internal validity is the extent to which observed differences in the
dependent variable are directly related to the independent variable. If a
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relationship is observed that is not related to extraneous variables such
as differences in subjects, location, or other related factors, the research
probably has strong internal validity. The threats to internal validity should
be minimised through the design of the research study and the
procedures used to implement the study. Four strategies can be used to
reduce the threats to internal validity. The first strategy is to randomise
groups if at all possible or at least ensure that they are as equivalent as
possible. The second way to the threat is to standardise the conditions of
the study. As much as possible all groups should be under the same
conditions. The third method is to obtain detailed information on the
subjects in the study. This detailed information prior to the beginning of
the study can identify potential threats to validity because of the subjects
selected for the study. The other reason to obtain detailed information on
the subjects is to document how equivalent the groups are at the
beginning of the study, especially if the randomisation of groups does not
occur. The fourth and final technique that a researcher can use is to
choose the best possible design for the project.

Qualitative research methods

Qualitative research is a type of research that is often considered to be an
alternative to traditional forms of research. It is also sometimes used in
conjunction with traditional quantitative research to supplement and
enrich research studies. Qualitative research studies focus on gaining
insights and understandings rather than drawing conclusions about
cause and effect. Little emphasis is placed on experimental control or
causation. Also there is little, if any, use of quantitative data or statistical
analysis. More emphasis is placed on verbal descriptions and narratives
than conclusions. The differences between qualitative and quantitative
research are based both on differences in methods and in philosophical
approaches to the research.

Analysis of Data

Sometimes data are in discrete categories such as gender,
socioeconomic status, orracial/ethnic status. For these types of data, the
analysis is limited to counting the occurrence or computing the percent
of occurrences in a particular category. Other types of data may be in a
more continuous form referred to as interval level data. Interval level data
means that data are in a rank order but also that the distance between
one number and the next number is the same as between any other
number and the next number. A third distinction of data may be that data
are rank ordered but are not interval. This allows for more analysis than
for categorical data but is more restricted than for interval types of data.
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The great majority of data analysis that is necessary for making
educational decisions can be referred to as descriptive statistics. In
descriptive statistics frequency distributions, charts, and graphs are
constructed to give a visual display tointerpret the data. If the data being
analyzed are interval-level data, more descriptive statistics can be used
to analyze the data. These include measures of central tendency,
variability, and relationships. Central tendency can be broken down into
three different statistics, the mean, median, and mode. Often data will
form a pattern that is referred to as a normal curve but if it does not, then
median is used. If there is variability of data, it can be measured in several
ways including the range, interquartile range, and standard deviation.

Research Results: conclusions, decisions, and oral presentation

The main factors to consider are accuracy, balance, and fairness.
Furthermore, any good research report must communicate effectively
with its audience. For a school board presentation or a journal article, there
may be specific requirements of format, and length that the researcher will need
to address. The report or presentation should make a good first impression on
the audience so that the audience will want to listen to the report.

Teaching
Methodology

The course is conducted in an online environment, utilizing the
capabilities and techniques of the new educational technologies and the
modern and asynchronous means of communication, through the
foundation's infrastructure, specifically the Moodle and Teams platforms
for tele-education purposes. To this end, our University and lecturers
provide clear support so that you become familiar with the learning tools
and tools and use them appropriately. In addition, since the course is
taught through distance learning processes, teaching enhances
interactivity and active participation in the learning process, which is also
considered during evaluation.

Bibliography

Required Bibliography

=  Baldwin, L. Research concepts for the practitioner of educational
leadership, Brill Sense, (2018).

= Thomas, C. G. Research methodology and scientific writing, Thrissur:
Springer, 2021 ISBN: 978-3-030-64864-0.

Additional bibliography
= |osifidis, T., Qualitative research methods in the social sciences,
Critique, Athens 2008.
= Babbie, E., Introduction to Social Research, Critique, Athens 2011.
= Javeau, C., The questionnaire survey. The handbook of the good

62



A D®OPEAZ AIAZOAAIZHE KAI NIZTOMOIHEZHE THE NOIOTHTAZ THZ ANQTEPHE EKMAIAEYZHE

Wl
- &

CYQAA CYPRUS AGENCY OF QUALITY ASSURANCE AND ACCREDITATION IN HIGHER EDUCATION

eqar// eNQ3.

researcher, Typothito, Athens 2000.

=  Robson, C., Real World Research, Gutenberg, Athens 2011.

=  Zadelpomovrog, K, [lMwc vyivetar piac emotnuovikny epyaocia;
Emmotnuovikn Epeuva kat ouyypagn epyactwyv, Kpttikn, ABriva 2015.

= Creswell, J. W., (2011). H €peuva otnv ekmaideuon: Zxedlacuoc,
diefaywyn kat a&toAdynon tn¢ MOOOTIKAC Kal TTOLOTIKAC £PEUvVAC
(Ertipédela XapaAaptog T¢oppumatlodnc). ABnva: Twv.

Assessment

At the end of the semester, the final examination takes place on the
basis of the relevant program announced at the beginning of the
semester. Successful completion of the work is a prerequisite for
participation in the final examination. This is carried out through the
written examination that takes place at the end of the semester either by
in-person examination (at the university premises) or by distance
examination through a secure examination browser following all legal
procedures to ensure the integrity of the examinations subject to a strict
framework of regulations for the integrity of their reliability. If someone is
unable to take the exam due to disability or other special circumstances,
they must obtain a special permit.

The grade

= of the written examination represents 60% of the final grade

= of the written assignment represents 30% of the final grade

= of activities / quizzes / exercises represents the remaining 10% of
the final grade.

Participation in the written exams presupposes that in the written
assignmentyou have accumulated a total grade that is at least 50% of the
total potential excellent of the work.

Generally, the score of written exams, written assignments, and
activities / quizzes / exercises ranges from zero (0) (complete failure) to
one hundred (100) (perfect success).

Language

Greek
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School of Education and Sciences
Department of Pedagogical Studies

MA in Special and Inclusive Education
(Distance Learning Program)

Course Description — SPE201

Course Title

Inclusion and Application in Practice

Course Code SPE-201
C T
ourse Type Core
Level Master (MA)

Year / Semester

15t Year / 2" Semester

Teacher’s Name

TBA
7 Lectures | minimum 7 Tele-meetings, Laboratories / | -
ECTS ni :
/ Tele - minimum 14 Teaching hours, Week
Meetings / | 13 Teaching weeks
Week

Course Purpose
and Objectives

Pedagogy of inclusion refers to the philosophy and practices aimed at
integrating all students, including those with special educational needs
(SEN), into the regular academic and social life of schools. This approach
supports the idea that each student is unique and should have access to
education that meets their needs. This approach is based on the social
model of disability, which focuses not on medical diagnoses but on the
barriers created by society and the environment for students with
disabilities or special needs. The school environment is called upon to
ensure equal opportunities by adapting its structures to remove obstacles
and promote the participation of all children, regardless of their abilities.
Through this philosophy, the education system seeks to make diversity a
source of enrichment and learning for all students, fostering social justice
and acceptance.

The purpose and objectives of the course include enhancing
understanding and taking action concerning the integration of all
students, regardless of their particularities, into the educational system.
The course objectives include the following:

1. Understanding the concept of Inclusion: Students learn the
theoretical and practical approaches to Inclusion in education,
including its principles and values.
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2. Awareness of challenges and benefits: Students consider the
challenges and benefits of Inclusion for students, teachers and the
education system in general.

3. Practical strategies for implementing Inclusion: Students develop
skills and tools to design and implement programs and activities that
promote Inclusion in the school environment.

4. Analysis of policies and legislation: Students investigate the history
and context of policies and legislation relating to Inclusion, and how
these affect its practice.

5. Development of critical thinking and reflection: Students develop the
ability to critically assess the challenges and opportunities arising
from Inclusion, encouraging reflection to adapt and upgrade practices.

Learning
Outcomes

The learning outcomes of the Inclusion course focus on assessing the
progress and performance of students who are included in educational
settings alongside their peers without special educational needs.
Inclusion aims to promote social-emotional development, academic
achievement and integration of students into the general educational
process. Learning outcomes can be studied through various parameters,
such as progress in academic levels, understanding of social skills and
their general adaptation to the school environment. Students are
therefore expected to develop skills so that they can understand:

1. Academic Performance: To assess the progress of students in learning
subjects such as language, mathematics, science and others.

2. Social Skills: To refer to the development of cooperation,
communication and interpersonal skills among students.

3. Emotional Development: To assess the development of self-esteem,
self-regulation and emotion management skills.

4. Integration and Well-Being: To assess the extent to which students are
successfully integrated into the school social and academic
environment and feel happy and safe.

Prerequisites

None Required None

Course Content

The content of the course "Inclusion, its Implementation in
Practice" includes the following topics:
1. Introduction to Inclusive Education: Basic concepts and principles of
inclusive education, inclusion versus exclusion, historical overview of
the need for inclusive education.
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2. Models and Practices of Inclusive Education: Various models (eg full
inclusion, partial inclusion, inclusive classroom), techniques and
approaches used to implement inclusive education.

3. Support Services and Adapted Teaching: How support services are
provided to students with special educational needs, including adapted
teaching and special learning strategies.

4. Cooperative Education and Social Integration: How is cooperative
education and social integration of students with special educational
needs promoted in the school environment.

5. Assessment and Monitoring: How students with special educational
needs are assessed in the context of inclusive education and how their
progress is monitored.

6. Strategies for Inclusion and Differentiated Teaching: Practical strategies
for including all students in the lesson and developing differentiated
teaching approaches.

7. Ethical and Legal Aspects: Ethical and legal aspects of inclusive
education, including the rights of students with special educational
needs.

Teaching
Methodology

The course is conducted in an online environment, utilizing the
capabilities and techniques of the new educational technologies and the
modern and asynchronous means of communication, through the
foundation's infrastructure, specifically the Moodle and Teams platforms
for tele-education purposes. To this end, our University and lecturers
provide clear support so that you become familiar with the learning tools
and use them appropriately. In addition, since the course is taught through
distance learning processes, teaching enhances interactivity and active
participation in the learning process, which is also considered during

evaluation.

Bibliography

Required Bibliography

= AyyeAidng, MN. (2012). ZuumepAnmuikn Exkmaideuon kat BeAtiwan ZxoAsiwv
oxean augidpoun . ABrAva: ekddoelg Aladpaaon

= [koBapng, X. (2013). AwdaokaAia kat Madnon oto ALATTOAITIOUIKO ZXO0AE 0.
Abnva: Gutenberg

®  Dunsmuir, S., Frederickson, N. and Cline, T. (2024) Special educational
needs, inclusion and diversity. 4" edn. Maidenhead: Open University Press.

®= Gordon-Gould, P., and Hornby, G. (2023) Inclusive education at crossroads:
exploring effective special needs provision in global context.
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Graham, L. J. (ed) (2024) Inclusive education for the 21° century: theory,
policy, and practice. 2" edn. London: Routledge.

HAwomovAou, Eu. (2018). AuokoAiec udbnaonc, ouumepiAnmtikn ekmaideuaon.
ABrva: MNpotmopumoc.

Koster, M., Pijl, S. J., Nakken, H., & Van Houten, E. (2010). Social participation
of students with special needs in regular primary education in the
Netherlands. International Journal of Disability, Development and
Education,57(1), 59-75.

Koster, M., Timmerman, M. E., Nakken, H., Pijl, S. J., & van Houten, E. J.
(2009). Evaluating social participation of pupils with special needs in regular
primary schools. European Journal of Psychological Assessment, 25(4),
213-222

Moseley, S. (2023) Teaching reading to all learners including those with
complex needs: a framework for progression within an inclusive reading
curriculum. Oxon: Routledge.

Pijl, S. J., Frostad, P., & Flem, A. (2008). The social position of pupils with
special needs in regular schools. Scandinavian Journal of Educational
Research, 52(4), 387-405.

Soan, S., and Monsen, J. (2023) Inclusive education theory and policy:
moving from special educational needs to equity.

Sobel, D., and Alston, S. (2024) The inclusive classroom|: a new approach to
differentiation. London: Bloomsbury Education.

2taowog, A. (2016). H Bk ekmaidevon 2020. Ma pla CUPTIEPIANTITIKA
OAkn Ekmaidevon oto Néo-pndlako oxoAeio pe Wnolakouc MpwrtabAntec.
ABnva: Ekdooeic MNaradnon.

2taowog, A. (2020). H edikn ekmaidevon kat oupmepiAnyin 2027:
MoAUyAwaooa  oxoAika  mepiBdrrovta  kal  coBapeg,  MOAAAMAEC
avamnnpiec/duakoliec. Abriva: Ekdooelc Mamaldnongc.

21acwvog, A. (2020). H etdikn cuurtepiAnmtikn ekmtaidevuan 2027: H eAKUCTIKN
eKOIMAwON e ato véo Yndlakd axoAcio pue YnoiakoUuc mpwtabAnTEC.
ABrva: Ekdooelg MNanalnong.

