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The present document has been prepared within the framework of the authority and
competencies of the Cyprus Agency of Quality Assurance and Accreditation in Higher
Education, according to the provisions of the “Quality Assurance and Accreditation
of Higher Education and the Establishment and Operation of an Agency on Related
Matters Laws” of 2015 to 2021 [L.136(1)/2015 — L.132(1)/2021].
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. Guidelines on content and structure of the report

e The Higher Education Institution (HEI) based on the External Evaluation Committee’s (EEC’s)
evaluation report (Doc.300.1.1 or 300.1.1/1 or 300.1.1/2 or 300.1.1/3 or 300.1.1/4) must justify
whether actions have been taken in improving the quality of the programme of study in each
assessment area. The answers’ documentation should be brief and accurate and supported by
the relevant documentation. Referral to annexes should be made only when necessary.

e In particular, under each assessment area and by using the 2" column of each table, the HEI
must respond on the following:

- the areas of improvement and recommendations of the EEC
- the conclusions and final remarks noted by the EEC

e The institution should respond to the EEC comments, in the designated area next each comment.
The comments of the EEC should be copied from the EEC report without any interference in
the content.

e |n case of annexes, those should be attached and sent on separate document(s). Each document
should be in *.pdf format and named as annexl1, annex2, etc.
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1. Study programme and study programme’s design and development

(ESG1.1,1.2,1.7,1.8,1.9)

Areas of improvement and
recommendations by EEC

Actions Taken by the Institution

For Official Use ONLY

The role of the program coordinator
is both the one of monitoring the
program as well as the students. In
combination with the high working
load of all, including the program
coordinator herself, this situation
may not be without any risk.

It is recommended that more
faculty members - with a
background in School Psychology -
serve as academic advisors to
students in the program in order to
facilitate sharing of responsibilities.

The Program Coordinator has
demonstrated exceptional
dedication in leading the program
for the past 6 years, despite the
challenges posed by a heavy
workload (teaching, research,
service). Testament to this is the
strength indicated by the evaluation
committee in their report “The
program is constantly monitored by
the program coordinator, and she is
also the advisor of the students. This
way there is a continuous feedback
flow about how students perceive
and experience the program, both in
terms of content and in terms of
workload. Thus, the program
coordinator has a very central role
in the program, for both students
and staff.” Nevertheless, we
acknowledge the committee’s
concerns regarding the potential
impact of the coordinator's multiple
responsibilities. To address these
concerns, we note that we recently
had a new hiring in School
Psychology. The new faculty
member will work collaboratively
with the program coordinator to
contribute to the program so that
there will be a sharing of
responsibilities. We are therefore
confident that this increased faculty
involvement will alleviate the
program coordinator's workload.

Choose level of compliance:

The role of the School Psychology
committee could benefit from a
more clear description of the roles
and responsibilities of the
committee members (lines of
accountability, status and authority,
monitoring academic and student
issues).

The School Psychology program is
continuously monitored by the
Program Coordinator, who also
serves as the Academic Advisor of
the students in the program and the
Chair of the School Psychology
Committee. Therefore, the Program
Coordinator, who is the line of
communication between the

Choose level of compliance:
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students of the program, the School
Psychology Committee, and the
faculty/the Department of
Psychology in general, is responsible
for ensuring the smooth daily
operation of the program, to
oversee and support students
(including academic
guidance/mentoring and
organisation of their study
program), to maintain
communication with the remaining
faculty and intervene when the
student(s) require support. The
School Psychology Committee
consists of four members: three
faculty members appointed by the
Department of Psychology Council
and the Director of Clinical Training
of the program. The School
Psychology Committee is
responsible for all broader issues
related to the smooth operation of
the program and the resolution of
significant problems of the
students. It also recommends
program modifications to the
Departmental Council, implements
the changes, evaluates the progress
of the students and reports on it to
the Departmental Council through
the Chair of the School Psychology
Committee, ensures the co-
ordination and appropriate
completion of the practicum and
internship in collaboration with the
external site, and oversees the final
Professional Competency
Examination. In addition to regular
monthly or bi-monthly meetings, as
needed, to discuss issues relating to
the School Psychology program, the
School Psychology Committee
meets exclusively at the end of the
Spring semester of each year a) to
evaluate the progress of each
cohort of students in the program
and to evaluate the 3 year
students’ preparedness to sit the
Professional Comprehensive




A ®OPEAZ AIAZOAAIZHE KAl MIZTOMOIHIHE THE MOIOTHTAZ THE ANQTEPHX EKMAIAEYEHE

CYQAA CYPRUS AGENCY OF QUALITY ASSURANCE AND ACCREDITATION IN HIGHER EDUCATION

eqar// eNQ3.

Examination in School Psychology,
and b) to discuss program quality
issues by analysing various
indicators and student feedback to
make decisions about improvement
actions.

It is recommended that the program
develops a process of internal
evaluation and reflection on the
content of the curriculum at the
level of the program staff and put
mechanisms in place that will help
make these part of a consistent
formative evaluation process of the
program. This process will also allow
and facilitate decision-making on
curriculum developments and
changes, considering changing
needs of student population and
society, locally, nationally and
internationally. Consideration of
standards for training in School
Psychology in countries with a long
history of provision of school
psychological services might be
helpful as well (ie. BPS standards,
NASP Standards for Graduate
Preparation of School Psychologists,
2020).