Additional Bibliography

Ainscow, M., & Messiou, K. (2018). Engaging with the views of students
to promote inclusion in education. Journal of EducationalChange,
19(1), 1-17.

Capp, M. J. (2017). The effectiveness of universal design for learning:
A meta-analysis of literature between 2013 and 2016. International
Journal of Inclusive Education, 21(8), 791-807.
https://doi.org/10.1080/13603116.2017.1325074

Da Fonte, M. A., & Barton-Arwood, S. M. (2017). Collaboration of
general and special education teachers: Perspectives and strategies.
Intervention in School and Clinic, 53(2), 99-106.
https://doi.org/10.1177%2F1053451217693370

Eredics, N. (2018). Inclusion in Action: Practical Strategies to Modify
Your Curriculum. Baltimore: Brookes Publishing Company.
Evmenova, A. S., & Regan, K. (2019). Supporting the writing process
with technology for students with disabilities. Intervention in School
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and Clinic, 55(2), 78-85. https://doi.org/10.1177/1053451219837636

= Higham, R., & Booth, T. (2018). Reinterpreting the authority of heads:
Making space for values-led school improvement with the Index for
Inclusion. Educational Management Administration & Leadership,
46(1), 140-157.

= Molbaek, M. (2018). Inclusive teaching strategies—dimensions and
agendas. International Journal of Inclusive Education, 22(10), 1048-
1061. DOI: 10.1080/13603116.2017.1414578

= >0UANg, 2.I. (2008). Eva 2xoAecio yta OAouc, amo tnv Epeuva atnv mpaén.
Matdaywyikn tnc Evraéng. Topog B ABriva: Gutenberg.

Assessment

The entire assessment process includes, inter alia, interaction,
formative assessment, discussion forums, analysis of articles, videos and
other related. The final exams are conducted with closed books and
assess the understanding of basic concepts, as well as the application of
the theories analyzed during the lectures.

Final Grade
= The exam represents 60% of the final grade
= Written assignments represent 30% of the final grade

= Activities / quizzes / exercises represent the remaining 10% of the final
grade.

Participation in the written exams presupposes that in the written
assignment you have accumulated a total grade that is at least 50% of the
total potential excellent of the work.

Generally, the score of written exams, written assignments, and activities
/ quizzes / exercises is aggregated and ranges from zero (0) (complete
failure) to one hundred (100) (perfect success).

Language

Greek
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School of Education and Sciences
Department of Pedagogical Studies

MA in Special and Inclusive Education
(Distance Learning Program)

Course Description — SPE-202

Course title

Prevention and Intervention Programs

Course code SPE-202

Course type Core

Level Master (MA)

Year/Semester 1st Year/ 2nd Semester

Teacher’s name TBA

ECTS 7 Lectures/ minimum 7 telemeetings, Laboratories/ | -

week . . week
minimum 14 teaching hours,

13 teaching weeks

Course purpose
and objectives

The purpose of the course is to equip participants with the necessary
knowledge and skills to create an inclusive educational environment that
promotes the psychosocial development and learning progress of all
students, regardless of their needs or abilities. The course focuses on
crisis management, enhancing resilience, and developing social and
emotional skills through prevention, intervention, and curriculum
differentiation strategies. Participants will gain the tools needed to create
learning environments that respond to the individualized needs of
students and promote diversity, while exploring contemporary
educational approaches and the use of technological tools.

The objectives of the course "Prevention Programs, Intervention, and
Curriculum Differentiation for Inclusion" focus on the development of the
necessary knowledge and skills for the effective implementation of
inclusive education and the support of students with diverse needs. The
objectives are focused on the following:
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Understanding Theoretical Foundations: Examination of the
fundamental theories of inclusive education, such as the ecological
approach and the theory of behavior change.

Familiarization with Prevention Principles: Understanding the
principles of prevention at three levels: primary, secondary, and
tertiary.

Skills in Individualized Interventions: Acquiring skills for
implementing individualized interventions that respond to the
learning needs of students.

Curriculum Differentiation: Learning how to differentiate the
curriculum and adjust teaching and assessment methods to promote
equality in education.

Enhancing Self-Esteem and Emotional Intelligence: Enhancing
students' self-esteem, emotional intelligence, and mental resilience.

Crisis Management and Conflict Resolution: Addressing crises and
teaching conflict resolution skills in the school environment.

Use of Technological Tools: Training in the use of technological tools
that enhance learning and inclusion.

Ethical and Legal Parameters: Familiarization with the ethical and
legal aspects of special education and inclusive education.

Evaluation of Educational Interventions: Developing skills to assess
educational interventions and continually improve programs.

Learning
outcomes

The learning outcomes of the course "Prevention Programs, Intervention,
and Curriculum Differentiation for Inclusion" include the following:

Understanding Theoretical Approaches: Participants will
understand the key theoretical approaches related to prevention and
intervention in special education, such as the ecological approach,
behavior change theory, and other relevant theories.

Evaluation of Prevention Programs: Participants will be able to
analyze and evaluate available prevention programs aimed at
students with special needs, focusing on their effectiveness and
alignment with the individualized needs of students.

Design and Implementation of Interventions: Participants will learn
how to design and implement intervention programs in special
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education, taking into account the diverse needs and abilities of
students with special needs.

Evaluation of Intervention Effectiveness: Participants will be able to
assess the effectiveness of intervention programs, using various
evaluation methods and comparing results with predefined goals.

Use of Modern Techniques and Tools: Participants will become
familiar with modern techniques and tools for supporting students
with special needs, including technological applications and
educational methods that enhance inclusion.

These learning outcomes aim to ensure that participants acquire the
necessary knowledge and skills to effectively approach and support
students with special needs in the educational environment.

Prerequisites

None Corequisites None

Course content

The content of the course "Prevention Programs, Intervention, and
Curriculum Differentiation for inclusion" includes the following topics:

1.

Introduction to Special Education and inclusive Education:
Presentation of the historical background, fundamental principles,
and legislative frameworks that define special education.
Examination of the connection with the social model and the
contemporary approach to inclusion.

Theoretical Foundations of Prevention and Intervention: Analysis
of primary, secondary, and tertiary prevention, as well as behavior
change theory. Examination of the ecological approach as a key
theoretical foundation.

inclusion: Concepts, Principles, and Values: Exploration of the
concepts of equality and equity in education. Analysis of the
connection with UNESCO's policies and other international
organizations.

Assessment of Student Needs: Presentation of tools and methods
for assessing student needs. Analysis of the ethical and practical
aspects of differentiated approaches in assessment.

Design of Prevention and Intervention Programs: Defining goals
and selecting methodology for developing individualized interventions
in the field of special education.
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6. Curriculum Differentiation: Examination of strategies for
differentiating learning goals and content, as well as practical
applications for teaching.

7. Development of Social and Emotional Skills: Highlighting tools to
promote self-esteem, resilience, and emotional intelligence in
students.

8. Crisis Management and Stress: Addressing crises in the school
environment and teaching conflict resolution skills, aimed at
improving the school climate.

9. Collaboration and inclusive Education: Promoting collaboration
between educators, parents, and specialists to support students with
special needs. Formulating practices to enhance inclusion in the
classroom.

10. Technology and inclusion: Examination of the use of modern
technologies in special education, and their application for students
with special needs to enhance learning.

11. Ethical and Legal Issues: Analysis of students' rights, educators’
obligations, and legislative requirements for inclusion.

12. Evaluation and Improvement of Educational Interventions:
Examination of the processes for evaluating the effectiveness of
programs and strategies for their ongoing improvement and
adaptation.

13. Review and Preparation for Examinations: Recap of key concepts
and strategies. Conducting interactive activities, practical case
studies, and discussing evaluation topics and questions.

Teaching
methodology

The courseis conducted in an online environment, utilizing the capabilities
and techniques of new educational technologies and synchronous and
asynchronous media, through the University’s infrastructure, in particular
the Moodle and Teams platform for distance learning purposes. For this
purpose, the University and the teachers provide clear support, so thatyou
can familiarize yourself with the learning tools and make proper use of
them.

Moreover, provided the course is taught through distance learning
practices, the teaching enhances your interaction and active participation
in the learning process, which is also taken into account in your
assessment.
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Assessment The whole evaluation includes, among other things, interaction, formative
evaluation discussion forums, analysis of articles, videos and other
related issues. The final examination is carried out with closed books and
the understanding of basic concepts is evaluated, as well as the
application of theories analysed during the lectures.

Final Grade

= The examination represents 60% of the final grade

= Written papers account for 30% of the final grade

= Activities / quizzes / exercises represent the remaining 10% of the

final grade.

Participation in the final examination requires an overall grade of 50% in
the written tasks. The grade of the final examinations, papers and
activities/quizzes/exercises is netted and ranges from zero (0) (complete
failure) to one hundred (100) (perfect success).

Language Greek
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School of Education and Sciences
Department of Pedagogical Studies

MA in Special and Inclusive Education
(Distance Learning Program)

Course Description — SPE-203

Course title

Psychoeducational Theory Programs

Course code

SPE-203
Course type Core
Level Master (MA)
Year/Semester 1st Year/ 2nd Semester
Teacher’s name TBA
8 Lecture minimum 7 telemeetings, Laboratories/ | -

ECTS

LS minimum 14 teaching hours, week

13 teaching weeks

Course purpose
and objectives

The course's content is related to the concept and content of
Psychopedagogy and extends to issues concerning psychopedagogy in
special education. A comparison with other related terms is attempted
with theoretical and ideological approaches to psychopedagogy,
theories of the child’s and adolescent’s education and development.
There are also questions of cognitive and social development, such as
how the child learns at school age, socializes and adapts to the school
environment. Finally, a reference is made to pupils with special
educational needs, the management of Multiculturalism and how
learning is related to individual differences and social, emotional
education and the cultivation of life skills. The purpose of the course
"Psychoeducational Theory" is to offer students the necessary
knowledge and skills to understand and apply psychoeducational
theories and practices in the educational process with an emphasis on
the development of teaching strategies and support for students with
diverse needs and abilities. The focus of teaching is on social and
emotional education, as well as the cultivation of life skills, enhancing
the creation of a supportive and accessible learning environment for all
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students. Students will deepen into the links between psychology and
pedagogy, with an emphasis on developing effective teaching and
support strategies for students with different needs and abilities. In this
context, the course examines how special education and
psychopedagogical support can be adapted and integrated to include
children with special educational needs, promoting inclusion and
equality in the educational system.

Objectives:

1. Understand the basic theories of psychology and pedagogy and
their application in education.

2. Develop assessment and support skills for pupils with different
learning needs.

3. Implement psycho pedagogical strategies in the class management
and in the strengthening of the learning process.

4. Evaluate and improve teaching practices based on psycho
pedagogical principles.

Learning
outcomes

Upon successful completion of the course "Psychoeducational
Theory", students will be able to:

1. Understand and apply learning theories, explaining and
comparing basic learning theories (behavioral, sociocognitive,
constructivist) and their impact on educational practice. They will
also apply learning theoriesinreal educational scenarios, tailoring
teaching strategies according to the needs of students.

2. Recognize the stages of cognitive, emotional and social
development of students and adapt their teaching to be suitable
for each stage and address the different developmental needs of
students and support their holistic development.

3. Use a variety of evaluation tools and methods to diagnose the
educational needs of students and develop and implement
psycho pedagogical evaluation protocols for students with
special educational needs.

4. Design and implement differentiated teaching strategies and
adaptations for students with varying needs and abilities and
create tailored intervention programs for students with learning
difficulties and disabilities.

5. Use effective classroom management techniques to create a
positive and supportive learning environment and develop
strategies to enhance the internal and external motivation of
students.

6. Implement cooperation techniques with parents and guardians to
support the educational process of students and exploit
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community resources to enhance the educational experience of
students.

7. Use self-referential tools (diaries, questionnaires) to self-evaluate
their teaching practices and identify areas to be improved and
implement changes in their practices based on the results of self-
evaluation.

8. Recognize and address ethical dilemmas and ethical issues
arisinginthe educational process and act on the ethical principles
and rights of students and teachers.

Prerequisites

None Co requisites None

Course content

The course “Psychoeducational Theory” includes a series of
thematic modules covering both theoretical and practical aspects of
education, aiming to provide students with the knowledge and skills
they need to support students in various educational environments. The
main units and topics covered in the course include:

1. Introduction to Educational Psychology
= Definitions and basic concepts of Educational Psychology.
= The importance of Educational Psychology in education.
= Relationship between psychology and pedagogy.
2. Learning and Development Theories
= Behavioral learning theories (Pavlov, Skinner).
= Sociocognitive theories (Bandura).
= Constructivist theories (Piaget, Vygotsky).
= Analysis and comparison of learning and development
theories.
3. Cognitive Development and Learning
= Stages of cognitive development (Piaget).
= Zone of imminent development and social learning (Vygotsky).
= Applications of cognitive development theories in the
classroom.
4. Emotional and Social Development
= Cognitive development theories (Erikson).
= Social development and socialisation.
= The role of Emotional Intelligence in education.
5. Assessment and Diagnosis of Learning Needs
= Assessmenttools and methods.
= Design and implementation of psychopedagogical evaluation
protocols.
= Analysis and interpretation of evaluation results.
6. Teaching Strategies and Interventions
= Implementation of differentiated teaching.
= Design and implementation of intervention programs.
= Teaching techniques for pupils with special educational needs
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7. Class Management and Incentives

= Class management strategies.