We appreciate the committee's
recommendation to develop a
formal internal evaluation process.
Currently, we gather qualitative
student feedback on each course
through course evaluations to
instructors at the end of each
semester. This information is used
by the instructor to make minor
adjustments to course content. To
enhance our evaluation process, at
the end of every Spring semester,
we will implement a more
structured curriculum review
process involving both students and
faculty. Students will contribute
through focus groups and surveys to
provide insights into their learning
experiences. Faculty will engage in
regular discussions to assess course
effectiveness and alignment with
program goals. We will analyse the
data collected to identify trends and
patterns and use this information to
inform curriculum improvements.
By mapping our curriculum to
learning outcomes and professional
standards, we will further
strengthen our program’s
evaluation and development.

Choose level of compliance:

It is recommended to include an
introduction on the role of the
school psychologists early in the
program. This can be done in the
form of a foundational course,
introducing students to both the
role of the school psychologists,
school psychological services and
(current) trends in the profession.
Emphasizing the role as scientist-
practitioner may also provide a
framework of understanding for the
students for the inclusion and
relevance of the thesis in the

We appreciate the committee’s
recommendation to introduce
students to the role of school
psychologists early in the program.
While we recognize the importance
of establishing a strong foundation
for our students, the University of
Cyprus’ ECTS regulation limits our
ability to add a new foundational
course. To address this challenge,
we are currently carefully examining
the possibility of moving later
courses that already incorporate
these topics (e.g., School

Choose level of compliance:
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program. Regarding the content of
courses, it is recommended that -
especially in the foundational
courses of the first year - more
emphasis should be placed on the
interconnection of knowledge,
research findings and (professional)
practice.

Interventions) earlier in the
program. We recognize that this
change may impact the overall
curriculum structure, and we will
carefully consider the implications
for course sequencing and student
learning outcomes. Therefore, we
acknowledge that this process
requires careful consideration given
that currently the program is
structured as such so that
foundational courses providing
theoretical knowledge and research
skills are placed in Year 1, which
would allow students to progress
smoothly with needed knowledge in
Year 2, during which more advanced
specialised courses take place. The
placement of courses each year was
a major restructuring of our
program as requested in the
previous evaluation by CYQAA. It is
also important to ensure that any
changes made will not jeopardise
the comprehensiveness of the
program and its progressive
structure, qualities that the
evaluation committee has already
praised in the evaluation report, i.e.,
“There is a progressive development
of knowledge and skills over the
period of study, integrating science
and Practice." We also note that
students develop their identity as
School Psychologists through the
“School Experience” and the Clinical
Seminars, which remain core
components of our program.
Beyond the above, the School
Psychology Committee will also
revisit the content of existing first-
year courses during the upcoming
Winter term of the academic year
2024-2025 to ensure that the
interconnection of knowledge,
research findings and professional
practice is adequately addressed.
The Committee will make decisions
about the courses and the structure
of the program by December 2024,
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so that the suggestions can then be
forwarded to the relevant bodies of
the University for approval. Any
changes to the program will take
place in the next academic year
2025-2026.

Students indicated they would have
appreciated more knowledge and
skill development in the domain of
psychological assessment before
the start of the practicum (broader
than measurement of intelligence).
The program could benefit from
reconsidering the choice of
mandatory versus elective courses -
for example a course in
neuropsychological assessment now
is an elective, whereas in the field
this may be knowledge that will be
expected of the school psychologist.

We appreciate the committee’s
recommendation to enhance
students’ knowledge and skills in
psychological assessment. Please
note that currently in our program
students are already trained on the
psychological assessment of
additional domains, beyond
intelligence measurement, such as
socio-emotional assessment
through the compulsory course
“Psychodiagnostics Intellectual
Assessment of Children and
Adolescents”, in line with
international standards of School
Psychology training and the
availability of child psychological
assessment instruments
standardised in the Greek
population. Also, students are
trained on the assessment of
academic achievement through the
practicum and clinical internship.
We recognize the importance of
broadening students' assessment
competencies. To address this, we
will carefully examine the feasibility
of either incorporating additional
topics related to child
neuropsychological assessment into
existing courses, such as the
Psychodiagnostics Intellectual
Assessment of Children and
Adolescents or substituting the
elective course in
neuropsychological assessment with
a second mandatory course on child
psychological assessment to provide
students with more in-depth
training. We will gather student
feedback to inform these changes
and ensure that the curriculum
aligns with the evolving needs of the
field. The School Psychology

Choose level of compliance:
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Committee will examine this issue
specifically during the upcoming
Winter term of the academic year
2024-2025 and will make decisions
by December 2024, so that the
suggestions can then be forwarded
to the relevant bodies of the
University for approval. Any
changes will take place in the next
academic year 2025-2026 as the
new cohort of students has already
been informed about the structure
of the existing program. We also
highlight that with our current
efforts of adding another internship
site in the program, School
Psychology trainees will have the
opportunity to practice their clinical
skills in child neuropsychological
assessment further.

It is the impression that the content
of courses is largely determined by
the expertise of the teaching staff
members. Some key (and current)
topics/models within the field and
profession of school psychology
could be addressed more explicitly
in the courses of year 1 and 2 of the
program. These include using a
more transactional and systemic
framework, and including different
models of consultation, crisis
intervention, effects of substance
(ab)use, trauma and decision-
making models, etc.

We appreciate the committee’s
observation regarding the
importance of addressing specific
topics within the field of school
psychology. While faculty expertise
undoubtedly enriches the
curriculum, we recognize the value
of explicitly incorporating current
and relevant models and
frameworks. The new member of
staff who has recently joined the
department will be taking over the
courses “Psychological Interventions
in the Schools I” and “Psychological
Interventions in the Schools I1” and
will incorporate the content
suggested in September 2024. More
specifically the “Psychological
Interventions in the Schools 1I”
course focuses primarily on
presenting interventions at a
group/School level. This course will
also have a section on crisis
intervention, trauma-informed
approaches and decision-making at
a more systemic level while the
course “Psychological Interventions
in the Schools II” will cover the
same topics on an individual level as
the course primarily focuses on
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covering interventions that are
delivered on an individual basis
(working with the child, the parent,
the teacher etc separately).

There is a lot of discussion about
the place, form and planning of the
Thesis in the program. At the
moment, the thesis is largely
planned in year 2, with the data
collection planned over summer -
causing problems as schools are
closed at that time. As a result,
students do not all get to finish the
thesis before starting the internship
year - causing a lot of stress and
adding to the felt workload. It is
recommended to keep the thesis as
mandatory part of the program but
the EEC can give some suggestions
to make it more feasible for
students and/or staff: 1) increase
the number of thesis topics on
existing datasets; 2) equally divide
the supervision load across the
team (either at the level of the
program or at the level of the
department); 3) in case data
collection is needed, reschedule it
to either the Fall or Spring semester
so that no activities have to take
place during summer. 4) have
students work in teams for different
(and maybe even all) aspects of the
work (joint master’s thesis, with
clarification of each student’s
contribution to the product). 5)
reconsider the overall planning of
the thesis, preferably start up the
process earlier, safeguarding room
for ‘unexpected situations or
delays’, so that students can finish

before starting their internship year.

6) redefine the learning goals of the
thesis - and align the expectations
and guidelines, accordingly,
providing realistic standards for the
time allotted (22.5 ECTS in total) - it
is important to keep in mind that
this is a thesis that is part of an M.A.
program (not a PhD program). 7)

We thank the committee for these
suggestions. Regarding suggestion
1) to increase the variety of topics
made available to students, we have
recently had two new staff
members join the department, one
is an applied school psychologist
with a research interest in
behavioural and emotional
problems using a quantitative
research approach, while the
second staff member is a social
psychologist focusing on prejudice
(stereotypes), inclusion and
exclusion. These two new faculty
members add to the existing
research topics offered by the
department, providing more variety
in topics. Unfortunately, we rely on
the availability and topics faculty
members can provide, some might
include the collection of new data
while others might have existing
data and can offer this option to
their students. 2) We have already
examined the possibility of moving
the 2" Master Dissertation stage
from the Summer term of the 1*
year, during which data collection is
expected to take place, to the
Winter term of the 2" year. This will
allow a smooth progression
between the two terms (Spring
termin Year 1 and Winter term in
Year 2). This will take effect in the
next academic year as the new
cohort of students has been
informed about the structure of the
existing program. 3) We will also
encourage faculty who take on
more than 1 student from the
School Psychology program to have
them work in teams. Again, this will
depend on how many students each
faculty member can take on and the
nature of the research question and
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consider different types of research
projects (e.g. more applied studies)
and possibly also formats of reports
(e.g. targeting the broader public
rather than just the scientific
society).

methodology. 4) Currently, students
decide on an MA research project
during the 1% term of Year 1 and by
the 2" term students start working
on their research project in
collaboration with the research
supervisor. Thus, students start
working on their MA thesis as early
as possible in the program. As
explained in point 2, we have
already meticulously examined the
overall structure and expected
outcomes of each MA thesis stage.
To avoid further delays, we will
move the data collection phase
(currently scheduled for the
Summer term) to the Winter term
when data collection is more
feasible. 5) Based on the standards
set by the University of Cyprus
regarding the MA thesis, students
need to carry out novel research at
the graduate level, thus addressing
a gap in the literature. However,
starting September 2024, we will
ensure with all potential research
supervisors that the expected
research load remains feasible and
at the master's level. 6) The
provided topics are constrained by
the availability of faculty members.
However, we always try our best so
that the topics provided focus on
child-related issues and are applied
as much as possible.

10
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2. Student — centred learning, teaching and assessment

(ESG 1.3)

Areas of improvement and
recommendations by EEC

Actions Taken by the Institution

For Official Use ONLY

Due to the limited clinical practicum
positions available, only a small
number of students can be
admitted each year.

The maximum number of admitted
students every year is based on a
Memorandum of Collaboration with
the Educational Psychological
Services of the Ministry of
Education and Culture. We have
already discussed the possibility of
extending the available positions of
trainees with the Educational
Psychological Services and as soon
as more School Psychologists are
hired at the Educational
Psychological Services and they can
provide us with more trainee
positions, we will revisit the number
of admitted students in our
program. Additionally, we are
already in the process of securing
training placements in other sites
such as the Child Neurological
Department at the Makario
Hospital.

Choose level of compliance:

The process, forms and criteria for
student assessment in the courses
are fully determined by the
instructors, without any
coordination at the level of the
program (neither in terms of
assessment methods used nor with
respect to the distribution of
students workload across the
semester) or peer review. It is not
always clear to what extent the
assessment methods are aligned
with the learning goals of the
particular course.

We appreciate the committee's
observation regarding the
inconsistency in assessment
methods and workload distribution
across courses. To address this,
starting from the new academic
year 2024-2025, the School
Psychology committee will
implement a more structured
approach to curriculum
development and assessment. We
already have clear guidelines for
course syllabi, including
requirements for learning outcomes
and assessment methods.
Therefore, at the end of every
academic year, we will adopt
regular reviews of syllabi to ensure
alignment with program goals.
Additionally, we will foster
collaboration among faculty to
promote consistency in assessment

Choose level of compliance:

11
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practices and even workload
distribution during term.