= Creation of a positive learning environment.

= Strengthening the internal and external motivation of pupils.

8. Student Psychopedagogical Support

= Techniques to support learners with learning difficulties.

= Development of individual training support programs.

= Cooperation with parents and other teachers.
9. Cooperation with Families and Communities

= Role of parents in the educational process.

= Communication and cooperation with families.

= Exploiting community resources to support education.
10. Self-Assessment and Continuous Improvement

= Self-evaluation techniques for teachers.

= Feedback and improvement of teaching practices.

= Continuing professional development and learning
11. Ethical Issues in Education

= Ethical dilemmas in educational practice.

= Ethical principles and the rights of students.

= Legalissues and obligations of teachers.

The course aims to enhance students' understanding of the
psychological and pedagogical processes that affect learning and
teaching, to equip them with practical skills to support their students,
and to prepare them to meet the demands of the modern educational
environment.

Teaching
methodology

The course is conducted in an online environment, utilizing the
capabilities and techniques of new educational technologies and
synchronous and asynchronous media, through the University’s
infrastructure, in particularthe Moodle and Teams platform for distance
learning purposes. For this purpose, the University and the teachers
provide clear support, so that you can familiarize yourself with the
learning tools and make proper use of them.

Moreover, provided the course is taught through distance learning
practices, the teaching enhances your interaction and active
participation in the learning process, which is also taken into accountin
your assessment.

Suggested
bibliography

Required

=  Biku, A., lNaBpipyng, M., & Mamdavneg, E. (emy.) (2011). Epeuva kat
Exrtatdeutiky [paén otnv EWdwkkn Aywyn (AsUtepoc TOuog).
Oeooalovikn: Ekdotikog oikog Adoi Kuplakidn.
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Aokou-AuAidou, M. (2020). Kowwwvikny Kkat ocuvalobnuatikn

vonuoauvn. ABnva: Gutenberg.

Geddes Hall, J. (2015). The school counselor and special education:
Aligning training with practice. The Professional Counselor, 5(2),
217-224.

Mitchell, D., & Sutherland, D. (2022). Ztpatnykec dtdaokaAiag atnv
e10Ikn kat evtaélakn ekmraidevan. (X. Zevakn, utd). ABrva: Medio.
Ormrod, J. E. (2020). Human Learning (8th Edition). Pearson.
Owens, D., et al. (2021). Supporting students with disabilities in
transition: Collaboration between school counselors and special
education teachers.

20¢log, . (2023). To madi otnv Ynoiakny emoxn. Ekdooelg
OosAotoc.

Santrock, J. W. (2018). Educational Psychology (6th Edition).
McGraw-Hill.

Slavin, R. E. (2018). Ekrratdeutikn YuxoAoyia: Oswpia kat lMpaén. (E.
Ekkekakn, ptd). ABrva:Metaixuto.

Sara L. McDaniel, S. L., Pietrantoni, Z. & Chen, Z. (2022). Supporting
students with disabilities in transition: Collaboration between
school counselors and special educators. In L. Meda & J. Chitiyo
(Eds.), Inclusive pedagogical practices amidst a global pandemic:
Issues and perspectives around the globe. Switzerland: Springer
Cham.

Springer, A. (2016). Inclusive special education: Evidence-based
practices for children with disabilities. Springer Publications.
Woolfolk, A. (2019). Educational Psychology (14th Edition).
Pearson.

Elective

Bransford, J. D., Brown, A. L., & Cocking, R. R. (2000). How People
Learn: Brain, Mind, Experience, and School. National Academies
Press.

Schunk, D. H. (2020). Learning Theories: An Educational
Perspective (8th Edition). Pearson.

Berliner, D. C., & Calfee, R. C. (2013). Handbook of Educational
Psychology. Routledge.

2taowog, A. (2016). H Ewwkn Ekmaidevon 2020 Plus. Ekdooelc:
Mamradnon.
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Assessment The whole evaluation includes, among other things, interaction,
formative evaluation discussion forums, analysis of articles, videos and
other related issues. The final examination is carried out with closed
books and the understanding of basic concepts is evaluated, as well as
the application of theories analysed during the lectures.

Final Grade
* The examination represents 60% of the final grade
=  Written papers account for 30% of the final grade
= Activities / quizzes / exercises represent the remaining 10% of the
final grade.
Participation in the final examination requires an overall grade of
50% in the written tasks. The grade of the final examinations, papers and
activities/quizzes/exercises is netted and ranges from zero (0)
(complete failure) to one hundred (100) (perfect success).
Language Greek
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School of Education and Sciences
Department of Pedagogical Studies

MA in Special and Inclusive Education
(Distance Learning Program)

Course Description — SPE-301

Course Title

School Bullying and Violence

Course Code

SPE-301
C T
ourse Type Core
Level Master (MA)
Year / Semester | 2" Year/ 1st Semester
Teacher’s Name TBA
ECTS 10 Lectures | Minimum 7 Tele-meetings, Workshops per| -
/ Tele - Minimum 14 Teaching hours, Week
Meetings / | 13 Teaching weeks
per Week

Course Purpose
and Objectives

The course “School Bullying and Violence” aims to provide students
with an in-depth understanding of the theoretical frameworks and
practical methods used to prevent and address school bullying. It focuses
on studying various forms of bullying, prevention and intervention
strategies, and developing the necessary skills for educators to effectively
manage these phenomena within the school context. Students will
explore the causes and consequences of bullying, analyze contemporary
research approaches, and gain practical knowledge for implementing
appropriate preventive and intervention measures to protect and support
students.

The purpose of the course “School Bullying and Violence” is to equip
students with the knowledge and skills required to approach the
management of school bullying as part of a holistic prevention and
intervention policy within the school unit. This policy involves the active
participation of all members of the school community, including
educators, parents, students, and non-teaching staff. Students will
examine various approaches to identifying and intervening in bullying
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incidents, as well as the tools and techniques used to supportvictims and

modify the behavior of perpetrators.

By the end of the course “School Bullying and Violence,” students will

be able to:

1.

2.

Examine the causes of school bullying and its effects on students,
recognizing the psychological, emotional, and social consequences.
Understand the various forms of bullying, including physical, verbal,
social, and cyberbullying, and their impact on students’ lives.

. Familiarize themselves with prevention strategies aimed at reducing

school bullying, including educational and awareness programs.

. Develop practical skills for implementing effective interventions in

bullying incidents, including techniques to support victims and change
perpetrators’ behavior.

. Collaborate with parents, educators, and other professionals to

address bullying and create a unified support strategy.

. Explore the legal and ethical aspects of school bullying, understanding

the responsibilities and obligations of school authorities and
educational staff in the context of prevention and intervention.

Learning
Outcomes

»

Upon completion of the course “School Bullying and Violence,
students are expected to be able to:

. Recognize the causes and consequences of bullying and violence, both

for victims and perpetrators, and understand the psychological,
emotional and social consequences of these phenomena.

. Distinguish the various forms of bullying (physical, verbal, social,

online) and evaluate the consequences that each form has on the
psyche and social integration of students.

. Implement prevention strategies to reduce bullying, including the

implementation of awareness and education programs to both
students and the educational community.

. Recognize incidents of bullying and implement effective interventions

to support victims and change the behavior of abusers.

. They work with parents, teachers and other professionals to develop

common strategies and implement prevention and intervention
policies in the school environment.

. Understand the legal and ethical aspects of school bullying and are

able to implement the required procedures, in accordance with the
obligations and responsibilities of school institutions and educational
staff.

. Develop and implement sustainable and comprehensive strategies to

combat bullying and violence, creating a safe and supportive
environment for all students.
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Prerequisites

None Required None

Course Content

To achieve the course objectives, the material has been structured into

cognitive modules arranged in a way that ensures each lesson logically
follows the next. In some lessons, the recommended textbooks are

presented in a different sequence. This is intentional; in each lesson, the

order of recommended texts is designed to optimize learning outcomes.

The course’s main subtopics are:

1.

Definition and Types of School Bullying and Violence: Theoretical
Frameworks : This module introduces students to the clear definition
of school bullying, focusing on its various forms: verbal, physical,
emotional, and cyber abuse. It includes an analysis of theoretical
frameworks and examples from real-life incidents to facilitate
understanding of the phenomenon.

Risk Factors and Etiology of School Bullying : This module focuses
on the factors contributing to the emergence of school bullying, such
as social, psychological, and environmental factors. It examines the
etiology of the phenomenon and the conditions that make the school
environment vulnerable to such behaviors.

Preventive Strategies: Creating a Safe School Environment : This
section explores practical prevention strategies that educators and
school counselors can adopt to foster a safe and supportive school
environment. Special emphasis is placed on cultivating positive
interpersonal relationships and establishing school rules that
promote mutual respect.

Psychological and Social Impacts of School Bullying on Involved
Parties : This module analyzes the psychological, social, and
emotional impacts of school bullying on both victims and
perpetrators. It highlights the short- and long-term consequences of
such experiences on children’s development.

Addressing School Bullying: Intervention Techniques and Support
Strategies : This section examines methods for intervening in
incidents of school bullying. It presents techniques for identifying,
addressing, and managing such incidents, from involving all
stakeholders to developing strategies to support victims and those
involved.

The role of empathy and communication in counselling : in this
section we analyse the role of empathy in developing effective
communication and resolving conflicts. Cultivating empathy and
active listening enhances students ' ability to understand and respect
the needs and feelings of others. Practical techniques for cultivating
these skills in student groups are examined, enhancing
communication and cohesion.

School bullying: prevention and treatment through O-mad
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10.

1.

12.

13.

counselling : This section deals with the prevention and treatment of
bullying through group counseling practices. The characteristics and
types of bullying are examined, as well as its impact on students '
mental health and learning. Students will be trained in prevention
strategies, such as strengthening trust relationships and creating a
safe school environment.

Contemporary Psychological and Sociological Approaches to
School Violence : This module analyzes modern theories and
approaches to school violence, emphasizing the psychological and
sociological dimensions of the phenomenon. It proposes ways to
enhance empathy and social support to reduce bullying.

Teachers as Pillars of Prevention and Management of School
Bullying : This section examines the critical role of teachers in
preventing and managing school bullying. It presents strategies and
practices they can adopt to foster a climate of trust, collaboration,
and respect, actively contributing to reducing school violence.
Family and School: Collaboration to Combat School Violence : The
significance of collaboration between schools and families in
preventing and addressing school bullying is discussed. Methods and
approaches for creating effective partnerships are presented, along
with the impact of active parental involvement in protecting children.
Legislation and Policies for Addressing School Bullying : This
module focuses on the legal framework governing the prevention and
management of school bullying at both national and international
levels. It discusses the policies and regulations implemented in
schools and the importance of aligning them with contemporary
needs.

Research Trends and Innovations in School Bullying Management:
This module explores the latest research approaches and innovations
related to the prevention and management of school bullying. It
emphasizes evidence-based programs and practices while
showcasing new technologies and strategies that foster a more
positive school climate.

Summary - Final Review : The final module offers a comprehensive
review of the entire course. It focuses on connecting theoretical and
practical knowledge, allowing students to evaluate their progress and
discuss potential questions or challenges before completing the
course.

Teaching
Methodology

The course is conducted online, leveraging the capabilities of new

educational technologies and both synchronous and asynchronous

communication tools, utilizing the institution's infrastructure, specifically

the Moodle and Teams platforms for distance learning. The University and

84



A D®OPEAZ AIAZOAAIZHE KAI NIZTOMOIHEZHE THE NOIOTHTAZ THZ ANQTEPHE EKMAIAEYZHE

Wl
- &

CYQAA CYPRUS AGENCY OF QUALITY ASSURANCE AND ACCREDITATION IN HIGHER EDUCATION

eqar// eNQ3.

the instructors provide full support to help you familiarize yourself with the
learning tools and use them effectively.

Since the course is delivered remotely, the teaching approach
promotes interactivity and your active participation in the learning
process, which is also considered in your assessment.

Bibliography

Required Bibliography

= Artinopoulou, V. (2015). Towards a European Anti-bullying Policy EAN
Strategy Position Paper. 210 ZaAixog, ., & AAeBicog, 2. (Emu.), To
dawvopuevo tou EkpoBiouou oto 2xoAko kat Atadiktuako lNepiBdArov:
Me to BAEuua otnv Eupwmnn. ABrva: To XapdyeAo tou Mawdov.