Click or tap here to enter text. Click or tap here to enter text. Choose level of compliance:
Click or tap here to enter text. Click or tap here to enter text. Choose level of compliance:
Click or tap here to enter text. Click or tap here to enter text. Choose level of compliance:
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Areas of improvement and
recommendations by EEC

Actions Taken by the Institution

For Official Use ONLY

Teaching staff’s workload is very
high, especially due to the high
supervision load (bachelor’s theses,
master’s thesis, PhD dissertations).
This supervision load is not officially
counted as teaching load and is also
not equally distributed across the
team. The EEC recommends
revisiting this, e.g., by asking all staff
members to propose an equal
number of master’s thesis topics
(either within the School Psychology
program or across the different
programs in the department).

We appreciate the committee's
concern regarding the heavy
workload of faculty members,
particularly about thesis
supervision. We acknowledge that
the current distribution of
supervision responsibilities can be
uneven and that thesis supervision
is not formally recognized as part of
the teaching load. To address this
issue, in the new academic year the
School Psychology program will
collaborate with departmental
leadership to develop a more
equitable system for assigning
thesis supervision. This may involve
implementing a rotation system,
establishing clear guidelines for
supervision expectations, and
providing additional support for
faculty members with heavy
supervision loads. Finally, we have
informed the University of the need
to have thesis supervision
recognized as part of the teaching
load, and efforts are being made to
find solutions to this issue.

Choose level of compliance:

As the thesis now is a mandatory
part of the curriculum, with ECTS
credits for students attached, it is
recommended that supervising
theses is recognized as a teaching
activity, and that faculty are
credited with teaching hours for
thesis supervision.

The Department of Psychology has
informed the University of the need
to have the thesis supervision
recognized as part of the teaching
load, and efforts are being made to
find solutions to this issue.

Choose level of compliance:

Teaching staff is now teaching in all
programs of the Department, in
spite of the fact that some faculty
members have the very specific
expertise in the domain of a specific
program (e.g. School Psychology).
The department may revisit this and
consider increasing the number of
courses faculty members with a

Currently, both faculty members
with a background in School
Psychology deliver two courses on
the School Psychology program
(post-graduate level) each and two
courses on the bachelor's degree
(undergraduate level), balancing
their contributions to both
undergraduate and graduate

Choose level of compliance:

13
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background in school psychology
teaches in the school psychology
program.

programs. This distribution aligns
with university guidelines and
ensures a diverse range of
perspectives for our students. It also
aligns with CYQAA requirement for
faculty members also contributing
to undergraduate programs based
on their expertise and not just to
the graduate programs. With the
recent addition of a second School
Psychologist to the Department, we
believe that all more specialized
courses with required specific
expertise are now covered in the
School Psychology program. We
also note that other faculty
members contributing to the
program teach courses that are
focused on their expertise, and as
praised by the evaluation
committee in their report “The
department has faculty members
with strong research expertise, who
all are involved in teaching. This
provides the students with excellent
research opportunities and solid
knowledge.”

Care has to be taken to make sure
the positions of Practicum
coordinator as well as the special
teaching staff are recognized and
included. It was noted that the
description of the special teaching
staff is missing from the description
of the teaching staff in the
documentation, whereas they play
an important role in the training of
the students.

We only included information
regarding staff members who are
employed on a permanent basis at
the University in the documentation
submitted. Any special teaching
staff that have taught occasionally
in the program are hired only for a
term on a short-term contract and
the syllabus and content is based on
the syllabus prepared by the faculty
member supervising the specific
course. We note that currently
special teaching staff are mainly
hired to cover the courses of
permanent faculty members when
they are on sabbatical leave. In
future evaluations, we will include a
short description of any special
teaching staff contributing to the
program.

Choose level of compliance:

Click or tap here to enter text.

Click or tap here to enter text.

Choose level of compliance:
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4. Student admission, progression, recognition and certification

(ESG 1.4)

Areas of improvement and
recommendations by EEC

Actions Taken by the Institution

For Official Use ONLY

The Program could provide in-
service training for supervisors on
supervision

We appreciate the committee's
recommendation to provide in-
service training for supervisors. To
enhance the supervisory capabilities
of the external clinical supervisors,
the department will continue to
provide continued education to the
supervisors as specific needs arise
and expressed formally, in line with
other learning deliveries that it has
provided to the supervisors so far
and consistent with university
regulations. At the beginning of
every new academic year, we will
collaborate with external clinical
supervisors to identify their specific
training needs and tailor in-service
training accordingly. The clinical
supervisors will also have the
opportunity to express to the
Clinical Training Coordinator their
needed knowledge observed during
the past year at the end of the
Spring semester every year. By
investing in the professional
development of our external
supervisors, we aim to enhance the
overall quality of supervision and
student outcomes.

Choose level of compliance:

Students might benefit from having
different supervisors in their
practica and internship placements.

We thank the committee for this
suggestion. While we recognize the
potential benefits of this approach,
the current limited number of
clinical supervisors often restricts
our ability to assign multiple
supervisors to each student. We are
actively expanding our network of
placement sites, such as the Child
Neurological Department at the
Makario Hospital. This will increase
the pool of potential supervisors
and provide students with
opportunities to experience
different supervisory styles and

Choose level of compliance:

16



- e

W4
W [ 4
AOOPE}\Z AIAZQAAIZHE KAI MIZETOMOIHIHI THEZ NMOIOTHTAZ THZ ANQTEPHX EKIMAIAEYZHE -
CYQAA  CYPRUS AGENCY OF QUALITY ASSURANCE AND ACCREDITATION IN HIGHER EDUCATION

eqar7 eNQ3a.

approaches. We will regularly
evaluate the effectiveness of this
strategy in providing students with
diverse and enriching supervisory
experiences.

Click or tap here to enter text. Click or tap here to enter text. Choose level of compliance:
Click or tap here to enter text. Click or tap here to enter text. Choose level of compliance:
Click or tap here to enter text. Click or tap here to enter text. Choose level of compliance:
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5. Learning resources and student support

(ESG 1.6)

Areas of improvement and
recommendations by EEC

Actions Taken by the Institution

For Official Use ONLY

Staff indicates that the number of
scholarships to financially support
students is very limited. Together
with the fact that the internship is
unpaid, this makes some students
needing to seek employment during
their studies, compromising fluent
progress in their program of study.

We understand the financial
challenges faced by our students
due to the limited scholarship
opportunities and the unpaid
internship. While funding
availability is constrained by the
University, we are always
committed to exploring avenues to
support our students such as the
Cyprus State Scholarship, student
grants and student allowance. Also,
the Department supports students
facing financial difficulties by
guiding them to seek support from
the Social Support Office of the
University of Cyprus’ Academic

Affairs and Student Welfare Service.

We note that we communicate the
financial implications of the
program transparently to
prospective students during the
admissions process. We will
continue to advocate for increased
funding for student support within
the university. We hope that in the
future the University and the
Department will be able to offer
scholarships to students.

Choose level of compliance:

Due to the workload of
administrative staff supporting all
programs in the Department, an
increase in the number of
permanent positions of
administrative staff might be
considered by the University.

The Department has already hired
two new administrative personnel
that support further all programs,
including the School Psychology
program.

Choose level of compliance:

The knowledge and expertise
available at the Center for Teaching
and Learning does not always seem
to find its way to staff and courses
or curriculum. This may be partly
due to the aforementioned
workload. Both staff and students
might benefit from finding a
structure in which the available

We acknowledge that the Centre of
Teaching and Learning offers a
range of additional courses that
staff can benefit from. All new
faculty members are required to
attend introductory courses on
teaching and relevant available
software in the university that
allows them to integrate them into

Choose level of compliance:
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expertise can be actually used in the
full range of teaching related
activities.

their courses. Beyond these
introductory courses, faculty
members choose to attend
additional courses offered by the
Centre of Teaching and Learning
either in person or online based on
their availability due to the
increased workload and their
specific needs. At our departmental
meetings, we will explore
opportunities to increase faculty
participation in the Centre’s
offerings by establishing ongoing
professional development plans.
However, it's important to note that
faculty needs and availability vary
and faculty members seek training
based on these.

Click or tap here to enter text.

Click or tap here to enter text.

Choose level of compliance:

Click or tap here to enter text.

Click or tap here to enter text.

Choose level of compliance:
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6. Additional for doctoral programmes

(ALL ESG)

Areas of improvement and
recommendations by EEC

Actions Taken by the Institution

For Official Use ONLY

Click or tap here to enter text.

Click or tap here to enter text.

Choose level of compliance:

Click or tap here to enter text.

Click or tap here to enter text.

Choose level of compliance:

Click or tap here to enter text.

Click or tap here to enter text.

Choose level of compliance:

Click or tap here to enter text.

Click or tap here to enter text.

Choose level of compliance:

Click or tap here to enter text.

Click or tap here to enter text.

Choose level of compliance:
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7. Eligibility (Joint programme)
(ALL ESG)

Areas of improvement and
recommendations by EEC

Actions Taken by the Institution

For Official Use ONLY

Click or tap here to enter text.

Click or tap here to enter text.

Choose level of compliance:

Click or tap here to enter text.

Click or tap here to enter text.

Choose level of compliance:

Click or tap here to enter text.

Click or tap here to enter text.

Choose level of compliance:

Click or tap here to enter text.

Click or tap here to enter text.

Choose level of compliance:

Click or tap here to enter text.

Click or tap here to enter text.

Choose level of compliance:
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B. Conclusions and final remarks

Conclusions and final remarks by
EEC

Actions Taken by the Institution

For Official Use ONLY

The Master program in School
Psychology is a very strong program,
providing students with the knowledge,
skills and professional competencies
that allow them to start working as a
school psychologist. The evaluation
process took place in a constructive and
open atmosphere, with clear and well
prepared documentation beforehand,
and open and constructive discussions
during the visit. Recommendations
from the previous EEC evaluation (in
2019) have been incorporated,
including making the thesis a
mandatory part of the curriculum, and
adding a course on research methods.

The overall structure of the curriculum
is clear, with three main building blocks:
theoretical foundations, research,
professional readiness. At the
curriculum level, some specific
recommendations are being made
(including some suggestions for
reshuffling, strengthening the explicit
connection between theory, research
and practice in the courses, the
alignment of courses within the overall
curriculum and inclusion of some
current and central topics in the field,
etc). However, the recommendations
and suggestions made should be read
within the context of a favorable
evaluation of the program by the
committee.

The program is carried out by the
department of Psychology, with a
strong and dedicated team that is
committed to both the program and the
department. Most of the staff members
have been at the UoC for a long time
already, speaking for their commitment
to the department. The department
staff represents a very strong degree of
expertise in research, providing
students with a solid basis and research
opportunities.