= BouAkidou, E. A. (2023). To ¢awvouevo tou oxoAlkoU ek@poBiauou
(Bulling) kat o pdoAoc¢ tou ekmaltdeuTikoU atnv KaAAlEpyela tne
aAAnAemidpaonc Kal Tou EMKOWVWWVIAKOU KAUAto¢ pgoa otnv taén
(AplototéAeto Mavemiotnuio O@socaiovikng).

= Katowkag, A. (2023). O pdAoc Twv SLleuBUVTWV/TPLWY aTNV MPOANYN Ki
QVTILUETWITION TNG OXOAIKNC Biac kat tou ogxoAlkoU ekgoPiouol ata
Anuotikd 2xoAeia (Doctoral dissertation, MNMavemotnuio lwavvivwy.
2X0An Emotnuwy Aywync. TuApa Nadaywyiké Nnmaywywv).

=  Kouywuptlng I, & ZodpoAoyn M. (2021). Ztpatnyikec diaxeiptonc
kpiloswyv, matdtwv kat epnBwv ato axoAlko rreptBdAAov. pnyopn.

= Paoldakn Xplotiva (2023). 2x0Akd¢ ek¢poBioudc - BULLYING.
AmoteAeouatikeg 0e&IOTNTEC emkowvwviag - Tpomotl avtiUETWITIONG
(Evac mpaktikdg 0dnyoc yla ekmatdeutikouc). MNatdakn.

= >kAdBou, K., MamapwxanA, 2., & 2taudrn, E. (2024). EpunveuTikeEg
Tpooeyyioelc Kat Tmapepfdacelc oto GalvOUEVO TOU  OXOALKOU
ekpoBlopol: MeAétn avaokomnnong. Kowvwvikn Epyaaia. Embewpnaon
Kowwwvikwv Emotnuwy, 38(1), 44-67.

= UNESCO (2017). A Guide for Ensuring Inclusion and Equity in
Education. UNESCO Publishing.

Additional Bibliography

=  Building a Europe for and with Children (2011). Tackling violence in
schools. SRSG on Violence against Children. AwaB¢owo oto:
http://www.coe.int/t/dg3/children/violence/OsloReport_en.pdf

= [pdodog 2., & Keleoidng E. (2023). Emiduon ouykpoUdswv Kat

dlaxelipton kpioewyv ato axoAeio kat atnv tdaén / 120 oevdpla - HEAETEC
nepintwong kat 210 Jdpaotnpiotntec. Etaipia A&lomoinong kat

Awaxeiplong Meplouaiag tou Mavemotnuiov Makedoviag.

=  Europe's Antibullying Campaign (2016). Europe's Antibullying
Campaign. AlaBeoipo oto: http://www.e-abc.eu/gr/

=  Graham, L. J. (2024). Inclusive education for the 21st century: Theory,
policy, and practice. London: Routledge.

= Hodkinson, A. (2024). Key issues in special educational needs,

85


http://www.coe.int/t/dg3/children/violence/OsloReport_en.pdf
http://www.e-abc.eu/gr/

A D®OPEAZ AIAZOAAIZHE KAI NIZTOMOIHEZHE THE NOIOTHTAZ THZ ANQTEPHE EKMAIAEYZHE

Wl
- &

CYQAA CYPRUS AGENCY OF QUALITY ASSURANCE AND ACCREDITATION IN HIGHER EDUCATION

eqar// eNQ3.

disability & inclusion (4th ed.). London: Sage.

= Mitchell, D., & Sutherland, D. (2020). What really works in special and
inclusive education: Using evidence-based teaching strategies (3rd
ed.). Oxon: Routledge.

= Righy, K. (2017). Bullying in Schools: Addressing Desires for a More
Positive School Environment. Wiley-Blackwell.

= Soan, S., & Monsen, J. (2023). Inclusive education theory and policy:
Moving from special educational needs to equity. Maidenhead: Open
University Press.

= Sobel, D., & Alston, S. (2024). The inclusive classroom: A new
approach to differentiation. London: Bloomsbury Education.

=  Westwood, P. (2024). Inclusive and adaptive teaching: Meeting the
challenge of diversity in the classroom (3rd ed.). Oxon: Routledge.

=  Wearmouth, L. E., & Briant, E. (2023). Special educational needs and
disabilities in schools: A critical introduction (2nd ed.). London:
Bloomsbury Education.

Assessment

The entire assessment process includes, inter alia, interaction,
formative assessment, discussion forums, analysis of articles, videos and
other related. The final exams are conducted with closed books and
assess the understanding of basic concepts, as well as the application of
the theories analyzed during the lectures.

Final Grade
= The exam represents 60% of the final grade
= Written assignments represent 30% of the final grade

= Activities / quizzes / exercises represent the remaining 10% of the final
grade.

Participation in the written exams presupposes that in the written
assignment you have accumulated a total grade that is at least 50% of the
total potential excellent of the work.

Generally, the score of written exams, written assignments, and activities
/ quizzes / exercises is aggregated and ranges from zero (0) (complete
failure) to one hundred (100) (perfect success).

Language

Greek
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School of Education and Sciences
Department of Pedagogical Studies

MA in Special and Inclusive Education
(Distance Learning Program)

Course Description — SPE-302

Course title

Detection of Learning Difficulties and Assessment

Course code

SPE-302
CEUED IR Elective
Level Master (MA)
Year/Semester 2nd Year / 1st Semester
Teacher’s name TBA
10 Lecture minimum 7 telemeetings, Laboratories/ | -

ECTS

s/ week week
minimum 14 teaching hours,

13 teaching weeks

Course purpose
and objectives

The course "Detection of Learning Difficulties and Assessment"” has
as its main objective the education of students in the methods and
techniques required for the recognition and diagnosis of learning
difficulties in children and adolescents. It focuses on understanding the
theoretical approaches and models used in diagnosis, as well as
evaluation and diagnosis processes, such as data collection and
analysis. Students will learn to identify and understand the various
forms of learning disabilities, such as dyslexia, dysnesia, and attention
deficit and hyperactivity disorder (ADHD). In addition, they will develop
skills to address the challenges that arise when diagnosing these
difficulties and will be trained in the application of clinical practices and
assessment techniques. Emphasis is placed on the importance of
creating accession frameworks that promote equality and acceptance.
Thus, this approach emphasizes the capabilities and abilities of each
individual, beyond their difficulties. Itis important to diagnose and treat
any disorder in a timely manner, as the right support can help people
experiencing it to develop their full potential. Finally, students will learn
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to plan and evaluate intervention programs aimed at improving learning
performance and integrating students with learning disabilities into the
educational environment.

The purpose of the course "Detection of Learning Difficulties and

Assessment" is to educate students on the methods and evaluation
techniques needed to identify and diagnose learning difficulties in
children and adolescents. The aim is also to familiarize students with
the different forms of learning difficulties and the factors that affect
learning.

The course aims to:

. The comprehension of theoretical approaches and models used to

diagnose learning difficulties.

Learning of procedures for assessment and diagnosis of learning
difficulties, including data collection and analysis.

Recognition of special learning difficulties such as dyslexia,
dysnolexia and dysanagnosia.

Development of skills to address challenges in diagnosing learning
difficulties.

Application of clinical practices and techniques to assess the
individual needs of pupils.

Learning
outcomes

The learning outcomes for the course “Diagnosis of Learning

Difficulties” include the acquisition of skills and knowledge related to
the detection, assessment and diagnosis of learning difficulties in
children and adolescents. These particular learning outcomes include:

1.

2.

Understanding Learning Difficulties:. Understanding the basic
principles and theoretical approaches of learning difficulties,
including the various types of disorders such as dyslexia, attention
deficit disorder, etc

Assessment and Diagnosis: Develop skills to assess and diagnose
learning difficulties using different tools and methods, such as
evaluation protocols and recognition procedures.

Planning Of Intervention Programs: Setting up intervention and
support programs to improve the learning performance and
integration of pupils with learning difficulties.

Progress Evaluation: Assessing the effectiveness of intervention
programs and adapting interventions to pupils' needs.

Prerequisites

None Co requisites None
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Course content

The content of the course “Diagnosis of Learning Difficulties”

includes the following topics:

1.

2.

Introduction to Learning Difficulties: Definition and types of
learning difficulties and factors affecting learning.

Diagnostic Procedures: Assessment of learning difficulties and
the use of tools and techniques for diagnosis.

Specific Types Of Learning Difficulties: Dyslexia, attention deficit
disorder etc.

Assessment and Writing of Diagnostic Reports: Writing
diagnostic reports and interpreting results.

Planning of Intervention Programs: Adapting education to the
needs of learners with learning difficulties.

Cooperation with Parents and Other Specialists: The importance
of cooperation between parents and other experts.

. The concept of Differentiation: Differentiating teaching to support

pupils with learning difficulties.

Teaching
methodology

The course is conducted in an online environment, utilizing the

capabilities and techniques of new educational technologies and
synchronous and asynchronous media, through the University’s
infrastructure, in particular the Moodle and Teams platform for distance
learning purposes. For this purpose, the University and the teachers
provide clear support, so that you can familiarize yourself with the
learning tools and make proper use of them.

Suggested
bibliography

Required

Anagnostopoulou, P., Lorentzou, G., & Drigas, A. (2021). ICTs in
inclusive education for learning disabilities. Research, Society and
Development, 10(9)

Atanga, C., Jones, B. A, Krueger, L. E., & Lu, S. (2020). Teachers of
students with learning disabilities: Assistive technology knowledge,
perceptions, interests, and barriers. Journal of Special Education
Technology, 35(4), 236-248.

Ahaptoupvou, E., & ZidnpotmouAou, A. (2017). AladopoTtoincn tng
AwdaokaAiag pe tn xpnon TMNE oe pabntécg pe EWdkeg Mabnolakeg
AuokoAiec Avadounon Hlag YAWOOLKAG evOTNTAG HE TN XPnon
EKTIALOEVUTIKWY  Aoylopikwy. MMaveAdivio 2uvedplo Ematnuwyv
Ekmraideuonc, 2016(1), 54-83.

Baoweiov, H., TloAuxpovomovAou, 2., [lamaddtog, 1., &
KoupoumetpoyAou, . (2020). Ztacelc EpnBwyv Mabntwv pe kat
xwpic EwWkee Mabnolakég AvokoAieg amévavtl otnv lMNapaywyn
IpartouL Adyou kat tn xprnon twyv TexvoAoylwy tng MNAnpodopiag kat
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tng Emikowwviag. MaveAinivio Zuvedpto Emotnuwy Ekrtaidevonc, 8,
84-97.

= Cook, S. C., & Rao, K. (2018). Systematically applying UDL to
effective practices for students with learning disabilities. Learning
disability quarterly, 41(3), 179-191.

= AdKou-AuAidou, M. (2016). AugAeéia: ZuvataBnuatikn Tapdyovieg
Kat Yuxokowwvika rpoBAnuata. Abriva: Gutenberg.

= Fletcher, J. M., Lyon, G. R., Fuchs, L. S., & Barnes, M. A.
(2018). Learning disabilities: From identification to intervention.
Guilford Publications.

* QOepein, O. (2013). MaBnolakeég AuokoAiec kat [lMapaBatikn
Jupmepidpopd: Altlwdng oxeon n auvbaipetn ocuvdeon; 2to H.E.
Koupkovtag kat ©O. B. 0Odvog (emp.). 2Z2xoAwkny Bia kat
lMapaBatikotnta (0.0.79-92). Tomoc.

= Kaufman, A. S. (2018). Contemporary intellectual assessment:
Theories, tests, and issues. Guilford Publications.

= Kovaleski, J. F., VanDerHeyden, A. M., Runge, T. J., Zirkel, P. A., &
Shapiro, E. S. (2022). The RTI approach to evaluating learning
disabilities. Guilford Publications.

»  Kwvotavtiou, M., & Koopidou, M. (2011). NeupoyuxoAoyia twv
padnolakwy dlatapaxwyv. ABnva: Ekdooelg MNaplotavou.

= Maddocks, D. L. (2018). The identification of students who are gifted
and have a learning disability: A comparison of different diagnostic
criteria. Gifted Child Quarterly, 62(2), 175-192.

= Mardhatillah, M., & Suharyadi, S. (2023). Differentiated instruction:
Challenges and opportunities in efl classroom. Journal of English
Language Teaching and Linguistics, 8(1), 69-77.

= Miciak, J., & Fletcher, J. M. (2020). The critical role of instructional
response for identifying dyslexia and other learning
disabilities. Journal of learning disabilities, 53(5), 343-353.

= Molnar, A., & Lindquist, B. (2013) lpoBARuata cuurepipopdc ato
axoAeio: Owkoouotnuikn mpocoeyyion (Emup. A. KaAavtln-Adid,).
Medio.

= Onyishi, C. N., & Sefotho, M. M. (2020). Teachers' Perspectives on
the Use of Differentiated Instruction in Inclusive Classrooms:
Implication for Teacher Education. International Journal of Higher
Education, 9(6), 136-150.

= Pierangelo, R. & Giuliani, G. (2012). Assessment in special
education: A practical approach (4th edition). Boston, MA: Allyn and
Bacon.

* [lavteAddou, 2. (2000). Mabnolakég AuokoAieg kat Ekmaideutikn
Mpaén: Tukaw yati. ABriva: EAAnvika lNpdpparta.

=  [lavteAddou, 2. kat Mnotoag, . (2007). MaBnolakég AuokoAiec:
Baolkeég evvoleg Kal xapaktnplotikd. BoAog: F'padnua.

*  [lavteAadou, 2. kat [Natolodrpuou, A. (2007). Edappuoyecg dI8AKTIKAC
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a&loAoynong Kat pabnolakeg duokoAieg. BoAog: Npddnua.
MavteAdadou, 2 & Matolodiuou, A. (2007). Edpappoyeg dLOAKTLKAG
agloAdynong kat padnolakeg duokoAieq. O@eoocalovikn: Mpadnua,
EMEAEK, YMEN®G. Awabgolpo oTo
http://www.specialeducation.gr/frontend/articles.php?cid=143.
MavteAlddou, 2. (2008). Aladopotolnuévn OldaokaAia. >to 2.
MavteAtddou & . Avtwviou (Emp.), AtdakTikEC mpoaeyyioelg Kat
MTPAKTIKEG yla pabntéc pue pabnotakec duakoAiec (oeA. 7-17).
Oeocoalovikn: MNpagnua.

MavteAldadou, 2. (2011). Mabnotakec dUOKOAIEC Kal eKTAtOEUTIKN
rmpaén: Tt kat ytati. ABrva: Medio.

MavteAdadou, 2., & ApyupottouAog B., (2011). Etdikny Aywyn, Ard tnv
gpeuva atn dtdaktikn paén. MNedio.

MoAULdwpog, I'. (2015). H petayvwoTikr de€loTNTA. AUTOEAEYXOC TWV
pabntwv pe pabnolakeg duokoAieg peow Twv TIE. Atebveg
2UVEDdpLo yia thv Avolkth & e€ Amootdoswc Ekrtaideuan, 8(1A).
Roberts, J. L., & Inman, T. F. (2023). Strategies for differentiating
instruction: Best practices for the classroom. Routledge.
Tomlinson, C. A. (2003). Differentiation of Instruction in the
Elementary Grades. ERIC Digest.ERIC Clearinghouse on
Elementary and Early Childhood Education. Avaktnfnke amo:
http://education.ky.gov/educational/diff/Documents/tomlin00.pdf

Tomlinson, C. A. (2004). Atagpopormoinan tn¢ epyaaiac otnv aiBovoa
dtdaokaldiac. Avtamokplon oti¢ avdykeC OAwv twv pabntwv (X.
Oeod\idNng & A. Maptidou-dopaote, ptodp). ABrnva: M'pnyopn.

Elective

2appng,  A.  (2020). Mabnotakgec  AuokoAiec-AvamtuélakEg
Awatapaxec. Medio.

T Bwikou, 2. (2015). Mabnotakge duakoAie¢ - OIOAKTIKEC
mapeuBacelc. [NAektp. BBA.] Zuvdeopog EANVIKwyY Akadnuaikwy
BiBA0ONnkwv. AtaBeoipo oto: http://hdl.handle.net/11419/5333
Kirk, S., Gallagher, J. J., & Coleman, M. R. (2021) (Emp. M.
Newpylddn, 2. TMMAeéoucdakng & A.M. Toumpou) (Mtp. M.
AlBofomtoUAou kat B. Mmeptold). Ekmatdsvovrac maidld e
(0tattepotntec. Utopia.

Plexousakis, S., Kourkoutas E., Giovazolias T., Chatira K.,
Nikolopoulos D. (2019). School Bullying and Post-Traumatic Stress
Disorder Symptoms: The role of Parental Bonding. Frontiers in
Psychology, 7 (75) http://doi: 10.3389/fpubh.2019.00075
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Assessment The whole evaluation includes, among other things, interaction,
formative evaluation discussion forums, analysis of articles, videos and
other related issues. The final examination is carried out with closed
books and the understanding of basic concepts is evaluated, as well as
the application of theories analysed during the lectures.

Final Grade
* The examination represents 60% of the final grade
=  Written papers account for 30% of the final grade
= Activities / quizzes / exercises represent the remaining 10% of the
final grade.
Participation in the final examination requires an overall grade of
50% in the written tasks. The grade of the final examinations, papers and
activities/quizzes/exercises is netted and ranges from zero (0)
(complete failure) to one hundred (100) (perfect success).
Language Greek
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School of Education and Sciences
Department of Pedagogical Studies

MA in Special and Inclusive Education
(Distance Learning Program)

Course Description — SPE-303

Course title

Neurosciences and Special Education

Course code

SPE-303
Course type Elective
Level Master (MA)
Year/Semester 2nd Year / 1st Semester
Teacher’s name TBA
10 Lecture minimum 7 telemeetings, Laboratories/ | -

ECTS

s/ week o . week
minimum 14 teaching hours,

13 teaching weeks

Course purpose
and objectives

Within the course "Neuroscience and Special Education" the
basic principles of operation of the nervous system, as well as the brain
structures that support anatomically and functionally cognitive
processes (learning, memory, language, staff functions, visual-spatial
abilities), emotion and behavior are mentioned. The brain function
during sleep and its contribution to the consolidation of memory
occurs. Also the psychophysiology of learning difficulties, such as
dyslexia ~and learning difficulties in  mathematics, and
neurodevelopmental disorders, such as mental disability, is examined.
Finally, the ways in which this knowledge can be applied to make
teaching more effective are examined. The objectives of the course
"Neuroscience and Special Education" focus on the presentation and
understanding of modern approaches and programs aimed at
prevention and intervention in the field of special education. Although
this course focuses on neuroscience and the biological basis of learning
difficulties and developmental disorders, it also acknowledges the
importance of social and environmental factors in shaping the
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educational experience and emphasizes the creation of accessible and
inclusive learning environments.

The purpose of the course “Neuroscience and Special Education”
is to introduce students to the basic principles of neuroscience and to
examine how this knowledge can be applied in special education. The
course aims to strengthen the understanding of biological bases of
learning difficulties and development disorders, providing the basis for
the development of effective educational and therapeutic strategies.

Course objectives:

1. Understanding the Basic Concepts of Neuroscience:
= Introduction to the basic structures and functions of the brain.
= Looking at neuroplasticity and how the brain adjusts and
changes.
2. Relationship between Neuroscience and Special Education:
= Investigate the link between neurological function and learning
and developmental disorders.
= Understanding the biological bases of disorders such as
autistic spectrum, ADHD, dyslexia, etc.
3. Implementation of Neuroscience in Education:
= Development of tailored educational strategies based on
neuroscientific principles.
= Designing of intervention programs for pupils with special
educational needs.
4. Development of Research Skills:
= Strengthening the critical analysis capacity of research findings
in the field of neuroscience and special education.
= Understanding of methodologies used in neuroscience
research.
5. Strengthening Professional Practice:
= Application of knowledge of neurosciences to the improvement
of professional practice in special education.
= Cooperation with other professionals to develop and
implement effective training and intervention programs.

Learning
outcomes

The learning outcomes related to this course are:

1. Understanding the fundamentals of neuroscience: Students
should understand the basic concepts and principles of
neuroscience and their relationship to special education.

2. Application of neuroscientific knowledge to educational
practices: Students should be able to apply the knowledge gained
from neurosciences in practical specific treatment scenarios.
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3. Analysis and evaluation of research methods and findings:
Students should be able to recognize and evaluate the research
methods and findings in the field of neuroscience applied to the
specific education.

4. Developing skills to adapt teaching: Students should develop
skills that enable them to adapt teaching according to the needs of
pupils with special needs based on neuroscientific knowledge.

These learning outcomes seek to ensure that students acquire the
necessary knowledge and skills for Neurosciences and Special
Education.

Prerequisites

None Co requisites None

Course content

The content of the course “Neuroscience and Special Education”
includes the following topics and modules:

1. Introduction to Neuroscience and the basic concepts and
approaches of Neuroscience, a historical retrospective and
evolution of these sciences.

2. Neurological foundations of learning. Relevance of neuroscience to
the learning process and biological subjects and learning
processes.

3. Neurosciences and developmental and learning disorders with
analysis of neurological mechanisms and relationship to different
disorders.

4. Applications of neurosciences in special education. Analysis of
strategies and programs based on neuroscientific research and
development of skills to implement neuroscience findings in
educational practice.

5. Evaluation and demonstration of the impact of neuroscience on the
educational process and critical analysis of methods of evaluation
and development prospects of the educational process.

Teaching
methodology

The course is conducted in an online environment, utilizing the
capabilities and techniques of new educational technologies and
synchronous and asynchronous media, through the University’s
infrastructure, in particular the Moodle and Teams platform for distance
learning purposes. For this purpose, the University and the teachers
provide clear support, so that you can familiarize yourself with the
learning tools and make proper use of them.

Moreover, provided the course is taught through distance learning
practices, the teaching enhances your interaction and active
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participation in the learning process, which is also taken into accountin
your assessment.

Suggested
bibliography

Required

Blakemore, S., (2005), The learning brain: Lessons for education.
Blackwell.

Byrnes, J. P., & Eaton, J. T. (2020). The relevance of neuroscience to
understanding achievement in special needs children. Handbook
of educational psychology and students with special needs, (pp.
655-683).

Chang, Z., Schwartz, M. S., Hinesley, V., & Dubinsky, J. M. (2021).
Neuroscience concepts changed teachers’ views of pedagogy and
students. Frontiers in psychology, 12.

Dougherty, M.R. & Robey, A. (2018). Neuroscience and Education:
A Bridge Astray? Current Directions in Psychological Science,
27(6)401-406.

Francisco, M. P. B., Hartman, M., & Wang, Y. (2020). Inclusion and
special education. Education Sciences, 10(9), 238-254.

Gkintoni, E., Meintani, P. M., & Dimakos, I. (2021). Neurocognitive
and emotional parameters in learning and educational process.
In ICERI2021 Proceedings, (pp. 2588-2599).

Illes, J., & Sahakian, B. J. (Eds.). (2011). Oxford handbook of
neuroethics. Oxford University press.

Joldersma, C., (2016). Neuroscience and Education: A
Philosophical Appraisal. Routledge.

Lyman, L. L. (2019). H veupoemuotiun otnv eknaidevon: Tt TpEMEL
va yvwpidouv ekmaldeUTIKOL Kal OTeEAEXN TNG ekmaidsuonc. (X.
KaMepyn, ptd.). A. Aalapidou (Emu.). ABriva: EKdotikog ophog lwv.
Martin, A.J., Sperling, R.A., & Newton, K.J. (Eds.). (2020). Handbook
of Educational Psychology and Students with Special Needs.
London: Routledge.

Mitsea, E., Drigas, A., & Skianis, C. (2022). ICTs and speed learning
in special education: high-consciousness training strategies for
high-capacity learners through metacognition Lens. Technium
Social Sciences Journal, 27, 230-252.

Muller, E. (2011). Neuroscience and Special Education. National
Association of State Directors of Special Education.

MoutaBéAng, A.l. & TdBwikou, 2. K. (2019). EEatoplkeupéva
TpoypAppata ekmaideuvong: ZUVOTITIKOG 0dNYyOC yla TG AVAYKEG
urtootnpEng Twv oxoAsiwv otov  OXeOAOUO KAl  OTnv
tpda&n.Borog:Readnet.

Pollak, D., (2009). Neurodiversity in Higher Education: Positive
Responses to Specific Learning Differences. Wiley-Blackwell.
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Pregot, M.V. (2021). Principals’ depth of perception of knowledge
on special education programs: How much do they really
now? International Journal of Educational Reform, 30(1)3-20.
Smith Deutsch, D., & Chowdhuri Tyler, N. (2019). Elcaywyr otnv
eldKn aywyn kat ekmaidevon: Pepvovtag tnv arayn (A. MpiBa,
HTd). A.-Z. Avtwviou (Emu.). ABrva: Gutenberg.

Tan, Y. S. M., & Amiel, J. J. (2022). Teachers learning to apply
neuroscience to classroom instruction: case of professional
development in British Columbia. Professional Development in
Education, 48(1), 70-87.

Thomas, M.S.C., Ansari,D. & Knowland, V.C.P. (2018). Annual
research review: Educational neuroscience: progress and
prospects, Journal of Child Psychology and Psychiatry, 60(4),477-
492.

Tokuhama-Espinosa, T. (2010). Mind, Brain, and Education
Science: A Comprehensive Guide to the New Brain-Based
Teaching. W. W. Norton & Company.

Vidyasagar T. R. (2019). Visual attention and neural oscillations in
reading and dyslexia: Are they possible targets for remediation?.
Neuropsychologia, 130, 59-65.

Watson, S. M. R., Gable, R. A., & Morin, L. L. (2016). The role of
executive functions in classroom instruction of students with
learning disabilities. International Journal of School and Cognitive
Psychology, 3(167),1-5.