The Department of Psychology
would like to thank the five-member
committee for their valuable time
evaluating the MA in School
Psychology program and their
insightful comments. We are
grateful to the committee for taking
the time to review all submitted
documents carefully and to hold
interviews with members of the
department, and we welcome their
suggestions that aim to strengthen
the quality of the program
according to international
standards. We are very pleased that
the evaluation committee assessed
our Master's program in School
Psychology to be “a very strong
program, providing students with
the knowledge, skills and
professional competencies that
allow them to start working as a
school psychologist”, that “the
overall structure of the curriculum is
clear”, thatitis “a program that
provides students with a very solid
basis for their future profession”,
that “the recommendations and
suggestions made should be read
within the context of a favorable
evaluation of the program by the
committee”, and that “overall, the
EEC is very positive about the
program”. We have taken into
consideration all constructive
feedback that the committee
provided and we believe that by
incorporating appropriate changes,
the program has further improved
and can hold its unique position
among other international
programs offering specialisation in
School Psychology.

Choose level of compliance:
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The School Psychology Program
manages to fulfill criteria at different
levels: criteria for Cyprus Legislation for
professional psychologists, criteria of
the generic framework for professional
psychologists in Europe (Europsy), and
international training standards for
school psychologists (ISPA). This results
in a program that provides students
with a very solid basis for their future
profession. A very strong aspect of the
program is the practical training,
gradually building up from 2 practica to
a 1-year internship, carried out in
collaboration with the Educational
Psychological Services of the Ministry of
Education and Culture. This
collaboration guarantees internships for
all 10 students of the program, and
guarantees supervision by experienced
and qualified supervisors.

Overall, the program staff is well aware
of its responsibility to society: to deliver
graduates who will be ready for
responsible and competent service
delivery.

It is clear that there is a very high work
load for the staff members, a high load
of thesis supervisions (not only
students from the School Psychology
program, but also from the other
programs of the department) and the
high standards set by the individual
staff members. Also, supervising theses
is not credited as teaching time,
meaning it adds to the other
responsibilities, including an already full
teaching load.

The high work load also pertains to the
administrative staff. The number of
staff members is limited, and the work -
within this active and dynamic
department - is difficult to handle given
the temporary contracts.

Overall, the EEC is very positive about
the program and wishes the
department and its dedicated staff all
the best with its future
development.

Click or tap here to enter text.

Click or tap here to enter text.

Choose level of compliance:

Click or tap here to enter text.

Click or tap here to enter text.

Choose level of compliance:
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C. Higher Education Institution academic representatives
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2TOXO0G TOU OUYKEKPIPMEVOU PABANOTOG aTTOTEAEN N €COIKEIWON TWV
EKTTAIDEUOUEVWV ZXONKWY YUuxoAdywV e OJADIKEG WUXOEKTTAIOEUTIKEG
TTapeUPACEIC TTOU UTTOPOUV VA £QAPUOCTOUV OTn GXOAIKN KOIVOTNTA.
EidikéTEPA, 0TO TTAQiCI0 TOU PHABAPATOG Ba avatrTuxBolv BEuaTta OTTWG: a) N
AeIToupyia Tou oxoAgiou wg cuoTNUA, B) €mMOKAOTTNON TNG TTPOCYATNG
BiBAIoypa@iag uPIOTAPEVWY (ECTIAOUEVWY KOl TTIO YEVIKWYV) TTPOYPAUMATWY
TTPOANWNG Kal TTPOAYWYNS TG WUXIKNAG UYEIAG TTOU £QApPOCoVTal GTO
OXOAIKO TTAQiC10, V) agloAOynong TNG ATTOTEAECHATIKOTNTAG TWV
WuXoTTaIdayWYIKWV TTapePPAcEwY, Kai 8) TNV evOUVAPWON TG WUXIKN
avBekTIKOTNTAG Kai TN dlaxEipion Kpioewv 0To OXOAIKO TTEPIBAAAOV. ETTiong,
Ba yivel avagopd o€ aTTOTEAECUATIKOUG TPOTTOUG ETTIKOIVWVIAG KAl
ouvepyaciag Pe Ta PEAN TNG OXOAIKAG KoIveTNTOG (B1EUBUVOT, EKTTAIDEUTIKOI,
YOVEIG/KNOEPOVEG), VIO TNV ATTOTEAECUATIKOTEPN EQAPUOYH TTPOYPAUUATWY
TTPOANWNGS Kai TrTapéuBacng. MapdAAnAa, Ba TTapouciaoTouv TTapadeiyuata
TTPOYPANUATWY TTPOANWNG KAl TTOPEUBACNG TTOU €X0UV £QAPHOOTEN dIEBVWIC.

MaBnaoiakd
AmroteAéouarta

Me Tnv OAOKARpwan Tou HaBAUATOg avapéveTal OTI O POITNTEG/POITATPIEG:

e Ba £xouv pia KaAUTEPN KATAVONON TNG AEITOUPYIaG TOU OXOAEiOU WG
oUoTNPO KAl TTWG auTO €TTNPEEACEI Kau TTNPEAleTal atrod Ta didgopa
UTTOCUCTHMOTA TOU.

o Oa yvwpifouv Ta Bacik& YOVTEAD TTAPOXNG BEPATTEUTIKWY UTTNPECIWV
Kal Ta eTTiTeda TTapEufaong,

e 0Oa civar og 6éon va avalnTtioouv UQPIOTAPEVA TTPOYPANMATO
TTPOANYS KAl va a§IOAOYAOOUV TNV ATTOTEAECUATIKOTNTA TOUG.

o Oa eCoikelwbouv pe Ta Pacikd oTadIa OXeDIAOHOU OUAdIKWY
TTAPEUPRATIKWV TTPOYPANMATWY.

e 0Oa egoikeiwBouv pe TTapeufdocig mou eomidlovTal oTnv dlaxeipion
KpioEwv, TTEPIOTATIKWY €KQORBIoHOU Kal Bupatotroinong oTo OXOAIKO

EUROPEAN
UNIVERSITY
ASSOCIATION

f-.?s'iNQAAHE (D(n

TTAQioIo.