Elective

AvaotacotoUAou, I. (2016). EykEédaroc-Oladiktuo Kat pabnon, 1o
special life, Néeg texvoloyieg otnv uttoothplén tng Ekmaidevong kat
vyelag twv AMEA, Kapditoa, 11 louviou 2016.

Gebhardt, M., Schwab, S., Krammer, M. & Gegenfurtner, A. (2015).
General and special education teachers, perceptions of teamwork
in inclusive classrooms at elementary and secondary schools. J
Educational Research Online, 7 (2), pp.129-146.

Jung, H., Woo, Y.J., Kang, J.W., Choi, Y.W. & Kim, K. Mi. (2014).
Visual perception of ADHD children with sensory processing.
Psychiatry Investig. 11(2), pp.119-123.

KoUtpag, 2. (2011). Kataokeun kat atabuton kpttnpiou avixveuaong
dlatapaxwyv  omukNC avtiAnync yta madia nAikiag 5-6 etwv oe
ouvaptnaon e tnv eugavion pabnotakwyv duakoAlwy. lwavviva:
Awbaktopkn dwatppy oto [Mavemotnuoo lwavvivwy, 2ZxoAn
Emtiotnuwy tng Aywyng, Madaywytkd TuRua NnTiaywywv.
Richmond, J. & Waugh, R. (2009). Visual Discrimination of Letters in
the Alphabet by Young Children: A Rash Measurement Analysis.
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Faculty of Education and Arts, Edith Cowan University Perth,
Western Australia.

= Shonkoff, J and Meisels, S. (eds) (2000). Handbook of Early
Childhood Intervention. Cambridge: Cambridge University Press.

= Spencer, P. and Marschark, M. (2010). Evidence-based Practice in
Educating Deaf and Hard of hearing Students. Oxford: Oxford
University Press.

= Ofrfield, A. (2007). Eyes for learning. United States of America:
Rowman and Littlefield education.

Assessment

The whole evaluation includes, among other things, interaction,
formative evaluation discussion forums, analysis of articles, videos and
other related issues. The final examination is carried out with closed
books and the understanding of basic concepts is evaluated, as well as
the application of theories analysed during the lectures.

Final Grade

= The examination represents 60% of the final grade
=  Written papers account for 30% of the final grade

= Activities / quizzes / exercises represent the remaining 10% of the
final grade.

Participation in the final examination requires an overall grade of
50% in the written tasks. The grade of the final examinations, papers and
activities/quizzes/exercises is netted and ranges from zero (0)
(complete failure) to one hundred (100) (perfect success).

Language

Greek
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School of Education and Sciences
Department of Pedagogical Studies

MA in Special and Inclusive Education
(Distance Learning Program)

Course Description — SPE-304

Course Title

Music and Special Education - Integration Strategies

Course Code

SPE-304
Course Type Elective
Level Master (MA)
Year/ Semester | 2" Year/ 1t Semester
Teacher’s Name TBA
ECTS 10 Lectures | minimum 7 Tele-meetings, Laboratories /| -
/ Tele - minimum 14 Teaching hours, Week
Meetings / | 13 Teaching weeks
Week

Course Purpose
and Objectives

The purpose of the course is to equip students with the necessary
knowledge and skills to effectively integrate music into special education.
The course aims to use music as atoolto improve the physical, emotional,
social and intellectual functioning of people with special needs, offering a
theoretical and practical background for adapted music education
methods. In addition, students learn to organize group music activities
that enhance social interaction and a sense of community, use music as
a means of emotional and self-expression, and design and implement
tailored music activities that provide individual support, thus contributing
to the holistic development and educational progress of students.

The objectives of the course include the provision of students with the
necessary knowledge and skills in order to:

= Become familiar with the five main ways of incorporating music into
special education and understand how music can be used to improve
the physical, emotional, social and intellectual functioning of people
with special needs.

= Acquire theoretical background and practical knowledge to apply
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adapted methods of music education, including the differentiation of
content and the use of a variety of musical tools and methods.

Learn how to organize and implement group musical activities that
enhance social interaction and a sense of community.

Develop skills in the use of music as a means of artistic expression,
allowing the expression of feelings and self-expression of students.
Learn to plan and implement adapted music activities and provide
individual support to students who need it, thus contributing to their
holistic development and educational path.

Learning
Outcomes

Upon completion of the course, students are expected to:

. Familiarize themselves with the five basic ways of integrating music in

special education and apply them practically.

. Use music to improve the physical, emotional, social and intellectual

functioning of children with special needs.

. Develop customized music education methods, adapting content and

using various musical tools and methods.

. Organize and implement group musical activities that enhance social

interaction and sense of community.

. Use music as a means of artistic expression, facilitating the expression

of feelings and self-expression of students.

. Plan and implement tailored music activities, providing individual

support to students who need it.

. Develop reflective, analytical and critical thinking skills, using music as

an educational and therapeutic tool for children with special
educational needs.

Prerequisites

None Required None

Course Content

To achieve the course objectives, the material has been organized into

units that are logically linked together, ensuring coherence from one
lesson to the next. Suggested readings may be presented in a different

order to optimize learning outcomes. The individual sections of the course

are:

1. Music in Education: Theory and Applications. Focus on teaching
music as a means of developing moral and social values in
students. Preparation of postgraduate students to teach music
with an emphasis on the connection with moral development.

2. Approach to Music Education for students with special needs.

Exploration of basic principles and techniques in music education
for students with special needs. Use of music therapy,
differentiated instruction, and technology to adapt to student
needs.
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10.

11.

12.

Content of the Music course in Special Education. Provision of a
detailed understanding of the music curriculum in special
education. Analysis of theoretical models and adaptations for
students with special needs.

Music as Therapy and a means of Development. Examination of
music as a therapeutic and developmental tool. Study of the
effects of music on the health and development of various
population groups.

Music and Learning Disabilities: Strategies and Techniques. Use of
music to support students with learning disabilities. Presentation
of strategies and techniques to enhance the educational process.
Recognition and Development of Musical Gifts and Peculiarities.
Examination of the identification and development of musical
talents. Analysis of processes and approaches to the promotion of
musical abilities.

Music as Language: Communication and Expression in Special
Education. Training in the use of music as a communication and
expression tool for people with special needs. Application of
music therapy techniques to improve emotional expression and
social interaction.

Musicomotor Activities and Sensory Integration. Exploration of
the relationship between music and motor skills. Improvement of
motor performance through music-motor activities.

Singing as a Therapeutic Tool in Special Education. Use of song as
a healing tool. Application of music therapy methods to support
students with special needs.

Music and Technology: Applications in Education and Therapy.
Combination of music and technology for educational and
therapeutic purposes. Use of technological tools to facilitate
teaching and healing through music.

Developing Listening Skills for Students with Disabilities.
Enhancement of listening skills to improve communication and
education. Strategies and interactive tools for developing
listening skills.

Evaluation in the Music Course in Special Education. Assessment
of the progress and performance of students with special needs.
Use of theoretical models to adapt teaching practices to students'
needs.

Teaching
Methodology

The course is conducted in an online environment, utilizing the

capabilities and techniques of the new educational technologies and the
modern and asynchronous means of communication, through the
foundation's infrastructure, specifically the Moodle and Teams platforms
for tele-education purposes. To this end, our University and lecturers
provide clear support so that you become familiar with the learning tools
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and use them appropriately. In addition, since the course is taught through
distance learning processes, teaching enhances interactivity and active
participation in the learning process, which is also considered during
evaluation.
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Assessment

The entire assessment process includes, inter alia, interaction,
formative assessment, discussion forums, analysis of articles, videos and
other related. The final exams are conducted with closed books and
assess the understanding of basic concepts, as well as the application of
the theories analyzed during the lectures.
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Final Grade
=  The exam represents 60% of the final grade
=  Written assignments represent 30% of the final grade
= Activities / quizzes / exercises represent the remaining 10% of the final

grade.

Participation in the written exams presupposes that in the written
assignment you have accumulated a total grade that is at least 50% of the
total potential excellent of the work.

Generally, the score of written exams, written assignments, and activities
/ quizzes / exercises is aggregated and ranges from zero (0) (complete
failure) to one hundred (100) (perfect success).

Language

Greek
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School of Education and Sciences
Department of Pedagogical Studies

MA in Special and Inclusive Education
(Distance Learning Program)

Diagram / Course Description — SPE-305

Course Title

Autism Spectrum Disorder

Course Code

SPE-305
Course Type Elective
Level Master (MA)
Year / Semester | 2™ Year/ 15t Semester

Teacher’s Name

ECTS

TBA
10 Lectures | minimum 7 Tele-meetings, Laboratories / | -
/ Tele - minimum 14 Teaching hours, Week
Meetings / | 13 Teaching weeks
Week

Course Purpose
and Objectives

The Autism Spectrum Disorder (ASD) course focuses on exploring the
characteristics, causes, diagnosis and interventions associated with
autism spectrum disorders. The purpose and objectives of the Autism
Spectrum Disorder (ASD) course focus on understanding this specific
disorder and how to effectively address it within educational and
therapeutic practice. Although the course recognizes the biological and
psychological aspects of Autism Spectrum Disorder (ASD), it also
highlights the importance of social and environmental factors in
understanding and supporting individuals with autism. In this context, the
course incorporates the social model of disability, which emphasizes
social inclusion, equal opportunities, and the acceptance of differences.
Through this course, it will be examined how society and educational
environments can adapt and effectively support individuals with ASD,
promoting an approach that focuses on abilities rather than the
individual's limitations. Furthermore, the course fosters the development
of strategies and practices that enhance the inclusion and participation of
individuals with ASD at all levels of social and educational processes. The
objectives include the following:

1. Understanding the Characteristics of ASD: Students gain an
understanding of the basic characteristics of ASD, such as the different
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types and degrees of severity of the disorder, its impact on social and
communication skills, and its relationship to other disorders.

Diagnosis and Assessment: The training includes the methods of
diagnosis and assessment of ASD, including the procedures followed to
understand individual needs and create individualized educational
programs.

Teaching Strategies and Education Programs: The examination of
different teaching strategies and educational programs that are adapted
to the individual needs of children and adolescents with ASD.
Collaborative Work and Behavior Management: Techniques and
strategies for working with parents, partners and other professionals
involved in the care and education of individuals with ASD, as well as for
managing behavior in the school environment.

Ethical and Legal Aspects: The examination of ethical and legal issues
related to the education and care of people with ASD, including the
rights and obligations of teachers and health professionals.

Learning
Outcomes

Autism Spectrum Disorder (ASD) refers to a group of developmental
disorders that affect a person's social interaction, communication skills
and behavior. People with ASD may have different levels of functioning
and problems in social communication, behavior and interests. Upon
successful completion of the course, students will be able to understand
and manage issues related to the:

1.

Autistic Disorder (AD): Children with Autistic Disorder have problems in
social interaction, communication and imagination, with effects on
their behavior.

Asperger's Syndrome: People with Asperger's syndrome are often highly
intelligent but have problems with social interaction and
communication skills.

Rett Disorder: A rare form of ASD that mainly affects girls and is usually
accompanied by health problems.

For Childhood Disintegrative Disorder (CDD): A rare, but more severe
type of ASD that usually occurs after a period of normal development.
For Pervasive Developmental Disorder-Not Otherwise Specified (PDD-
NOS): Used for cases that do not clearly fall into the other categories of
ASD.

Prerequisites

None Required None

Course Content

The content of the "Autism Spectrum Disorder" course includes the

following topics:

Introduction to Autism Spectrum Disorder (ASD)

= Definitions and Historical Context: Understanding the term ASD
and historical overview of the evolution of autism understanding.

= Epidemiology: Statistical data and prevalence of ASD in the
population.
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2. Characteristics of ASD
= Social Interaction and Communication: Difficulties in social
interaction, non-verbal communication, and relationship
building.
= Behaviors and Interests: Repetitive behaviors, restricted
interests, and the need for stability.
= Sensory Sensitivity: Sensory reactions and disorders in sensory
information processing.
3. Etiology and Risk Factors
= Genetic Factors: Studies on heritability and genetic mutations
associated with ASD.
= Environmental Factors: Research on the role of environmental
influences in the development of ASD.
= Neurodevelopmental Theories: Examination of brain
abnormalities and neurobiological background of ASD.
4. Diagnosis of ASD
= Diagnostic Criteria: Understanding diagnostic criteria according
to DSM-5 and ICD-11.
= Diagnostic Tools: Use of assessment tools such as ADOS-2
(Autism Diagnostic Observation Schedule) and ADI-R (Autism
Diagnostic Interview-Revised).
= Early Diagnosis and Intervention: Importance of early diagnosis
and early interventions.
5. Educational Approaches and Interventions
= Educational Programs: Special education programs for children
with ASD.
= Applied Behavior Analysis (ABA): Theory and practice of ABA to
improve skills and behavior.
= |ntervention Models: Use of other intervention models such as
TEACCH (Treatment and Education of Autistic and related
Communication-handicapped Children) and PRT (Pivotal
Response Treatment).
6. Social and Emotional Skills
= Development of Social Skills: Programs and strategies to
enhance social skills.
= Emotional Regulation: Techniques to support emotional
development and self-regulation.
= Social Stories: Use of social stories for education and supportin
understanding social situations.
7. Collaboration with Families
= Family Support: Providing resources and support for parents and
families of children with ASD.
= Parent Education: Educational programs for parents on
managing and supporting their children.
= School Collaboration: Strengthening collaboration between
family and school to support the student.
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8. Legal and Political Issues
= Legislation and Rights: Understanding the rights of individuals
with ASD and the legal frameworks that protect them.
= Educational Policies: Policies and programs related to the
education of individuals with ASD.

Teaching The course is conducted in an online environment, utilizing the
Methodology capabilities and techniques of the new educational technologies and the
modern and asynchronous means of communication, through the
foundation's infrastructure, specifically the Moodle and Teams platforms
for tele-education purposes. To this end, our University and lecturers
provide clear support so that you become familiar with the learning tools
and use them appropriately. In addition, since the course is taught through
distance learning processes, teaching enhances interactivity and active
participation in the learning process, which is also considered during
evaluation.
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= Benssassi, E. M., Gomez, ). C.,Boyd, L. E., Hayes, G.R., &Ye, J. (2018).
Wearable assistive technologies for autism: opportunities and
challenges. IEEE Pervasive Computing, 17(2), 11-21.

=  Cooper, K., Smith, L. G., & Russell, A. (2017). Social identity, self-
esteem, and mental health in autism. European Journal of Social
Psychology, 47(7), 844-854.

= Curtiss, S. L., Lee, G. K., Chun, J., Lee, H., Kuo, H. J., & Ami-Narh, D.
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Assessment

The entire assessment process includes, inter alia, interaction,
formative assessment, discussion forums, analysis of articles, videos and
other related. The final exams are conducted with closed books and
assess the understanding of basic concepts, as well as the application of
the theories analyzed during the lectures.

Final Grade
=  The exam represents 60% of the final grade
= Written assignments represent 30% of the final grade

= Activities / quizzes / exercises represent the remaining 10% of the final
grade.

Participation in the written exams presupposes that in the written
assignment you have accumulated a total grade that is at least 50% of the
total potential excellent of the work.

Generally, the score of written exams, written assignments, and activities
/ quizzes / exercises is aggregated and ranges from zero (0) (complete
failure) to one hundred (100) (perfect success).

Language

Greek
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School of Education and Sciences
Department of Pedagogical Studies

MA in Special and Inclusive Education
(Distance Learning Program)

Course Description — SPE-306

Course Title

Principles of Educational Organization and Administration

Course Code

SPE-306
Course Type Elective
Level Master (MA)
Year/Semester | 2™ Year/ 15t Semester
Teacher’s Name TBA
ECTS 10 Lectures | minimum 7 Tele-meetings, Laboratories /| -
/ Tele - minimum 14 Teaching hours, Week
Meetings / | 13 Teaching weeks
Week

Course Purpose
and Objectives

The purpose of the course is for students to come into contact with
critical aspects related to the way educational units are organized and
managed, such as strategic planning, scheduling, decision-making and
conflict and crisis management, evaluation, the professional
development of personnel, the promotion of innovations and the
interconnection with other educational units and the local community, in
order to consolidate the structure of the Greek educational system and its
administrative organization. In addition, emphasis is placed on aspects of
the administrative function of educational units such as the presentation
of the existing institutional framework and the description of the basic
duties and responsibilities of school unit managers.

The aim of the course is to provide a comprehensive knowledge
background in the Organization and Administration of the Greek
educational system, with the aim of understanding the aspects related to
the way educational units are organized and administered so that the
students can consolidate the structure of the Greek educational system,
the existing institutional framework and its administrative organization.

Learning
Outcomes

Upon completion of the subject, students are expected to be able to:
= have familiarized themselves with the concepts of hierarchy, unity of
administration, single-member and collective governing bodies andin
general with the conceptual framework which allows you to gain a
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solid theoretical understanding of the contemporary principles and
role of educational administration and leadership,

understand the functions and levels of education administration and
know the basic elements of the existing institutional framework that
governs the operation of the administration of educational units in
Greece,

understand the structure of the Greek educational system and its
administrative organization as well as the duties of the administrative
staff,

define the concept of crisis in the school area,

be aware of the procedures for the implementation of the practices as
well as the actions of the daily school organization and administration
such as the training and professional development of the educational
staff, the organization of educational trips, the ways of dealing with
the phenomenon of violence or school bullying, the management of
behavioral problems in school classes, the management of school-
family relations.

Prerequisites

None Required None

Course Content

In order to achieve the goals of the course, the material was

structured in cognitive units with such a structure that makes each lesson
alogical continuation of the next one. In some courses, the recommended
books are suggested in a different order. This is not accidental, in each
lesson the order in the suggested texts is structured in such a way as to
optimize the learning results. The individual subsections of the course are:

1.

Basic concepts of Educational Organization and Administration -
Principles of Educational Administration. In the first unit of the
course, reference is made to the basic concepts of the organization
and administration of education and to the basic principles and
functions of educational administration in order to understand how
the functions of administration enable everyone involved in a school
unit to understand the way it operates and the behaviors of
manpower.

Structure and administrative organization of the Greek
educational system. In the second unit, extensive reference is made
to the structure of the Greek educational system and its
administrative organization. Then the way of organization and
operation of the school unit, its administrative bodies and the duties
arising from their daily responsibilities are presented.

Models- Management and leadership standards in education. In
the third unit, a theoretical as well as a practical approach to
educational management and leadership models is attempted. Next,
reference is made to the characteristics of the above models.
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4. Characteristics of effective training leaders - The training of
leaders abroad. In the fourth unitthe characteristics that make up the
personality of the effective leader are explored. In addition, the
leadership training models of the USA, France and Austria are
critically mentioned.

5. School improvement and collaboration: the role of the principal.
In the fifth unit, the importance of people's cooperation to achieve
common goals is emphasized, and specifically the necessity of
collective work and cooperation between the members of the school
unit, because only then is school improvement achieved. It is also
pointed out that when the principals work in cooperation with the rest
of the educational community and define in detail the aims and
objectives of the school, the orderly operation of the school unit is
achieved. The cooperation leads to the development of collegiality in
the school and the achievement of its goals.

6. School improvement and collaboration: the role of the principal.
In the fifth unit, the importance of people's cooperation to achieve
common goals is emphasized, and specifically the necessity of
collective work and cooperation between the members of the school
unit, because only then is school improvement achieved. It is also
pointed out that when the principals work in cooperation with the rest
of the educational community and define in detail the aims and
objectives of the school, the orderly operation of the school unit is
achieved. The cooperation leads to the development of collegiality in
the school and the achievement of its goals.

7. Human resources management (HRM) in the school area. In the
seventh unit, the concept of human resources management is
clarified and its objectives are defined. Its basic theoretical points as
well as its main functions in the school organization are also
mentioned. Finally, the basic role of the head of the school unitin the
management of human resources is emphasized.

8. The management of the school unit in the digital age. In the eighth
unit, basic terms related to the digital age are clarified and the
necessity, general principles and goals of e-governance in education
are analyzed, as well as the information systems that support the
administrative and educational function of school units.

9. Evaluation, training and professional development of educators.
In the ninth unit, the importance of teacher evaluation for self-
improvement and professional development on the one hand and for
achieving the goals of the school organization on the other hand is
highlighted. The aim is through the evaluation to draw safe
conclusions about how, through a continuous effort to improve the
staff at all levels, the educational organization will achieve its mission
and its individual goals. The necessity and goals of teacher training
and professional development are also analyzed.
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10. Total Quality Management in Education (TQM). In the tenth unit, the
concept of TQM as well as the reasons why its inclusion in education
becomes necessary are defined. The stages for the successful
inclusion of the TQM in the school units, its practices and the
problems that arise during its implementation in education are also
analyzed.

11. Crisis managementin the school unit. In the last unit, the term crisis
is clarified and the different types of crises are categorized. The
models, factors and action plans of an effective crisis managementin
the school unit are also mentioned, as well as the necessity of setting
up crisis management teams.

Teaching
Methodology

The course is conducted in an online environment, utilizing the
capabilities and techniques of the new educational technologies and the
modern and asynchronous means of communication, through the
foundation's infrastructure, specifically the Moodle and Teams platforms
for tele-education purposes. To this end, our University and lecturers
provide clear support so that you become familiar with the learning tools
and use them appropriately. In addition, since the course is taught through
distance learning processes, teaching enhances interactivity and active
participation in the learning process, which is also considered during
evaluation.

Bibliography

Required Bibliography

= AyyedomovUAou M.(2015). O poAOC TNC EMKOWwWvViag oTnv
ATOTEAECHATIKN AslTOUPYia TNG eKTTAOEVTIKAC povadag: Ou anoyelg
TWV sKTTAd sV TIKWY, EAIT.

= ABavacoUAa - Pemma A. (1999). H emkowwyvia otov Ekmaldeutiko
Opyaviopo, oto BBAio Aloiknon Exkmaideutikwyv Movadwy, Ekdocelg
EAANVIKO Avolkto Mavemiotnuio, Topog B , Keddaraio 3o, Matpa.

= Avaoctaciou, 2. (2011). Awxeipion avBpwrtiivou OSuvaplkoU TNG
ekmaidevong: PeAETN mepimtwong otn devutepoBdadula ekmaideuon
™ng Hiteipou. Mavemotnuio lwavvivwy.

= [kapaAéa, E. (2017). O poAog tou dBleuBuvin otn dlapopdwon
KOUATOUpOG ouvepyaciag oTn OxOoAlkr povdada Tpwtofadulag
ekmaidevonc. MaverotApo lwavvivwv.

= Anuntpomoulog, Euvot. (2004). Ekmawdeuvtikn A&loAdynon, H
aglohoynon tng Ekmaidevong kat tou EkmadeutikoL Epyou, ABrRva:
fpnyopnc.

= Katod M. (2022). Aoiknon ekmaldeuTtikwy povadwyv - H edpappoyn
KAWVOTOHWY TIPOCEYYIOEWVY OTO CUYXPOVO EKTTALDEUTIKO TtEPLBANOV.
Mnwyyapdag

=  Katoapodg. I. (2008). Opydvwon kat Awiknon tncg Ekmaideuvonc.
YMEMO©: ABrva.
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MatBaiou, B. (2022). Edappoyeg Tng dloiknong OAKNE ToldTnTag O0To
oLyxpovo dNuocLo dNUOTIKO oxoAeio.Mavemiotruto MNepalwc.
MeAlooomouAog 2. (2018). O Beopodg tou lMepidpepelakov Alevbuvtn
MpwtoBdabulag kat AsutepofdBulag Ekmaideuong: Oewpntikn
avaAvon Kal eumelplkl  dlepevvnon  (OW0aKToplkg  dlatpiBn)
Anuokpitelo Mavemotiulo @pdknc.

MamadoAdmovAog, A. (2018). HAektpovikry AlakuBEpvnon ZxoAsiwyv
Aeutepofadutag Ekrtaidevong otnv EAAGSa. (dUMAWpATIKA epyacia).
2aitng X. (2008). O AtevBuvtng oto Anuodaoto oxoAeio, Abriva: YIEMNO.
2aitng X. (2018). Opyavwon kat Aloiknon tng Ekmaidevong-Oewpia,

Epeuva kat MeAgtn Mepumtwoeswy, ABrva: Autogkdoon.

2aitn A. katZaitn A. (2022). Opyavwon kat Aloiknon tng Exkmaidevoncg-
2tnv MNMpooxoAwkn kat ZxoAwkr Aywyn, ABrva: Kataypdaupa

Additional Bibliography

®acouAng, K. (2001). H Mowtnta otn Awiknon tou AvBpwTiivou
AvvapikoV: Kputikp Mpooéyylon oto 2uotnua «Awoiknon OAIKAC
Mowotntag» - A.O.MM. (T.Q.M). EmBewpnon Ekmaideutikwy Oepdtwy, 4.
186-198.

Mrmiiota, [I1.(2007).«AlcuBuving/vipla OXOAKKAC povadac» POAoG
ouvBeToC Kal SIAnppatikog, Néa Mawdeia, 124, 60-66.

Mmiopmtag A., (1995). ZUYKEVIPWTIOHOC KAl ATTOKEVIPWTIIOHOG OTNnV
Ekmaidevon: pla amomelpa CUYKPLTIKNAG Ttpooeyylong, Madaywykn
EmuBewpnon, tx. 22/1995, ceA. 79-111.

Armstrong, P., (2015). Effective school partnerships and collaboration
for school improvement: a review of the evidence. Research report.
Derpartment for Education. ZeAidec: 1-47.

School Crisis Management Intervention and Psychological Supportin
the Aftermath of Crises Handbook.