5Lemesou Avenue, 21

2, Nicosia

T: +357 22504 340
F: +35722504392
e -mail: info@dipae.ac.cy
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e Oa avamToouv Yyvwoelg Kal  OeCIOTNTEG  ATTOTEAEOUATIKOTEPNG
ouvepyaciag Pe Ta PEAN TNG OXOAIKAG KOIVOTNTAG.

MpoaTtrairouueva ZuvaTtrairoupeva

Aev Epappoletal Aev Epoappoletal
Mepiexduevo OcuaTikég Evéotnreg
MaBrjuartog

o To ZXoAiKO ZuoTnua. Baoikég TTpooeyyioeig Kal JovTEAQ TTAPOXAS
TTapéupaong oto oXoNkd TTAaiclo — ETriTreda Tapéupaong

e [loia opadikA TTapéupfaon va epapudéow; Evrotidovrag Toug
TTapPaANTITEG TNG TTapépPBaong (Traidid/Epnpol, yoveic/kndeudveg,
EKTTQIOEUTIKOI)

o [lpodyovTtag TNV WYUXIKN uyeia kal eunuepia TTaIdIwV Kal €QABwV.
EpeuvnTIKA EPTTEPIOTATWHEVEG CUOTNUIKEG TTAPENPACEIG TTOU
MTTOPOUV VA €QAPPOCTOUV OTO OXOAIKO TTAQiCIO.

o Zxedlaoudgs, epapupoyn Kai afloAdynon aXOAIKWY TTaPEURATIKWY
TTPOYPONPATWY. AlGuOpPwaon OpAdwWY Kal AVTIMETWITION OUCKOAIWV
EUTTAOKAG CUMMETEXOVTWY, BIOXEIPION CUPTTEPIPOPWY OE OUADEG
TTadIV/ePABWY Kal OPASES YOVEWV/KNOEUOVWV

o [lpoaywyr WUXIKAG avBEKTIKOTNTAG Kal EVEEIAG OTN OXOAIKN
KoIvoTNnTa

o EmBeTikKOTNTA, OXONKOG KQOBICHOG, BupaToTToinon, TTapauéAnon,
dlaxeipion Kpioswv

MeBodoAoyia AlaAéCelg, oulATNOTN, TTAPOUCIACEIS QPOITATWY
AidaokaAiag
BiBAioypagia EAMnvikn

e BaoihémrouAog, Z. @., Mrpoudog, A., & MTTaoupda, B. (2016).
WuyxoekmaideuTikG ouadika Tpoypauuara yia maidid Kai ephBouc.
ABriva: Ekdooeig Gutenberg.

e KaAaviln-Alici, A. & ZageipotrouAou M. (2004). lNMpooapuoyn oro
2X0Agio. ABriva: EAANVIKG pduuata

o Xatlnxpnotou, X. (EmoT. Em.) (2011a). Koivwvikn kai
ouvaioBnuarikn aywyn aro oxoAgio: MNpdypauua yia tnv mpoaywyn
NS WUXIKNS UYEiac Kal TNG uadbnong arn axoAIKh KoivoTnTa.
Ekmraideutiké UAIKG I: MpwroBaBuia ekmaideuon (Nnmiaywyeio, A’ kai
B’ Anuorikou). ABrva: TutwbATw.

o Xar¢nxproTtou, X. (Emot. Emy.) (2011B). Koivwvikn Kai
ouvaioBnuarikn aywyn oto oxoAgio: 3. lNpoypauua yia tnv
mpoaywyn NS WUXIKAS uyeiag kai Tng uabnong arn
OXOAIKN KovotnTa. Ekmraideutikd uAiko Il: MNMpwroBabuia ektraideuon
(I, A’, E’ 21’ Anuorikou). ABrva: Tutrwdntw.

o Xar¢nxproTtou, X. (Emot. Emy.) (2011y). Koivwvikn Kai
ouvaioBnuariky aywyn aro oxoAgio: MNpdypauua yia thv mpoaywyn
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TNS WUXIKNS UYEIag Kal TS Glnong otn oxoAIKl) KovoTnTa.
Ekmraibeutiké UAIkS Ill: AsutepoBaBuia ekiraideuan. ABrva:
TuttwOATW.

AlgBVEC

o Keperling, J. P., Reinke, W. M., Marchese, D., & lalongo, N. (2017).
Group Interventions in Schools: A Guide for Practitioners (The
Guilford Practical Intervention in the Schools Series). New York: The
Guilford Press.

e Warner, E., Finn, H., Westcott, A. & Cook, A. (2020). Transforming
Trauma in Children and Adolescents: An Embodied Approach to
Somatic Regulation, Trauma Processing, and Attachment-Building.
Berkley, California: North Atlantic Books

o Emortnuovika ApBpa (Blackboard)
e Xnueiwoelg padnuatog (Blackboard)

A&loAéynon , . . .
o [lapouadia Kal evEPYOS OCUMMETOXI OTIG OUCNTAOEIG 10%
o [lapouciaan dUo €TMIOTNUOVIKWY ApBpwV 30%
o Teliki Epyaocia (epeuvnTikn TTpoTOCN) (40%) KOI
TTapouUciaon BepaTTeuTIKOU TTpoypAupaTog  (20%) 60%
ZYNOAO 100%
Nwooa EAANVIKG
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2T0X0G TOU CUYKEKPIPEVOU HabrpaTog atroTeAe N e€oikeiwon Twv
eKTTaIOEUOEVWV ZXOAIKWV YUXOAOYWV UE ATOUIKEG TTAPEPPATEIG TTOU
MTTOPOUV Va £QappooTolV o€ TTaIdIA Kal EPriBOUG 0TO OXOAIKO TTAQITIO.