Wang, W. (2009). Knowledge management adoption in times of crisis.
Industrial Management & Data Systems, 109(4), 445-462.
Whittenberg, J.F., (2012). Improving Crisis Response in Schools: A
Case Study. Paper based on a program presented at the 2012 Texas
Counseling Association (TCA) Professional Growth Conference,
November 10, 2012, Galveston, TX.

Kelly, A. (2004). The intellectual capital of schools: analysing
government policy statements on school improvement in light of a
new theorization. Journal of Education Policy, 19(5), 609-629.

Assessment

The entire assessment process includes, inter alia, interaction,

formative assessment, discussion forums, analysis of articles, videos and
other related. The final exams are conducted with closed books and
assess the understanding of basic concepts, as well as the application of
the theories analyzed during the lectures.
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Final Grade
=  The exam represents 60% of the final grade
= Written assignments represent 30% of the final grade

= Activities / quizzes / exercises represent the remaining 10% of the final
grade.

Participation in the written exams presupposes that in the written
assignment you have accumulated a total grade that is at least 50% of the
total potential excellent of the work.

Generally, the score of written exams, written assignments, and activities
/ quizzes / exercises is aggregated and ranges from zero (0) (complete
failure) to one hundred (100) (perfect success).

Language

Greek
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School of Education and Sciences
Department of Pedagogical Studies

MA in Special and Inclusive Education
(Distance Learning Program)

Course Description-PDE-210

Course Title

Master’s Thesis

Course Code

PDE-210
Course Type Elective
Level Master (MA)

Year / Semester

2" Year/ 1%t Semester

Teacher’s Name

Various Lecturers

ECTS

20 Lectures / | minimum 7 Tele-meetings, Laboratories/ | -
Tele - 13 Teaching weeks Week
Meetings /
Week

Course Purpose
and Objectives

The dissertation is intended for the students to develop their research
skills and abilities so that they can prepare a research paper with high
quality characteristics, so that they have received the appropriate
preparation to continue their studies them at doctoral level. The students,
guided by an academic professor supervisor, undertake the preparation
of a paper of 14,000 to 16,000 words on a topic related to the taught
subjects of the study program.

The objectives of the dissertation are for the students to:

= research atopic thoroughly,

= produce aresearch project,

= presentresults,

= examine previous literature..

Learning
Outcomes

Upon completion of the Dissertation, the students will obtain:

= the appropriate research skills,
= understanding of the use of literature and sources,
= the ability to write research projects,

= the ability to defend their views with arguments and evidence.

118



A D®OPEAZ AIAZOAAIZHE KAI NIZTOMOIHEZHE THE NOIOTHTAZ THZ ANQTEPHE EKMAIAEYZHE

Wl
- &

CYQAA CYPRUS AGENCY OF QUALITY ASSURANCE AND ACCREDITATION IN HIGHER EDUCATION

eqar// eNQ3.

Prerequisites

None Required None

Course Content

The production of the Dissertation should be completed within ninety days,
while all the preparation related to the choice of the topic, the research proposal,
etc. it should start earlier. Students who choose to prepare a Dissertation will
contact the coordinator of the postgraduate program, in order to declare their
desire to prepare a Dissertation and to propose the desired professor supervisor
who will guide them in the completion of their research project. Atthe same time,
they will also state the research topic they will deal with. The selected supervisor
and the drafting student will schedule tele-meetings, so that at regular intervals
they can review the progress of the Dissertation and the observance of the
prescribed schedule. Through the tele-meetings of the supervisor and the
student, any questions and issues that arise during the preparation are resolved.

Teaching
Methodology

The course is conducted in an online environment, utilizing the
capabilities and techniques of the new educational technologies and the
modern and asynchronous means of communication, through the
foundation's infrastructure, specifically the Moodle and Teams platforms
for tele-education purposes. To this end, our University and lecturers
provide clear support so that you become familiar with the learning tools
and use them appropriately.

Bibliography

Required bibliography

= Kirkman, J. (1996). Good Style - writing for science and technology. E
& FN SPON, London. Turk, C.and Kirkman, J. (1996). Effective Writing-
improving scientific, technical and business communication. 2nd
Edition, E & FN SPON, London.

Assessment

The Dissertation is evaluated by a three-member academic
committee. The responsibility of appointing the committee rests with the
Program Coordinator. On a continuous basis, the supervising professor
reviews the progress of the student's work in order to ensure its timely
completion and submission.

Language

Greek
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School of Education and Sciences

Department of Pedagogical Studies

MA in Special and Inclusive Education
(Distance Learning Program)

Course Description — SPE-401

Course title

Practical Training

Course code SPE-401
Course type Core
Level Master (MA)
Year / Semester 2nd Year/ 2nd Semester
Teacher’sname |[TBA

Lectures/ Practicum | 500 hours in total / Semester
ECTS 30 -

week

Course purpose The aim of the internship is to monitor the behavior of students with

and objectives

disabilities and / or special educational needs, to evaluate students
pedagogically, to design and implement educational interventions and
courses and-through these activities - to become acquainted with the
professional work of the special educator.

This can be achieved through the observation of special educators during
their work in real time and the internship in professional activities under
guidance, i.e. with the support of a mentor - educator specialized in
special education and training, as well as an academic supervisor from
the University who is responsible for the internship.

The internship offers students a valuable experience, introducing them
into direct contact with the educational environment. Through
observation, course planning, assisting in teaching and supervised or
autonomous teaching, students contact daily with educational reality,
acquiring knowledge and skills from professionals. The internship is
therefore an essential experience, which contributes to the development
of the necessary qualifications for a successful career in the educational
field. Through their internship, students experience the reality of the
internship structures, observing the behaviors of the school students. At
the same time, they are trained at a theoretical and practical level in the
design and implementation of teaching to students with disabilities
and/or special educational needs, practicing the knowledge they gained
from the courses of the postgraduate program.
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The course aims to provide students with the necessary knowledge and
skills in order to:

connect and redefine in practice the knowledge acquired from their
studies on special pedagogical, methodological and didactic nature,
design psycho-pedagogical evaluation protocols and intervention
protocols,

apply in-depth teaching methods and techniques in the education of
students with disabilities and / or special educational needs,
evaluate their performance in the implementation of evaluation and
intervention protocols through self-reports (daily practice
summaries),

work with colleagues to implement the psycho-pedagogical protocols
of evaluation and intervention, interpret the results of his intervention.

Learning
outcomes

Upon completion of the course, students will master the following skills:

1.

Develop critical thinking towards educational practices and gain
experience in supporting students with disabilities and / or special
educational needs.

Penetrate social, economic and technological factors that influence
education, participating actively.

Synthesis of research data to record and implement optimum
educational practices.

Understanding the structure and function of Special School
units/structures and the services they provide.

Implementation of administrative procedures to operate a special
education structure.

Ensure and actively support the rights of students with disabilities
and/or special educational needs.

Critical evaluation of education methods, practices and policies.

Prerequisites

90 Credits (ECTS) Prerequisites None

YmtoAoylopog
®doptou Epyaciag

The total time and share workload for internship students are described
down below:

The internship includes 300 hours of physical presence in a school
unit/ structure.

Students will participate in 25 hours of telemeetinh with the in charge
academic supervisor.

25 hours of studying are needed of the course material which is on the
University's platform.

The 1,500-word semester’s essay and two graded quizzes are
calculated in 25 hours workload.

25 hours are devoted to preparing and participating in assessment
activities (quiz) and self- evaluation exercises.

Daily practice summaries correspond to 50 hours.

Writing observation protocols and course plans requires 50 hours.
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Course content

Internships students will carry through with 300 hours of observing,
designing courses, participating in teaching and undertaking supervised
or autonomous teaching in special education structures. The study of the
educational material is available on the University's online platform, it is
an integral part of the internship.

The educational material on the platform covers a wide range of topics
necessary for the effective implementation of the internship. Students are
required to study the educational material, which includes legislation,
guidelines, good practices, material for soft skills and bibliography.

Students will participate in telemeetings with academic supervisors
and internship managers for reflection, solving questions, discussing
concerns and preparing for efficient teaching in real conditions.

Through telemeetings with academic supervisors and internship
managers, students will have the opportunity to evaluate their progress,
receive guidance, support and prepare for effective practice of their
teaching responsibilities.

In particular, students will prepare a semester paper of 1,500-words,
which will consist of a case study from the internship school unit. The
case study will focus on observing the student's learning profile and
behavior, recording the pedagogical interventions which are being
implemented and proposing good practices for their support. Through the
writing of the semester essay, students will have the opportunity to apply
the knowledge and skills which have been gained during the internship in
a real educational context. In addition, students will participate in online
self-assessment tests (Quiz) and 2 graded in order to examine their
theoretical background and their readiness in relation to the course
material posted on the University’s course platform. Quiz will cover key
concepts and theories related to the studies and enhance the
understanding of the educational material.

In order to familiarize themselves with self-assessment processes and
evaluate their understanding of the internship, students are encouraged
to participate in optional self-assessment exercises. Students’
participation in these exercises offers them an opportunity for self-
criticism and strengthening self-awareness, contributing to their
substantial involvement in the internship.

Every day, students will be required to compile summaries of their
experiences in the internship. Each free-form summary will focus on the
day's activities and will be accompanied by a table of observations,
recording pedagogical practices in each area of development. Finally, at
the same time, students will undertake the writing of observation
protocols and lesson plans, cultivating critical thinking skills, organizing
and planning teaching activities.

Suggested
bibliography

Mandatory

(2024). Mpaktikn Aoknon otnv Ewdkn Aywyn kat Ekrtaideuaon.
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1.

10.

11.

12.

13.

Optional

Avtwviou, ®., FaAavng, M., AttoéAng, N. k.a. (2023). Yrodetyuatika
Exkmraideutikd 2evdpia yia Zuyxpovn kat Aauyxpovn EE Amootacewc
Atdaokadia Mabntwv/tplwv pe EdIKEG EkmaldeuTikEC Avdykeg OTO
Anpotiko. Ekdooelc EOvikoU kat KamodiotplakoU [Mavemiotnuiou
ABnvwv.

2.Almalky, H. A., & Algahtani, S. S. (2021). Special education teachers’

reflections on school transition practices that support partnerships
with businesses to prepare students with disabilities for employment
in Saudi Arabia. Children and Youth Services Review, 120, 105813.
Aladag, M. & Tezer, E. (2009). Effects of a peer helping training
program on helping skills and self-growth of peer helpers.
International Journal for the Advancement of Counselling, 31, 255-
269.

Algozzine, B. & Ysseldyke, J. (2006). Teaching students with mental
retardation. A practical guide for every teacher. California: Corwin
Press.

Anand, M., & Adusumalli, M. (2019). Towards standardization of field
work practicum: experiential reflections from Delhi, India. Social
Work Education, 39(4), 430-444.
https://doi.org/10.1080/02615479.2019.1680618

Argyropoulos, V. & Nikolaraizi, M. (2009). Developing inclusive
practices through collaborative action research. European Journal of
Special Needs Education, 24, 2, 139-153.

Bodhi S R. (2019). Social Work: Lectures on Curriculum and
Pedagogy, Insight Multipurpose Society, Wardha, Maharashtra

Dale, N. (2000). Tpomol cuvepyaciag HE OLKOYEVELEG TTALDLWV HE
ELOLKEG avAyKeg / UET. M. AtooToAr. ABrva: EAAnv.

9.Dias, L., & Yesudhas, R. (2021). Field Practicum in Social Work

Education. Research and Publication Unit.
Doi.org/10.13140/RG.2.2.12817.97128

Doikou-Avlidou, M., & Dadatsi, K. (2013). Enhancing socialintegration
of immigrant pupils at risk for social, emotional and/or behavioural
difficulties: the outcomes of a small-scale social-emotional learning
program. Emotional and Behavioural Difficulties, 18(1), 3-23.
Eleweke, C. J.,, & Rodda, M. (2002). The challenge of enhancing
inclusive education in developing countries. International Journal of
Inclusive Education, 6(2), 113-126.

Forlin, C. (2013). Changing paradigms and future directions for
implementing inclusive education in developing countries. Asian
Journal of Inclusive Education, 1(2), 19-31.

Gilbert, J., & Pratt-Adams, S. (2022). Evaluating the Practicum Study
and the Womposo Research Strategy. In Soft Systems Methodology
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Assessment After completing the internship, students are required to submit the
internship book to the academic supervisors and Practice Managers,
which includes educational activities and presentations. In addition,
observation protocols of students with disabilities and/or special
educational needs, lesson plans and daily detailed practice summaries
are required. In cases of autonomous teaching, the teacher mentor
evaluates the process and the school director may attend it.

The evaluation is based on various activities:

= Regular attendance and suggestion of School Unit (20%)

= Detailed Daily Practice Summary (30%)

= Student observation protocols (30%)

= Lesson plans (20%)

In essence, the final evaluation of students due to the specificity of the
internship is characterized as either PASS-successful or FAIL-
unsuccessful, based on the evaluation of the above criteria that
compose the final internship file.

Language Greek
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