@a TTapouciacTouV TTaPAdEIYUATA UPICTAPEVWY DOUNUEVWY KOl EPEUVNTIKG
EUTTEPICTATWHEVWV ATOUIKWYV TTapEPBAcEWV.

Mabnoiaka
ATtroTeEAEOUATO

Me Tnv OAOKAAPWON TOU JOBARUATOG avaPEVETAI OTI O QOITNTEG/POITATPIEG:

Ba  yvwpiCouv Ta PAcIKA POVTEAD  TTAPOXNAG  BEPATTEUTIKWV
WUXOAOYIKWY UTTNPECIWY OTO TTAQICIO TOU OXOAEioU

Ba yvwpifouv TIG TTIO BIOdESONEVEG KOl EPEUVNTIKA UTTOOTNPICOUEVEG
ATOMIKEG BepaTreieg TTOU WTTOPEl va €@appooTolvV Ot TTaIdId Kal
épnpBoug yia Tn dlaxeipion ouvaICONUATIKWY KAl CUHTTEPIPOPWV
TTPOBANUATWYV

Ba atroktioouv Oe€I0TNTEG OTNV dIATUTTWON TTAGVOU dlaxEipiong
TTEPITITWOEWY TTOU Ba BaagifeTal 0TV agioAdynon ATOPIKWY AVOYKWY
TOU TTEPIOTATIKOU

Ba utTopolv va BéTouv BepatreuTikoUg oTOXOUG Kal Ba gival o€ Béon
aglohoyrjoouv TNV TTPO0dO Kal aTToTEAEOUATIKOTATA TNG TTapEuRaong
TTOU €QAPHOOTNKE.

MpoaTtraitoupeva

WYX614 WuyoloyikeEg
MapepPdaocig 010 ZX0Agio

2uvatrairoupeva
Aev Epapuoletal
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Mepiexduevo Oc¢patikég EvéoTnTec:
S [P o AvamTuglakéG Kal AAAEG TTPOKAACEIG OTNV £QAPHOYH ATOUIKNAG
Bepatreiag pe Taudid Kal eprioug
o [VWOTIKEG Kl CUPTTEPIPOPIKES TTAPEUPATEIG OTO GXOAIKO TTAQICIO
o EvOuvapwvovTag TIG KOIVWVIKEG OXETEIG, TTAPEPPATEIG Evioxuong
KOIVWVIKWV deopwv (Attachment based interventions)
e EomiafépaoTe oTto cuvaioBnua (Emotion focused therapy)
e AioBnolokivnTiki PUBuion (Sensory Motor Arousal Regulation
Therapy (SMART)
MeBodoAoyia AlaAéCelg, oulATNON, TTAPOUCIACEIS QYOITATWY, ETTIOKEYEIG EIBIKWYV
AidaokaAiag
BiBAioypagia EAAnvikn

KaAavtli-Adidi, A. & Zageipottouhou M. (2004). MNpocapuoyn aro
2X0Agio. ABriva: EAANVIKG pduuata

2TaAiKag, A. (2005). OcucAiwdn Oéuara YuyobBeparreiag.
OcparreutikéS MNapeuBaceic. ABriva: EAANVIKG Ipduuata

AlgBVEG

Bender S. & Messner E. (2003). Becoming a Therapist. What to say
and Why. Ney York: The Guilford Press

Creed, T. A, Reisweber, J., & Beck, A. T. (2011). Cognitive therapy
for adolescents in school settings. New York: Guilford Press
Foroughe, M. (2023). Emotion focused therapy for youth: The
Clinical Manual. New York: Routledge Taylor & Francis group.
Hecker, L. L., & Sori, C. F. (2003). The therapists’ Notebook for
children and adolescents. Homework, Handouts and Activities for
use in Psychotherapy. New York: Routledge Taylor & Francis group.
Johnson, S. L. (2004). Therapist's guide to clinical intervention: The
1-2-3's of treatment planning (2" ed.). Academic Press.

Warner, E., Finn, H., Westcott, A. & Cook, A. (2020). Transforming
Trauma in Children and Adolescents: An Embodied Approach to
Somatic Regulation, Trauma Processing, and Attachment-Building.
Berkley, California: North Atlantic Books

Wilson, K. G. &Dufrene, T. (2008). Mindfulness for two. An
Acceptance and Commitment Therapy Approach to Mindfulness in
Psychotherapy. Oakland, CA: New Harbinger Publications

EmoTtnuovikd ApBpa (Blackboard)
2nuewoelg pobnuarog (Blackboard)
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AloAbynon , . . .
e [lapouacia kal evepyOG CUPMETOXN OTIG OULNTAOEIG 10%
o [lapouciaon dUo emoTNUOVIKWY ApBpwv yia dUo
Al0QOPETIKEG AlATAPAXEG TTOU UTTOPOUV VA £QAPUOCTOUV
o€ TTaidid Kal prioug 40%
e  2UVvEévTeEUEn, avaAuon TTEPITITWONG Kal OXEBIOTNOG
BepaTTEUTIKOU TTPOYPANPATOG 50%
ZYNOAO 100%
Mwooa EAANVIKG




